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ON PRIMARY INSTRUCTION 



IN 



RELATION TO EDUCATION. 



PREFACE TO FIRST EDITION. 



In an industrial country like this, the children 
of the masses can remain only a few years at 
school. It is accordingly, the duty of those 
concerned with education, either as adminis- 
trators or as teachers, to determine how these 
few years can best be turned to account. 

Some time ago, influenced by a consider- 
ation of the brief stay at school made by a 
large proportion of the population, the English 
Education Office suddenly set aside the educa- 
tional theories which had foimd favour in the 
earlier years of Privy Council administration, 
and issued a code of rules, countenancing, if 
not based on, the opinion that the main work 
of the Primary School was to give a certain 
specified amount of technical facility in the 
arts of reading, writing, and arithmetic. 

I think that there are few practically ac- 
quainted with schools who will not be ready 
to admit that some standard of acquirement 
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should be fixed for all elementary schools by a 
competent central authority ; and that the re- 
action which gave rise to the somewhat narrow 
' standard now in operation, was justifiable and 
necessary. That reaction, however, expressed 
itself in a form so extreme that it unquestion- 
ably has had a tendency to drive education, in 
the proper meaning of the term, entirely out 
of the Primary School, where it is most of all 
needed. That this was not the intention of 
the Government is sufficiently evident to every 
reader of the Revised Code and the Instruc- 
tions to Her Majesty's Inspectors ; but that it 
has been too much the practical effect of the 
Code is beyond question. Should the Educa- 
tion Department become alive to the evil ten- 
dency of their rules as they stand and modify 
them with a view to remedy admitted defects, 
teachers may yet rest assured that Government 
will be supported by the country in continuing 
to insist on certain standards of acquirement 
in the three elementary subjects as essential 
and imperative. 

The object of this volume is to reconcile the 
schoolmaster to his work, as being notwith- 
standing its limited range, pre-eminently, an 
intellectual and moral one. He is on the verge 
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of being admitted across the uncertain line 
which separates an " occupation '^ from a " pro- 
fession ;" but it is vain for him to suppose that 
he can ever attain professional recognition in 
any other way than by himself taking an 
educational view of his daily task, and per- 
forming it in a professional spirit. Accord- 
ingly, while accepting as, in the main, sound, 
the view taken by Government as to the sub- 
jects requiring close (but not, therefore, exclu- 
sive) attention in the Elementary School, I 
endeavour to show that a large and thorough 
treatment of these will enable the schoolmaster, 
by the help of a little music and geography, 
to give effect to his educational ideas, however 
lofty they may be. My belief is, that he will 
give effect to those ideas more surely under 
certain limitations than by dissipating his own 
powers and those of his pupils over a variety of 
half-taught subjects. 

The teacher's office has been recently further 
magnified by the extension of the suflfrage to 
the operative classes. It is now, more than 
ever before, necessary that the time spent in 
school be wisely employed. The public will 
also, perhaps, be taught by political events to 
respect, in the primary teacher, the maker of 
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future voters ; and ungrudingly, in their own 
defence, if from no higher motive, to adopt 
measures for attracting into the profession men 
who will make it their aim to discipline the 
intellects and the wills of those committed to 
their care — ^men qualified to train as well as to 
instruct. The return which the public of 
Great Britain have already obtained for the 
money and attention bestowed by them on 
primary instruction is large, and probably un- 
equalled in any other country. But large as 
this return is, it falls far short of the expecta- 
tions of those concerned in education. And, 
until means are devised for providing the pri- 
mary teacher with a career within the circle of 
the scholastic profession, and thus sustaining 
the courage of the young and ardent by the 
prospect of advancement, the intellectual and 
moral results of the most elaborate educational 
machinery, and the most lavish expenditure 
will continue to be disappointing. 



Edinburgh, 1867. 



PREFACE TO SECOND EDITION. 



Errors of language and defects in arrangement 
have been corrected in the second edition of this 
book. In other respects there is no change of 
importance. A larger treatment of the subject 
of education would have led me into historical 
and psychological questions which would have 
destroyed the character of the present treatise, 
the aim of which is definite and narrow. 

The improveipents in the English Code, and 
the still greater advance in the Scotch Code 
show a tendency towards the re-instating of 
the idea of Education in the Primary School. 
The examination hy classes required by Art. 19 
C. of the latter Code is especially to be commen- 
ded as tending in this direction. The class, 
not the individual, is the unit of the Primary 
School. A complete return to the practise of 
examining individual pupils as members of a 
class and through and with the class, can alone 
permanently save the mind of the school. It 
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is the intelligence and morale of the whole 
school which alone have abiding interest for 
the Educationist : the recognition of advanced 
instruction under the head of " Specific Sub- 
jects " is a matter of comparatively small im- 
portance. These are best secured by securing 
highly qualified men for the office of Primary 
Teacher. Scotland bears witness to the fact 
that the higher subjects can receive the most 
careful attention without a distribution of shil- 
lings; and this simply because the Masters 
have been men of university training. The 
education question, now at least, is a question 
of the qualification of Public School teachers. 

There can be little doubt that the Scotch 
Code will largely influence the English Code 
and that, ere long, there will be only one Code 
for both countries. The terms on which the 
public money is expended in the one country 
can never be essentially or permanently 
different from those on which it is expended 
in the other. 

S. b. L. 

Edinbubgh, 

November 1, 1873, 



C O N T ENTS. 



PAOX 



1. THE FUNCTION AND qUALIFICATION OF 
THE PRIMARY SCHOOLMASTER, AND THE 
SUBJECTS AND GENERAL METHOD OF iJIS 
TEACHING ...... 1 

1. The Purpose of ike School^ . . . 1 
The purpose of the Primary School — The social 

function of the schoolmaster — ^The consequen- 
ces of keeping a purpose or practical ideal in 
view; on the conducting of the school; personal 
to the teacher. 

2. The Kind of Knowledge necessary to the Primary 

Teacher ...... 11 

The knowledge necessary to enable the teacher to 
conceive the practical ideal — Protest against 
the opinion tliat there are no principles in edu- 
cation. 

3. The General Method of Education . . 14 
To attain the school ideal we must have method 

— Nature of mind and its growth in relation to 
methods of instruction and training — the sym- 
pathetic teacher may dispense with philosophy 
— Character in the teacher himself, 

4. (Qualification of the Teacher ... 17 
Philosophic aptitude rather than philosophic 

knowledge necessary in the teacher — Sympathy 
a substitute for philosophy — Character in the 
teacher himself. 

5. Auxiliaries of the Teacher ... 23 
Natural operation of mind — ^Moral accesses to the 

intellect — Class-sympathy. 

6. Bestrictions of Teacher .... 26 
Shortness of attendance — Irregularity of attend- 
ance — Number of classes — Character of pupils' 
homes — Necessities of pupils' future life. 

7. The Lessons toie drawn from tke lUstrictions 

of the Primary Teacher . . .. . 33 
Contraction of teacher's worlc— Principles of se- 
lection — Subjects in order of importance, pri- 
mary and secondary, — Ethical teaching 



xii CONTENTS. 

IL THE PRIME SUBJECTS OF THE PRIMARY 
SCHOOL AND METHODS OF TEACHING 
THEM 48 

1. The Concurrence of General Method and 

Particular Methods .... 48 

2. Objects and Method of teaching Reading 
Initiation in tie Art of Reading . . .61 

The Phonic, the " Look and Say," and the 
Alphabetic methods — Spelling. 

The Juvenile Stage in teaching Reading . 63 

Mental progress and progress in Reading 
should be concurrent — Intelligent reading 
— To teach to read properly is to educate 
—The imagination and the moral and re- 
ligious sensibilities of children — Intelligi- 
ble reading. 
Advanced Stage of Reading — Connection of this 
with Analysis and Composition . . .76 

Practical Suggestions having reference to the 
Reading Lessons ; The Reading Lesson ; Ex* 
amination on Reading Lesson; Course of 
Reading Lessons ..... 81 

3. Objects and Method of teaching Writing 100 

The practical purpose, namely, facility and 
distinctness, to be kept constantly in view 
— Letters to be turned to use as they are 
learned — ^The power to be applied to tran- 
scribing on slates — Writing from dictation. 

4. Objects and Method of teaching Arith- 

metic 108 

Intellectual discipline of Arithmetic — School 
Arithmetic should be practical and eco- 
nomic — Method of teadiing : the concrete 
method — ^Moral uses of School Arithmetic, 



III, the SECONDARY SUBJECTS OF THE PRI- 
MARY SCHOOL ..... 119 

Education an extensive as well as an inten- 
* si ve process — Order of importance of secon- 
dary subjects. 



CONTENTS, xiii 

1. Music in the Peimary School , , . 123 

Genetal effect of Music on the school — 
Sympathy and simultaneity contrasted (ihe 
simultaneous system) — Singing a moral and 
religious agency — Effect on the children — 
Method of teadiing singing. 

2. Geography and the method of teaching it 131 

Chief error in teaching Geography — Practi- 
cal purpose of teaching Geography — ^Theo- 
retical purpose — The two harmonise— 
Indirect uses of Geography — Method of 
teaching Geography. 

3. On Drawing 140 

4. Grammar and the Method oi teaching it 142 
5« History 148 



lY. organisation of the school . . 150 
Classification — ^Time-Tables. 



Y. SCHOOL discipline OR TRAINING . . 167 

Indirect Moral Teaching — Character, 
Rewards and Punishmenta .... 167 



Yi. direct moral instruction . . 182 

Initiatory stage — Suggestive moral teaching 
and direct moral teaching — Juvenile stage, 
(laws of health, economic laws, &c.) 

Vll. MINOR MORALS OF THE SCHOOL . . 195 

Courtesy between boys and girls — Influence 
of female schools — Politeness — Order — 
Cleanliness, &c-^ Personal habits of teacher. 



YIII. THE TEACHING OF RELIGION . . 205 

Note on School Appliances . . 216 



SECONDARY INSTRUCTION ... 219 
Remarks on Linguistic and Scientific Instruc- 
tion in Secondary Schools. 



ON PRIMARY INSTRUCTION IN 
RELATION TO EDUCATION. 



I. THE PUKCnON Am) QUALIFICATION OF THE PEIMAET 
SCHOOLMASlXBy IlJSTD THE SUBJECTS AND GENERAL METHOD 
OF HIS TEACHINQ. 

I. Tie Purpose of the School. 

The purpose of tite primary sohool— The social function of fhe sohoohnaster— The 
consequenoes of keeping a purpose or practical ideal in view ; on the con* 
ducting of the sohool; personal to the teacher. 

The defects of conscieiitious teachers are for the most 
part to be traced to the want of a purpose, both as 
regards the general objects of the school and the parti- 
cular results to be aimed at in the special studies which 
constitute the school-curriculum. 

"What is it that I ought to propose to myself in 
Sdiool-keeping ?" is the question which a teacher has to 
answer. His first duty is to form a purpose, to conceive 
a practical ideal A dearly-defined purpose is not only 
the indispensable condition of sound progress in his work, 
but it is also the measure of the progress which he makes. 
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The question is, it seems to me, best answered thus : The 
object which the schoohnaster ought from day to day 
to keep steadily in view, is the Formation of Character 
in his pupils. This is the end of the Primary School, as it 
is indeed of all education. 

It is true that the subjects of school instmctian, and even 
of the limited instruction which is given in the primary 
school, are in themselves and their applications very various, 
and their purpose seems, at first sight, to be inadequately 
summed up in tiie brief answer which we have given. 
For example, it is our business, independenfly of higher 
aims, to furnish the pupil with such knowledge as wiU help 
hiTn in earning a livelihood ; to provide him with a certain 
amount of indispensable intellectual food in the form of 
facts; and, above all, to instruct him in those moral pre- 
cepts and duties which it behoves him to know and to 
practise. This moral teaching, again, can have due efficacy 
and adequate sanction only if we connect it with the will 
of the Unseen Power which is the source of all Law : it 
thus passes into religious teaching, alAough it may not 
assume that definite form of Christian fisdth which the 
school also inculcates. The necessities of the case, accor- 
dingly, demand that the pupil's mind shall be informed 
as well ^formed. 

But what is the end of all this special and detailed 
instruction? It is to make men lead better lives : better, 
intellectually, by giving greater activity, vigour, and pre- 
cision to the powers by which they know and do ; better, 
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morally and religiously, by causing them to live in obedi- 
ence to the laws of God as revealed in the nature of man 
and the visible order around him, and in harmony with the 
will of God as communicated in His Word. The bettering 
of men's wills, and the bettering of men's intellects, — ^these 
are the great ends which the school has in view. Accord- 
ingly, if asked to sum up in a few words the end of primary 
instruction, and to do so in words which will indicate its 
ultimate aim at the same time that they furnish the school- 
master with a criterion by which to measure every detail of 
his work, we shall be able to find no answer more fitting or 
more exhaustive than that which has been given above — 
" The Formation of Character." 

In selecting the materials with which we propose to form 
the character, it is our duty to abjure theoretic views, and 
to submit ourselves to the needs and facts of the daily life 
of the operative classes. The materials to which we are 
thus limited by the force of circumstances are so humble, 
that it may with some show of truth be contended that 
they do not admit of a treatment in relation to a larger 
educative purpose outside themselves. If this be so, they 
are unsuited for the work theyought to do ; and the school^ 
master, since no other materials are presumed to be avail- 
able, inevitably sinks into a mere mechania This antag- 
onism, however between the subjects which we must teach 
and education, happily does not exist. The necessities of 
the pupil's future life and the necessities of sound training 
can easily be shown to harmonise. Even in such fonmal 
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matters as arithmetic and grammar, we may not only 

convey a certain amount of knowledge, but we mfiy so 

convey it that a certain amoont of mental power will be 

developed in the process of acquisition. Nor is this all ; for 

when these subjects are ethically taught — ^that is to say, so 
handled by the teacher as to be brought into dose concrete 

connection with their uses in common life— they attain a 

moral significance. 

If the purpose of the primary school has been correctly 
stated, something has already been done towards defining 
the social function of the schoolmaster. If it be true that 
he is set apart by society, in order that he may direct his 
daily energies towards the formation of character in the 
children of the people, he cannot fail to feel that he is en- 
gaged in an elevating, an inspiring, nay more, a creative 
task. He is in truth a kind of moral artist. He has a 
plastic work to do — the work of moulding the rude untu- 
tored nature of peasant and city boyhood into a shapely 
form. Nor will any one regard this as an exaggeration of 
the teacher's office, who has had opportunities of contrast- 
ing the uncombed, untamed, young barbarian of civilisation, 
distinguished for his loose and insolent carriage, his lawless 
manner, licentious speech, and vagrant eye, with the same 
child, sitting on the school-bench, well habited and dean, 
his manner subdued into fitness with the moral order 
around bim, his tongue under a sense of restraint and law, 
his countenance sufiused with awakening thought^ his very 
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body seeming to be now first invested with the garment of 
reason. That such transformations are eflfected by the best 
schoohnasters, all know who have come into direct personal 
contact with educational agencies : 

*' Prom culture unexclusiTely bestowed 

Expect these mighty issues ; from, the pains 
And fiiithful care of unambitious schools, • 
Instructing simple childhood's ready car — 
Thenoe look fbr these magnificent results.'* • 

And surely the man who can point to such results as the 
product of his labour, rightly claims to have in some sense 
a creative function. This at least is certain, that it is 
essential thia.t he himself should take this elevated view of 
his work and ding to it ; for except in so far as it is felt by 
him to have this character, it may be safely said to be a 
drudgery the most dreary and soul-tiring in the whole 
round of human labour — an occupation for slaves. 

We speak exclusively of the elementary teacher ; for the 
departmental instructor in this or that science or language 
stands on a lower moral eminenca The latter makes only 
a partial contribution to the final result of character, and 
he does so at an age when the pupil's unconscious moral 
tendencies are already declared, and the bent of his intelli- 
gence is alreE^y given. Much loftier and more delicate is 
the task of the former : he has to rear successive generations 
of children, during the years in which they are mostopen to 
impresdons, during a period of susceptibility when one hour 
may do the work of a year at a later stage. These chQdren, 

•WoftiMwo&TH'i " Excuraumy** B. ix. 
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be has, in the widest sense, to train as well as to instmct. 
His duty is to operate on their faculties and capEuzities 
while these are yet in their infancy, to stimulate them into 
activity, and to give them their first direction. The intellect 
of the child is thus dependent on its earliest instructor 
more than on any future one — on his wise understanding of 
the manner of its natural operations, the Hmits of its legiti- 
mate exercise, and the objects most readily seized and 
assimilated at the different stages of its growtL Still more 
is the moral destiny of the child in his hands; for the 
extent to which the sentiments and imagination are to 
enter into the future character and to give it depth, ba- 
lance and harmony, depends more on the way in which 
they are respected and judiciously fostered in the child's 
earliest years than on any future influences whatsoever. 

If such be the work of the national schoolmaster — if the 
task of his life be to elaborate out of rude, but not unpliable, 
material some approximation to a gooi intellectual and moral 
habit, how indispensable is it that he should be both guided 
and sustaroed by the conscious possession of this the ideal 
aim of his profession ! It is only when he has a dear com- 
prehension of the real nature and the large bearings of his 
work that the little things of the schoolroom — and it is 
precisely these that most call for vigilance — assume their^ 
rightful importance. All the details of his arrangements 
are then felt to promote or retard the realisation of the 
educative purpose of the school, and, in so far as they con- 
tribute to the final result, to have a moral valua Small 
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things are no longer petty. Things which would otherwise 
be oonaidered trivia],— such as deanliness, order, light, 
ventilatian, achool-fomishings — acquire a new si^ificance. 
Those numerous daily inddents, which are apt to be regarded 
as merely harassing and vexatious and as traversing the 
steady onward progress of his work are now beheld by him 
in anew light; and seeming obstructions are transmuted 
into auxiliaries of his general method, or into felidtous op- 
portunities of applying it. The teacher on the other hand, 
who is ignorant of the true nature of his task and is un- 
furnished with a practical ideal, can, at best, take only a 
partial and technical view of his duties. His various classes 
and subjects of instruction do not present themselves to 
his mind as parts of one whole. The school-organisation 
is probably loose and disjointed, the subjects taught and 
the dasses operated on having no intimate connection with 
eadi other ; for where no ultimate unity of general result 
is concdved, none can exist in the particular details. The 
multifarious operations of the sdioolroom hang in dumsy 
juxtaposition, instead of being woven together by the power 
of a common purpose. Such a teacher looks at his work 
piecemeal, and does it in firc^gments. Each lesson seems to 
terminate in itself, without reference either to the past or 
the future: to-day seems to have no necessary issue in 
to-morrow. Every passing event, every collateral drcum- 
sfcanoe attending his intercourse with his pupils, is to such a 
man obstructive and irrelevant, if it do not forward the sole 
object of the day— "getting through the lessons." That 
done, the day's duty is also done : and we may be sure 



8 PBIICABT IKSTBUCnOK. 

that where the teaching is not animated and controlled by 
any higher purpose than this, by something which can nei- 
ther be questioned out of the pupils nor communicated to 
them in didactic shape, even the mere lesson-sayiDgwUl be 
comparatively perfunctory and barren. 

But not only are the poss^on of an ideal, and the de- 
sire to attain it, indispensable qualifications of a primary 
teacher; they also point out the easiest and shortest road to 
his end. They may also be said to supersede every other 
qualification; for where there exists the imagination and 
the precision of apprehension necessary to give definite 
shape to the final aim of his labours, and, along with these, 
the resolution to realise in his school what he entertains in 
his thought, the teacher may almost be said to be fiilly equip- 
ped for his task. So equipped, hie cannot wander very fiur 
firom the right track; and should he deviate, his errors will 
quickly turn to use. Even the principles of organi^tion 
and of discipline, and all scholastic methods, are of little 
value compared with a distinct conception of the ultimate 
aim of the school sustained by an earnest purpose. These 
things, if they are not quickened by the independent 
thought of the teacher, deal with the scholastic art from the 
outside; while the teacher we are speaking of has already 
a firm grasp of a central idea, which not only gives validity 
and force to the methods which he may adopt, but is itself 
the prolific source of new expedients. 

Again, the possession of a practical ideal enables the 
teacher to give due proportion to the various parts of his 
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work. The subjects to be taught, their relative importance, 
the limits within which they are to be kept, and the direc- 
tion which is to be given to them can be determined only 
by the help of a foregone purpose. Even good teachers 
firequentiy exhibit a certain helplessness in giving to each 
subject of instruction its due prominence or subordination. 
They are too often the slaves of traditions : and when new 
subjects are admitted into the schoolroom, they seem to be 
allowed to elbow their own way, jostling out of thdr fiur 
share of attention studies by no meeuis the least important, 
but probably only the least obtrusive and showy. 

Further, the possession of the school-ideal sustains and 
animates the teacher. Without unduly magnifying his 
office, he feels a just pride in the reflection that he is one 
of the moral agencies of society. The knowledge that it is 
his special duty to aid in forming the character of others, 
is a never-failing source of strengtL It is well that it 
should be so ; for in no jxrofession or occupation is there 
more need of the consolation which a high purpose gives. 
The teacher is denied the fresh source of courage and hope 
which a completed work so often yields to other labourers. 
He is constantly toiling towards an intellectual and moral 
unity of result which he never reaches. He is always 
producing, but there is never a completed product. His 
fondest hopes are being constantly frustrated; weak- 
ness, folly^ wickedness cropping out where and when 
least expected, breaking down his most cherished be- 
liefs in his success, and undermining his best-laid 
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Bchemes. Even Buoh successeB as he has really achieved 
it is seldom given him to know, because the pupils pass 
out of his hands before the ripe firuit of his training is 
visible. Harassed by petty exactions and unrefreshed 
by the reward of generous recognition, he is often 
depressed, if not despairing, and in the course of years 
becomes the victim of intense cerebral irritability. In 
such circumstances it is manifest that he can find con- 
solation and renovation of zeal nowhere save in the 
magnitude and moral aim of his professional task, and 
in the daily renewal of the conviction that he is humbly 
co-operating with a higher Power in whose hands are 
the issues. 
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2. The Kind of Knowledge necessary to the 

Primary Teacher. 

The knowledge necessary to enable the teacher to conceive the practical ideal— Fro- 
test against the opinion that there are no principles in education, 

m 

The Formation of Character, which is the great end 
and aim of the primary school, presents itself to the 
schoolmaster in two aspects ; the formation of a good 
hahit of the intelligence^ and of a good habit of the will. 
All the materials of instruction which he nses^ he must 
regard in the first instance as nothing more than the 
implements with which he works towards these great 
ends. It is fortunate that, however mechanically he 
may use his tools, they possess, even in the hands of the 
incompetent, an inherent power of producing some 
appreciable disciplinary result in the minds of learners. 
But they can have their fiill and proper efiect only in 
the hands of one who has a clear conception of their 
precise relation to the results at which he aims, and of 
the peculiar kind of handling necessary for each different 
instrument. 

Now it is evident that the schoolmaster cannot in any 
adequate sense conceive either the habits of intelligence 
or of will which are the end of his teaching, or the rela- 
tion of his instruments to the production of these habits, 
unless he himself has some knowledge of the nature of 
the intelligence and the will. Indeed^ only to the extent 
that he has that knowledge^ can he form any rational 
conception of his vocation at all. In other woirds, it is 
only through a knowledge of psychology and ethics that 
he can render to himself an account of what he is doings 
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and can see to what point his labours are tending. These 
are the two pillars on which the whole fabric of eiduca- 
tion rests. It is by no means necessary that the teacher 
should be a philosopher, but it is quite indispensable 
that he should philosophise. All good teachers do this^ 
whether they are aware of it or not. They propose to 
themselves certain specific intellectual and moral ends in 
teaching each subject of their curriculum, and to this 
extent they necessarily construct for themselves a kind 
of crude and undeveloped doctrine of mind. They can- 
not move a single step without doing so^ although the 
reasons which determine their objects and guide them 
in attaining them may assume to their own minds no 
formal or scientific shape. 

If this be so, and it seems almost superfluous to en- 
deavour to establish its truth by argument, it is surely 
of some importance that that knowledge which under, 
lies the work of every schoolmaster should be included 
in his self-preparation for it. It is manifestly better for 
his school and for himself that he should know, with 
some approach to accuracy, that which he must apply 
whether he will or not. Doubtless, some are still to be 
found, among those who vaunt their purely " practical " 
views on education, who are of opinion that the primary 
teacher's work has no connection with the philosophy 
of the human mind, and that consequently it has no 
principles and deductive methods worthy of the name. 
It is not our business or intention here to combat this 
opinion. It is enough if we gain the earnest teacher's 
assent to the proposition^ that the extent to which he 
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can realise in his own thought those formed habits of 
the intelligence and the will the fostering of which is 
the object of his professional existence, depends on his 
knowledge of human nature. ^If he does not admit this, 
he degrades himself from the position of an educated 
worker striving, by means of intellectual processes, to 
reach certain well-defined moral and intellectual results, 
to that of a mere retailer of the alphabet and of an in- 
ferior (because male) nurse, and he, in his own person, 
converts what is a profession in every sense in which 
that distinctive term is applicable, into a trade so un- 
utterably petty and vexatious that only men of small 
natures would willingly adopt it; y 
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3. The General Method of Educati&n, 

To attain the sohool-ideal we most have method—Nature of mmd and its growtii in 
relation to methods of instruction and training—The sympathetic teacher may 
dispense witii philosophy— Oharaoter in the teacher himself. 

The teacher may have a knowledge of the nature of 
human intelligence and wil]^ sufficiently clear and pre- 
cise to yield to him a distinct conception of that good 
habit of both which constitutes the end of education, 
but may be so ignorant of the manner, the conditions, 
and the periods of mental growth, as to be unable to 
construct for himself a road to the goal which he desires 
to reach. It is true that if the clear perception of the 
goal be united with an earnest endeavour to reach it, a 
man whose character is itself formed, or, which is better, 
striving to form itself, in accordance with the highest 
standards of rational life, will not deviate very far from 
the right track. A steady eye, already to some extent 
practised in the field of moral and intellectual explora- 
tion, requires little more than the visible prominence of 
a goal, to enable it to map out a chart of the country 
which has to be traversed before that goal be reached. 
But the devising of some practicable path through the 
intricacies of the yet untraversed ground is the first de- 
mand on the powers of the teacher, and involves too 
many delicate and important questions to be left to the 
improvised and haphazard solutions which the pressure 
of necessity may firom time to time force from him as he 
proceeds. It is therefore incumbent on him to consider 
the principles which must determine the path to be cho- 
sen, and which lie at the foundation of Method ; in #Cher 
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words, the principles which point out the way by ^iiich 
he SQiay readi his end. 

The mind exhibits its life in various forms — forms 
easily distinguished from each other for the purposes of 
education. These forms of sensibility or activity emerge 
into life at different periods of the child^s growth, and 
claim, therefore, from the educator at different periods 
carefiil attention or deliberate neglect. The materials of 
instruction which the teacher is constrained to employ 
are, in the first instance at least, to be contemplated 
solely as the aliment necessary for the due sustenance 
and growth of those feensibilities and powers, the develop- 
ment of which tends to produce that mental charad;er 
which it is his business to form. The wise development 
of them — such a development as will cause them to con- 
solidate into a healthy and harmonious whole — can be 
promoted only by presenting the materials of aliment 
at the right time and in the right way. The chrono- 
logical appearance of the phenomena of mind must not 
be anticipated, and their modus operandi must not be 
misunderstood. That food alone must be presented 
which the mind at the time of the presentation has 
acquired sufficient vigour to assimilate, and it must be 
presented in such a shape, and according to such pro. 
cesses, as harmonise with the manner in which the mind 
itself works. Such a presentation of the substance 
of knowledge is a presentation according to method. 
Methods of teaching, therefore, deal with the times and 
ways of using the materials of instruction and discipline, 
and of presenting them to the mind of the learner ; and 
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ri^kt methods are such times and ways of using and 
presenting our materials as accord with the times and 
ways of mental growth.^ Methods of teaching, on the 
one hand, are those processes by which we convey in- 
struction and discipline, with a view to the formation of 
a right habit of the intelligence and the will ; mental 
growth, on the other hand, is that series of processes by 
which the mind attains its maturity, and to that ten- 
dency to repeat itself which we call habit. These two 
processes must run parallel : there must be a mutual 
understanding and consentaneity between them if the 
work of education is to be rightly done. 

It is true that a teacher, himself possessed of a dis. 
eiplined intelligence and of a will fortified by experience, 
reason, and religion, may be working wisely towards 
the production in others of that which already exists in 
himself, and be unconsciously adapting his processes to a 
sound method ; but even one so rarely endowed as to be 
able to dispense with a conscious knowledge of mind, 
loses the consolation and invigoration which a man 
draws from the reflection that he is working in con- 
formity with certain mental laws of growth towards an 
end which he can distinctly conceive and rationally vin- 
dicate. 
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4. Q/ualification of the Teacher, 

Philosophic aptitade rafher than philosophic knowledge necessary in the teacher- 
Sympathy a Bubstitate for philosophy— Character in the teacher himself. 

It may be urged, and with plausibiKty, that to make 
such high demands on the primary teacher, is to require 
of him a knowledge of psychology, completed in the 
large sense of furnishing him not only with an analysis 
of our emotional and intellectual nature, but also of its 
mode of growth ; and that, inasmuch as no such re- 
cognised philosophic scheme exists, we demand impossi- 
bilities. The reply to this may be found in what has 
been already said : it is not necessary that the school- 
master be a philosopher, either in the sense of elabora- 
ting a scheme of psychology for himself, or even of fully 
comprehending those which others oflfer for his accept- 
ance. But if he is to be a good and a living teacher, it 
is indispensable that he should philosophise, and that he 
should do so in the direction which we have above indi- 
cated. A constant spirit of inquiry, with a view to 
understand the objects of his care, and to adapt fresh 
means to those ends which experience and reflection 
enable him from day to day more distinctly to perceive 
and more largely to comprehend, is essential to the right 
oonoeption of his duty, and to his own sense of manli- 
ness and dignity in the discharge of it. If he has this, 
he has all that is essential ; for where the master-mind 
of the school is itself thus open^ living, and progressive, 
an intdleotaal and moral movement is communicated to 
the pupilS' which could never flow from a man whose 
pretensions to theoretic knowledge was greater^ but who 

B 
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laboured on in oonsoientioiiB but dull obedience to a 
stereotyped system of mind, and to practical rules 
deduced from it. The habitual ^tudy of the capacities 
. and growth of mind is necessary to the teacher, not the 
faere possession of a series of dead classifications, which 
he vainly imagines to be knowledge. Accordingly the 
mental requirement, seemingly so high^ is not really 
greater than we are entitled to expect ; for it does not 
involve profound knowledge or various attainment, but 
only an average amount of intellectual capacity^ to 
which^ under a sense of duty, a specific direction has 
been given. ^ A certain amount of psychological know- 
ledge^ but that easy of attainment, is doubtless indis- 
pensable ; but it is the habit of mind, and the attitude 
which it takes up with respect to its work, which are the 
chief requisites. Of this the schoolmaster may be 
assured, that unless he take the " philosophic " view of 
his profession and its duties, he will never fully under- 
stand the significance of his daily task, or raise himself, 
either in his own eyes or in those of others, above the 
position of a soul-vexed mechanic^ whose occupation the 
world will persist in regarding as petty, because the 
objects of it are small. ^ 

Such in outline, ought to be the schoolmaster's 
purpose, method, and qualification : — ^we can imagine 
only one case in which some knowledge of mental 
processes and a philosophic attitude of mind can be 
safely dispensed with, — the case of the master wliu 
IS endowed with sympathetic sensibility. Where this 
is strong, formal philosophic methods are at once 
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superseded^ and the qualifications for understanding 
their organic connection with mind are, if not super- 
fluous, at least unnecessary. The sympathetic adap- 
tation of means to ends is the most subtle and suc- 
cessful of all school-methods. There are some teachers, 
but these are rare, to whom the impressions made on 
the minds of their pupils, or the silent intellectual efforts 
which the pupils may be making, communicate them- 
selves instantaneously. The mental processes of others 
are felt by them apparently without the intervention 
of any rational process. They seem to possess an intui- 
tive power of forgetting their own individuality in order 
to become sharers in that of their scholars. Such men 
are, generally, free from obtrusive self-assertion, and 
from dogmatism and arrogance of character : their sim- 
plixjity and geniality of disposition are the genuine ex- x 
pression of a soul which has no ulterior " interest '^ to 
serve, and which is therefore free to enter, with single- 
heartedness and with wholeness of mind, into the senti- 
ment or duty which may at the moment be exacting 
their service. Such a man was Pestalozzi, and such are 
many men silently eminent in Echool-life at this day, 
whose powerful instincts justly discard, without con- 
temning, formal methods, because of the secret of success 
with which a happy mental constitution has already 
endowed them. That lively sympathy which leads them 
to live less in theniselves than in the lives of others, and 
especialiy of the young, lumishes thjin with a private 
key with which to unlock the intellects and hearts of 
their pupils, S 
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''There is something feminine in the character of mind 
to which we have just referred, and it is in women 
that we find it most commonly. The sympathetic self- 
abnegation of the woman, consequently, makes her the 
best teacher of the young up to a certain age. She has 
unconsciously what a man for the most part acquires 
^ consciously y and what he must therefore, even when he 
has the best intentions, give out consciously. This 
conscious giving out implies an eflfort on his part which 
the subtle senses of children are so quick to detect, that 
he cannot if he would, establish a perfectly harmonious 
relationship with them.^ 
^o the teacher who, apprehending the high purpose of 

the school, strives to understand his own processes 
and to bring his teaching more and more into accord- 
ance with philosophic methods, school-keeping may be 
V a labour, but it is not a toil : to the teacher of genial 
nature and sympathetic power, whose processes are a 
continual and unconscious inspiration, it is scarcely 
even a labour, but rather the continuing, under special 

conditions, of his usual habit of life. 

But above all and before all the teacher must look to 

himself. Neither philosophic methods nor sympathetic 
intuition can counteract or supersede the influence of 
his own character. The power which a vigorous charac- 
ter has of producing its likeness in another, is a fact 
which does not require to be dwelt upon. In this 
superiority of personal character, lay the secret of the 
moral and intellectual successes of many distinguished 
schoolmasters in past times, who, with clear conceptions 
of their final aim, went straight at it without recognising 
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or perhaps caring to recognise the fact, that the minds 
which they were educating lived and grew as indepen- 
dent organisms and accordiog to cei*tain laws. Such 
men, it is true, generally fafl to succeed with the mass 
of their pupils, for they throw on their unripe minds the 
burden not mei^ly of learning, but also of analysing and 
reducing into method, what is taught. The strong intel- 
liBcts of the school come out perhaps the stronger for the 
difficulties ovetodme ; but the ordinary intellect is per- 
haps never fairly reached by discipline to any appreciable 
extent, though doubtless morally benefited by the domi- 
nant will of the master, and his irresistible exactions. 

Character even without methods never fails, we may be 
assured, of at least partial success ; on the other hand the 
most clearly-conceived ideal and the most skilful methods, 
without the element of personal character, will, however 
successful in particular directions, invariably fail to at- 
tain the great object of the school. The young teacher 
should constantly bear in mind that an uncontrolled will 
and an inaccurate and undisciplined intellect can never 
contribute to the formation of a sound intelligence and 
will in others. An honest understanding, on the other 
hand, even though limited in capacity and attainment, 
if combined with a good habit of will, unwittingly exhi- 
bits a reality and earnestness which do not fail to 
repeat themselves in those who are brought undef^its 
influence. Nav, even where sound methods are in 
operation, it is character which truly does more than 
half of the work, using methods as subsidiary means ; 
or, it may be, insidiously undoes it all, producing effects 
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precisely in proportion to the imoonsciousness of its 
operation, and affording a visible exemplar up to which, 
or down to which, the pupils tend to grow. Limited 
powers and half-knowledge may^ under a love of praise^ 
or some other not unworthy but unstable motive, strive 
with a certain measure of success to convey instruction, 
and along with it discipline ; but the lesson which cha- 
racter teaches is apart from all intention, and above 
the will. What he morally isy that the schoolmaster 
morally does. Nor will any mere desire — should such 
occasionally visit him — ^to convey a higher moral influ- 
ence than Aimselfy give him the power to convey it. 
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5. Auxiliaries of the Teacher. 

Nainral operation of mind— Moral aceesaoB to the intellect— Olass-sjinpathy. 

In the natural inBtinct of acquisition, so conspicuous 
in children, and in the irrepressible love of activity, 
the teacher will find co-operating agencies ready to aid 
him in his labours, and to supply his own shortcomings 
in a knowledge of the processes and growth of mind. 
In truth, nature is hourly striving to do the work which 
he, in "his impatient ignorance is too often thwarting. 
For it is a fact in the operation of mind, that however 
awkward^ inverted, or confused may be the way in 
"which an object — whether it be grammar, geography, 
or the alphabet — ^is presented to the child or adult, 
there is a strong, though not always successful, 
analytic effort on the part of the intellect to fall into 
the proper acquiring attitude towards it,— 'to grop^ its 
way through confusion, instinctively setting aside the 
irrelevant, until it seizes firm hold of the right end of ^ 
the thread by following which it may find its way to 
knowledge. In this fact the teacher may find much en- 
couragement, the best teacher as well as the indifferent, 
for none are independent of its aid. It is this self- 
curative energy of mind which makes ultimately educa- 
tive in their effect facts and reasonings which, at the 
time of presentation fail to touch either the understand- 
ing or the feelings of the pupil^ and are utterly barren 
of any immediate result whatsoever, except the exercising 
of the memory. 

Nor is the spontaneous energy of the mind the only 
natural auxiliary which the teacher finds ready to supply 
his defects and correct his errors. He has command over 

J 
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the moral avenues to the understanding. It is this fact 
which explains tl^e s^coeas of tho3e teachers who seem 
to begin everything at the wrong plaoe> and prosecute 
it ip the wrong way. They happ^x to possess a strong 
will, and an e^niest ^esixe to .instruct mi diseiplirie the 
min4s of tfheir pupils, ^he constant .iiiaixifest9.tion of 
their intelleetutd and morfil mergy i3 contagious : it 
commu^icate^ ^ wholesome sluocik to the pupil, and bis 
powers are stretched to the utmost in ordqr to keep 
pace with a master who^e ^ar^e8tne8S and strength so 
conspicuously call forth reep^ct 9!9d confidence. 

vPinally, the schoohnapjter h^^ the potent ally, sym- 
pathy of nipnbers, on his side. All help each i|i the 
intellectual effort or mpral disqipline which occijipies 
the passipg moment. The perplexify or the Mndling of 
^ the eye, as the mind of each member of the class works 
its way to 9.pprehen6i(m and utterance, is cominuni- 
cated from boy to boy, aaid the success of ojxe is truly 
the success of all. Cla^&-sym.pathy furoishes that 
mental stimulus which a com.mon pursuit, supported 
by generous emul9.1^on, Q.lways gives to those who ^e 
engaged in it. 
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6. Mestrictione of the Elementary Teacher, 

Shortnoss of atteDdanA&*-Iere;itlttrity of attentteuce-^Nnniber of classai— Oharacter 
ofp.qpilB'}i(«ae8-<Kec«asities of pupils' fatoie life. 

A fichoolmaster may have a definite purpose, he may 
pereeive the relation of all the various parts of his work 
to this purpose, he may grasp method in its fullest sense, 
or possess that sympathetic power which supersedes 
method ; yet with all these qualifications he as yeft 
stands only on l^eoretio ground. His most sanguine 
professional anticipations will be imfulfilled, and he will 
find that each suceessive year brings him only blighted 
hopes and fresh chagrin, if he do not from the first fairly 
face and measure the inevitable obstructions that strew 
hispatih, rendering necessary a modification of his route, 
his school appliances, and his expectations. While 
maintaining his ideal, it is his fate to work towards it 
under the severeisrt limitations, and in the face of con- 
stant discomfitures. There is, in truth, no profession or 
occupation surrounded by so many discouraging and 
harassing difficulties as that of the primary teacher — 
difficulties, moreover, which have to be daily encoun- 
tered, but which, by their very nature, can never be 
overcome. 

'(1.) The jjreatest of these is the short period of at- 
tendance at school. The average age at whijch children 
leave school ia about ten And a-half yeais in England, 
and in Scotland about twelve. Insufficient as this term 
of attendance is when we consider the work to be done, 
the primary teacher might bravely and hopeftjiy under- 
take the task imposied on him if the attendance, though 
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short, were continuous. So £ar is this firom being thd 
case, that days^ weeks, months, and even, years of ab- 
sence intervene, breaking up the school so completely as 
practically to renew its constituent parts every two 
or three years. This is an evil for which no efficacious 
remedy has yet been proposed, except a compulsory law. 
Until we have some such law — a law, that is to say, 
which makes it penal for any capitalist to employ the 
labour of children under a certain age who cannot pro- 
duce a certificate of a certain term of attendance at an 
elementary school — the evil can only be palliated.* 

It is probable, however, that teachers and school- 
managers could do much more than they now do to 
palliate the evil, were they to exert their fiill influ- 
ence to induce parents to abstain £rom withdrawing 
pupils. It is certainly impossible to imagine a more 
legitimate domestic subject for the exercise of a little 
local despotism. The teacher, when pecuniarily in- 
terested in steady attendance^ may feel some delicacy 
in openly endeavouring to coerce the children of the 
parish into the schoolhouse ; but the motives of school- 
managers cannot be misinterpreted.t 



• In aid of the exhortations and pressure of the managers 
various devices might be resorted to in different parts of the 
country for reducing the amount of absenteeism. In some 



f A Compnlsoiy Law now exists in Scotland (KducaUon Act, 1872 J 
and permission is g^yen to school-boards in England to compel atten- 
dance if thej choose to do so (Education Act, IS70), 
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The teacher has also to deal with an evil even more 
vexatious and more destructive of discipline than labour- 
caused absenteeism if not so difficult of cure, — the habit 
of irregularity of attendance for trivial reasons or for no 
reason at all on the part of those who are nominally on 
the school-roll, and who are too young for the field or 
the factory. The teacher who can rely on the attendance 
even of those of his pupils who are under ten years of 
age for 150 days of the school-year, has reason to* 
congratulate himself. 

(2.) The number of classes which a primary school- 
master has to superintend, and even personally to in- 
struct, is seldom sufficiently considered by those who 
criticise his results, and seems frequently to be lost 
sight of even by himself. If we bear in mind that the 



districts, for example, the absentees are kept at home for 
two or three months in the year, not because the children 
are hired by large farmers for field-labour, but merely 
because their parents require a few hours' assistance on 
their crofts or in herding. It would surely be possible to 
come to an understanding in such cases with the parents, 
and by closing the school for the younger and unemployed 
^ children at noon after two or three hours' instruction, and 
reopening it towards evening, if only for one hour, for those 
who have been occupied in the fields during the day, to 
combine consideration for the material necessities of the 
parents with attention to the mental needs of the children, 
A daily attendance so short could, it is true, effect little 
more than the maintenance of the knowledge previously 
acquired, but every earnest teacher would hail even this 
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average number of olasees in an elementary school is 
six ; that every one of these, if properly taught, is ob- 
taining instruction in three subjects, and two, if not three 
of them, in six or seven subjects, during a school-day 
not exceeding five hours ; in other words, that about five- 
and-twenty distinct lessons have to be given daily, and 
time allowed for assembling, dismissing, and for the for- 
mation of classes, the necessity of limiting the range of 
work, if work is to be eflfectually done, is sufficiently 
manifest to allow of our passing at onoe to the next 
obstruction besetting the teacher's path. 

(3.) This obstruction is the character of the homes 
of the mass of the pupils. The uncontrolled will, the 
coarse language, the want of kindliness, and of gentle- 
ness of demeanour, the dirty, wasteful, and therefore 
demoralising habits, the almost total disregard of intel- 



small instalment of a full attendance as a welcome solution 
of his chief difficulty. For it is not the mere fact that the pu. 
pils have made no progress during a three or six months' ab- 
sence that discourages the master, but that they have visibly 
retrograded, not only in actual knowledge, but in intellec- 
tual facility. They have barely succeeded during the winter 
months in reacquiring the latter, with a view to the recov- 
ery of the former, when their time of withdrawal for field- 
labour again approaches. So universal is this custom, that 
the children, after they have attained a certain age, profess- 
edly oome to school only for what is in some parts of Scotland 
called the winter '' spate^'* which means an attendance of 
from ten to fifteen weeks. It is therefore worth consid- 
ering whether evening schools for lads above eleven could 
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lectual family life, which may be seen in too many of 
these homes, counteract the teacher's labours^ and seem 
more than any other difficulty to justify his despair. 
But it is needless to dwell on a moral obstacle which 
the teacher must be contented to endure, working in 
the face of it as hopefully as he can. It is adverted to 
here chiefly because it has afterwards to be used for the 
enforcement of some of his school duties* 

(4.) The next limitation under which the elementary 
teacher works requires to be stated, not because of its 
presenting insuperable difficulties, but rather because 
he is himself very apt to omit it altogether from his 
calculations, setting it aside, not deliberately with a view 
to the better attainment of his own ideal, but in un- 
thinking slavery to tradition and routine. This limita- 



not be held in summery the teacher being set free from his 
other duties at an early period of the day, in order to carry 
forward at a later hour the training of his elder pupils, who 
are hopelessly lost to him without this supplementary in- 
instructioji. If the parish will not adapt itself to the school, 
the school must adapt itself to the parish.* 



* The aboTe sxi^estiaii for znitigaiiag the evil of irr^ulazity, has reference solely 
to those children who are above a certain age, and are withdrawn for purposes of 
remunerative labour, in the service either of their parents of laige fiomers and other 
employers of childnlabonr. To give effect to it requires the ooooperation of the lead- 
ing inhalHtants of the parish with the teacher : but inasmuch as it ftdrly admits an 
existing difficulty, and endeavours to make the best of it, an attempt to give e0eet 
to the proposal would, it seems to me» be miot by fewer obstruetions tb«n eoAOinpasa 
almost all other expedients fer obviating a great eviL 
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tion is the necessity of selecting such materials of edu- 
cation as will meet the requirements of the pupil's 
future life. Outside the two prime subjects of moral 
and religious instruction, we are not left free in the 
elementary school to choose the materials best fitted to 
promote the formation of a good habit of the intelligence 
and the will : and for this reason, that both the moral 
and intellectual nature require to be informedy with a 
view to the actual and the most pressing needs of daily 
life. Nor is this to be regretted by the theorist intent 
of character only, for through information rightly given 
the mind gains much of its best discipline. 

The kind of instruction which is generally omitted 
from the school curriculum is that which is needed for 
the support and direction of the conscience. We may 
frequently find among those who have left school a 
disciplined habit of the intelligence enabling them to 
perceive, distinguish, and reason fairly ; but if the ma- 
terials on which the intelligence has been disciplined 
have no connection with the details of daily duty, the 
work it has to do will be done painfully and with very 
doubtful results. Not seldom we may find a trained 
habit of will enabling the youth to guide himself in the 
face of the temptations which beset him ; but if the 
materials with which the will (if we may so speak) has 
been informed have no direct bearing on the questions 
which have to be daily answered for others as well as 
for himself, the youth will be quite abroad in his con- 
clusions if a new thing has to be done or an old to be 
rectified; or^ which is more probable, he will at once sue- 
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cumb "Without resistance to the bad habits which he may 
have inherited, and which belong to his class. 

The above remarks have reference specially to the 
pupils of our Elementary Schools. The traditionary 
motives and inherited customs of the families of those 
boys who belong to the middle and upper classes of 
society, modify, if they do not indeed quite alter, the 
bearing of the whole education question on their training. 
This distinction is perhaps too much lost sight of in 
discussing questions affecting middle or secondary 
schools. Elaborately to impress on boys who come 
firom homes in which baths, daily used, may be found 
in every bedroom, the physiological necessity of clean- 
liness, is to carry billets to the wood. Again, with 
boys from eleven to seventeen, whose characters are 
drawn by the habits of the class to which they 
belong into the groove of honour, good principle, and 
respect for religion, the idea of a free discipline ought 
manifestly to dominate over all others. Unrestricted 
mutual education in the open air under certain general 
rules and supervision, but without any vigilance that 
savours of espionage, the repression of luxurious habits, 
submission to law, and the development of a vigorous 
morality, probably do more, in such cases, than any pos- 
sible combination of literary or scientific pursuits, to 
give wholesome exercise to the intellect as well as to 
the will. 

But if we turn to the children of the operative classes, 
we find ourselves on very different ground. The objects 
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of the teacher's caxe are dispersed at the age of ten or 
twelve years — not drawn into an upper school which 
will carry onward the instruction and training of child- 
hood, but driven into the labour of life. They are 
already little men and women, alive to the material 
responsibilities of existence^ and called upon at once to 
exhibit a certain practical aptitude and a certain quan- 
tity of usable knowledge. Before many years more have 
passed, they have to take sole direction of their own 
conduct, imrestrained and unsupported, as the mid- 
dle and upper classes are, by strong family ties and 
hereditary obligations^ This it is which makes the edu- 
cation — ^not the merely technical instruction — of the 
children of the humbler classes a matter of such para- 
mount importance for the State. 

We have already dwelt on the abrupt conclusion to 
the teacher's labours caused by the early removal of 
children from school, an evil which he must face by at 
once adapting himself to the premature termination 
of his couree of instruction and discipline. The limita- 
tion last adverted to imposes on him the further 
obligation of endeavouring to ftdfil the ideal purpose 
of the school by means of auch a course of instruction 
as win fairly meet the inevitable circumstances and re- 
quirements of the future life of his pupil. This natu- 
rally leads us to consider next— 
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7. The Lessons to he drawn from the Restrictions 

of the Primary Teacher, 

Contraction of teacher's work— Principles of selection— Subjects in order 
of importanccy primary and secondary— Supreme importance of 

ethical teaching. 

It was impossible to point out the limitations under 
-which the primary teacher has to do his work, without, 
by implication at least, suggesting the obligations which 
these limitations impose on him ; and not on him alone 
but on all who have to do with the management of ele- 
mentary schools. In looking more closely at this sub- 
ject, we shall find that the limitations imposed by the 
brief period of school life, the irregularity of attendance 
during that period, the numerous classes demanding the 
master^s constant attention, and the requirements of after 
life, all combine to teach the same lesson — the judicious 
contraction of the teacher's work. To maintain this, even 
in the face of the noisy demand for the admission into 
the school curriculum of all sorts of sciences and arts ' 
which has distinguished the last thirty years, would be 
more unpopular than difficult. Drawiiig,^^usic, tne 
Physiology of Man, Physiology of Plants, Political 
Economy, Astronomy; every department of Natural 
Philosophy, Geology, and Mineralogy ; Military Drill, 
Agricultural Cheniistry, Natural History, Constitutional 
Law, Technology, Phi-enology, have been all, or each in 
its turn, strenuously advocated in addition to the current 
and almost universal subjects of Reading, Writing, 
Arithmetic, Geography Political and Physical, History, 

O 
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Qraminar, Writing from Dictation, and Religious Know- 
ledge. Any thinking man is competent to suggest sub- 
jects which it is desirable to teach in our primary schools ; 
but there is only one point of view from which all such 
suggestions must be estimated, and that is the school-floor 
itself. And from this point of view a fair consideration 
of the limitations to which we have adverted above, will 
force on every one the conviction that the education of 
the primary school cannot be general education at all, 
in the large and theoretic sense, but must rather have 
constant reference to certain special and technical result-s. 
Given the facts of limitation of age, of irregularity of 
attendance, and of numerous classes, there is no alterna- 
tive open, save to select, for the purposes of training 
and discipline, those subjects a knowledge of which is 
most essential to the practical and immediate needs of 
the child^s future life. 

It does not follow that the teacher is, on this account, 
for one moment to lose sight of the great and final aim 
of his work, — the Formation of Character; nor does 
he require to curtail those direct religious and moral 
instructions which bear immediately on this his final 
aim. These instructions must be held sacred. Happily, 
they are as indispensable to the child here as to his 
preparation for a hereafter. They are the direct eflforts 
made to form and inform the will of the child, towards 
which all other school teachings contribute only indirect^ 
ly. The limitations imder which the schoolmaster works, 
accordingly, do not necessarily affect either his scholastic 
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ideal or his moral teacliing ; they touch only the inteL 
leetual materials or implements with which he works. 
He is not permitted to be either discursive, enqyclopsd* 
die, or from the theoretic point of view, eclectic ; he is 
under a law of necessity, which points out^ with unwa« 
vering finger, the path in which he is to walk. We do 
not mean to say that the idiosyncrasy of a teacher's 
intellect may not justify occasional deviation from the 
course thus pointed out to him. A special love and 
knowledge of Botany or of natural history, or of any 
department of physics, or of poetry or music or drawing, 
ought to be allowed free play in the conducting of a 
school. In such exceptional circumstances, the subject 
which the master peculiarly affects will probably be so 
well taught as to do more than any other to give a 
healthful stimulus to the intellects of the children, and 
to excite in them a real and lasting interest in objects 
outside themselves and their daily wants. Such a re- 
4Bult will fully compensate for the loss of what would 
probably be merely routine instruction in some other de- 
partment of study. But allowing for an occasional diver, 
gence of this kind, the circumstances of which furnish 
its own best justification, it is from the limited and 
irregular attendance and the future needs of the pupil 
alone that we must learn the leading subjects of pri- 
mary school instruction. And these subjects are Religion, 
Morality, and the time-honoured branches — ^Beading, 
Writing, and Arithmetic. 

How, then, shall we so work under these narrow 
limitations as to attain the educative ends of the primary 
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school? 

In confining intellectual school work, in the first 
instance to purely technical instruction in the three 
instruments whereby knowledge may be afterwards 
attained by the pupil himself^ we do not omit from our 
consideration two things : — 

Mrst, the universally admitted fact that, unless the 
mind of ^the pupil be interested in attainment for its 
own 6ake> as well as qualified to acquire it* the work 
of the teacher will find its termination on the day on 
which the pupil leaves the school^ and on that day a 
fatally retrograde process* will begin. So far are we from 
omitting this consideration , that we shall afterwards show 
that the schoolmaster's craft consists in so teaching the 
technical subjects^ as to avoid this too common result* 
while> at the same time^ he attains even higher ends. Bead- 
ingy writing, and arithmetic, it is true, must form the 
groundwork of all purely intellectual primary instruction ; 
nay more, every other subject must be subordinated to 
the paramount claims of these. But precisely at this 
pointy education as suck insists on being heard in relation 
to these subjects, and the art of teaching steps in with its 
suggestions, its aids, and its methods. At first sight, the 
necessities of the case seem to subvert the very idea of 
education in any large sense by compelling almost exclu- 
sive attention to certain technical acquirements ; but the 
art of teaching, intervening, demonstrates that even these 
technicalities will fail to be taught with practical efiect 
unless they be taught in such a way, and in so large and 
comprehensive a spirit, as will virtually subordinate them 
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in their turn to the idea of education. Thus theory and 
practice are reconciled. The way and the sense in which 
the indispensable subjects are to be taught so as to se- 
cure the educative result, falls properly to be considered 
under the head of " Methods." 

Secofidlyy we do not, in our limitation of school-work, 
omit from bur consideration the necessities of the future 
life of the children of the labouring population, already 
adverted to, and the nature of their home-training. 
These point to instruction in the duty and the means of 
preserving the bodily health of themselves and those de- 
pendent on them, and in the principles of conduct which 
should actuate them as members of a complicated social 
organisation ; and they fall, or ought to fall, under the 
religious and moral instruction, which we presume to be 
sacred from interference. We have strong convictions as to 
the vital necessity of insisting on due attention to these 
personal and economic teachings in the common school. To 
train a child under a constant admonition to obey the laws 
of God and manand to act as a Christian ought to act, and 
then to leave him to grope his own way to the fulfilment 
of his duty, is a mockery. A command is a merely formal 
utterance, and contains nothing. It is an outline to be 
filled up with the details of reasons, motives, and purposes* 

The inherited habits of the middle and upper classes 
and their superior education and intelligence, may possi- 
bly enable them to dispense with the details of a manual 
of morality : they certainly have a tendency to blind them 
as to the need of specific and detailed instruction on these 
subjects to the less favoured members of society. . The 
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AatP and the wAy of moral lawsy in their relation to the 
practical roatine of daily life, require to be explicitly onnn* 
ciated and deliberately and emphatically enforced in the 
elementary schooU To teach physiology and political 
economy, save to a few select pupils^ would be absurd^ 
simply because there is no time for these studies, and 
because the teacher, if he abstracted the time from other 
subjects, would waste himself in the futile effort to build 
up in an unripe mind a pseudo-scientific knowledge, and 
in conveying instruction which the conditions of age, time, 
and circumstances under which he worked would render 
it impossible for him to make the basis of sound mental 
discipline. 

But to take up gravely and seriously the three great 
questions of air, food, and cleanliness, in relation to the 
three organs, the lungs, the stomach, and the skin ; to 
show what these organs ai-e, why they exist, and how they 
work ; to show that, so &r as this natural fabric of ours is 
concerned, we are these organs f and that to disobey the 
divine laws under which alone they can healthily operate, 
is, in the gravity of its consequences, a moral offence,-— to 
do all this is to enter on a kind of instruction which those 
familiar with the domestic life of the mass of the people 
of this country know to have a more important bearing on 
every higher question of man's life, as a spiritual and im- 
mortal being, than any other, save the direct inculcation 
of spiritual truths themselves. The laws of health, then, 
which simply mean the rules of health taught with refer- 
ence to the principles on which they rest, ought never to 
be absent from the primary school* and ought to be handled 






^ 



LESSONS FROM EESTRICTIOKS. 39 

by the teacher with all the earnestness and solemnity of 
moral teaching. 

Again, although the duties which a man owes to his 
family and to the society of which he is a member, defy 
all attempt at explicit teaching, unless we enter on the 
ground of elementary political economy, it is not necessary 
to go beyond truths obvious and trite. The moralities of 
getting, spending, and selling, inyolve a whole series of 
questions demanding detailed and impressive treatment 
and reiteration. Frugality, economy, saving, life insurance, 
the duty of educating children if only from purely pruden- 
tial motives, the social and economic e£fects of lying and 
unfiadr dealing, ought all to &11 into the moral curriculum 
of the elementary school as prime subjects. The relation 
of employer and labourer, a clear understanding of what 
^pital is, and of the fact that wages are paid out of capi- 
tal (and the consequent importance of holding sacred the 
rights of property, of rejoicing in the accumulations of 
others, and of avoiding strikes), the causes of the rise and 
&11 of wages, the effects of machinery, and the advantages, 
in some cases, the duty of emigration, are all momentous 
questions for the future operative ; and they are attractive 
to the pupil if properly handled by the schoolmaster.* 

The present practice is to inculcate the doing of the 
fight ; the kind of instruction which we consider to be 
indispensable, will show what the << right'' is, how it 
can be done, and the infinite consequences, good or evil, 
which flow from the right or the wrong act. We are apt 

* Ohildren leave selux)! so young that the last>named subjects most frequently be 
left to fhe teachers of the Erening or (as I wuld praflsr to call ttaem) ContmiiatioiL 
schools, now happily mcreawiiig in number* 
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to over-estimate an uncultivated man's natural power of 
connecting causes and remote effects^ and to forget, that 
with the poor improvidence may be as often imputed to 
want of knowledge or of intellectual capacity as to a weak 
or perverse habit of will. 

Such instruction, as we have indicated, covers almost 
the whole field of practical morality. Its relation to 
religion, and the further and supreme task which special 
religious instruction has to accomplish, will be considered 
in its proper place. We are not called upon to introduce 
the above practical moralities pompously, as if separate 
sciences or independent studies, but every master should 
keep them constantly in view as part of his moral teaching. 
If he consciously does this, he will find that in acquiring 
the technical arts of Beading, Writing, and Arithmetic^ 
sufficient opportunities are a£forded of instilling all the 
truths necessary to the future wellbeing of the people. If 
the Reading-books of the school are well constructed^ 
and have any educative purpose and method running 
through them, they will suggest at least the text, if they 
do not supply the detailed evolution, of the moralities 
of our physical constitution and of our social relations. 

As soon as the teacher has given such prominence in 
his school-work to Religious Instruction, to the three 
technical subjects of Beading (in its larger sense). Wri- 
ting, and Arithmetic, and to such teaching as can be 
given, through these, in practical morality in its detailed 
application to the duties which physiological laws and 
social life impose, he is then, but only then, at liberty 
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to turn his attention to other departments of knowledge. 
The subjects above specified are indispensable and primary^ 
and if others be introduced, they must be kept in strict 
subordination to these the magistral studies. And here 
a passing word may be said on the vexed question of 
Grammar. 

To teach English Grammar systematically before the 
child has reached the age of ten is> it seems to us a waste 
of time. We do not mean to say that it cannot be done^ 
but that the pressure of other subjects makes it a waste of 
time to do it. I}or> perhaps^ at any age is the teaching 
of English Grammar in the primary school^ as it is usually 
taught, worth the time expended on it, except where it is 
made distinctly, and at every stage of the pupil's progress, 
to subserve two purposes — namely, first facilitating the 
understanding of complex propositions, especially the lan- 
guage of poetry, by bringing into view, and enabling the child 
to bring into view^ the relation of the several parts of 
sentences : and, secondly^ enabling the child to write sen- 
tences of his own composition accurately. If thus practi- 
cally taught in close relation to its real significance and 
ptirpose^ Grammar may be begun at an early age, for it 
then becomes a part of the reading-lesson, and is by far 
the most useful intellectual discipline, when taught with 
knowledge and precision to which a child can be subjected. 
Whatever may be said of boys above ten years of age, it is 
certain that before they reach this age they should know 
little of grammar save in the above purely practical sense^ 
So limited, it is properly, as we have said^ a part of the 
instruction in Beading, and essential to a thorough teach- 
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ing of that art, presuming that thorough teaching invari- 
ably aims at reaching and cultivating the understanding 
of the pupil. 

The Secondary subjects that can put forward the best 
claim for adoption into the school curriculum are Music 
and Geography. The moral and disciplinary effects of 
Music are so remarkable^ that its judicious introduction 
is in reality a means of saving time ; and it is this fact 
which crowns the numerous arguments which may be 
urged in its favour. Geography, again, occupies time ; 
but as it is a subject acquired chiefly through the eye, , 
and therefore both attractive and easy, two or three lessons 
a-week draw little on the attention or disposable working 
power of the pupils. Moreover, by introducing variety, 
and enlarging the field of vision, it stimulates the intelli- 
gence of the school. Its independent claims for admission 
into the school are that, when taught with constant refer- 
ence to climate, peoples, and industries, it is the least 
artificial of all the exercises of mind that can be presented 
to the young. For not only is it important as a discipline 
in connecting causes with their effects; it is the most 
fruitful of all possible subjects in facts and although an 
education which turns on absorption of fistcts is misnamed 
education — is not even instruction — yet the facts involved 
in a straightforward description of the earth we live on, 
its climates, peoples, and productions, are so natural an 
extension of the child's existing stock of knowledge, that 
they enter into his intellect as if part of his personal ex- 
perience, insensibly broaden his understanding, and give 
greater depth and solidity to his future judgments. The 
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relation of geography, when well taught, to the economic 
lessons already spoken of, is also important, as it enables 
the pupil to realise the nature and extent of industries 
and the mutual dependence of all mankind : this consid- 
eration strengthens the argument in favour of putting 
geography next to music among the secondary subjects of 
the elementary school. 

The elements of Drawing one would fain see enter into 
the time-table of every primary school where the master 
is possessed of that organising skill which converts sub- 
jects of this kind into time-savers rather than time-occu- 
piers. But on no other condition can Drawing find a place, 
for the simple reason that, if other more important subjects 
havelt heir due, there is no place for it as an << accomplish- 
ment." It is necessary, however, to except those initiatory 
attempts at copying outlines of common objects on slates 
from the black-board, which are wisely interposed in the 
midst of other work in the case of very young children. 
These exercises properly belong to the infant school. 
They occupy and refresh the jaded mind, while giving 
£BK;ility to the unpractised fingers, and accuracy to the 
vague and undisciplined infant eye* To this extent Draw- 
ing is in reality a time-saver, and is taught at a stage of 
school life when varied occupation is essential. 

^ History last and least claims attention in the element- 
ary school, and should find a place only where there are 
advanced classes.* 

• o& tiiis subject see the sequel; 
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Here it is necessary to stop ; for beyond these snbjects 
the primary school cannot go during the ordinary school 
hoursy save in a few exceptional cases. It is true that a 
clever teacher may also give some instruction in the ob- 
jects of nature by which his pupils are surrounded, and 
explain the more ordinary machines and physical pheno- 
mena which daily come across the pupil's path ; but these 
he will find treated of in good school reading-books with 
sufficient fulness, and he cannot thoroughly teach the 
lessons there given, even as mere reading exercises, with- 
out eliciting their meaning, and working them into the 
pupil's understanding in such a way as to imprint them 
firmly on his memory. The same remark applies to the 
elements of natural history, to geology, and accounts of 
industrial processes : they are of importance, but they are 
to be treated as entirely subordinate to the primary sub- 
jects—or rather not treated at all, unless they enter into 
the Reading-books by means of which the art of reading is 
taught. 

So much for the lessons to be drawn by the schoolmas- 
ter from the chief of the inevitable limitations under which 
he works. But we cannot leave the subject without again 
adverting to the most serious limitation of all — the habits 
of life in the homes from which the children daily come, 
and the lesson which the teacher should draw from them 
with respect to his moral instructions and moral training. 
It will be observed that, next to religious instruction and 
the acquisition of a certain facility in the three main tech- 
nical subjects of the school, we have been guided in giving 



LESSONS FROM RESmiCTlONS. 45 

precedence to other topics by their moral bearings, becanse 
the ethical purpose in forming character must always 
maintain a strict ascendancy over the intellectual. The 
latter serves man in this life, and can be, at best, only the 
basis on which his Intellectual progress elsewhere can 
rest ; the former is the man himself, his personality and 
will, without which he is nothing in this world, and apart 
from which he can be nothing hereafter, Nor does the 
will ever fail to justify its claim to supreme attention in 
the work of education even in its relation to the under- 
standing. For the most superficial observer must have 
noticed that a vigorous will sends a stream of perspicacity, 
and force into the operations of even an ordinary intellect^ 
and is thus itself a constant source of true intellectual 
discipline. The necessity of this supreme regard to the 
ethical aims of the school is, however* forced upon us 
chiefly by the consideration of the domestic influences 
under which so large a proportion of children live. 
The frequent wrangling of the humbler classes, their 
ungracious demeanour towards eaxih other, their careless 
ignoring, ory what is even more common, their rude re- 
pression, of the gentler sensibilities of the young, are 
sufficient in themselves to divert the genial current of a 
young child's life into a hard and stony channel. To 
these demoralising influences we have to add the too com- 
mon disregard of cleanliness, decency, and order, the 
frequent domestic struggle for mastery decided ultimately 
by brute force alone instead of the considerate command 
and eager submission which are the fruit of a paternal 
authority resting on moral supremacy and of a filial obe- 
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dience prompted by respect and sustained by affection. 
If such be the coanteracting agencies limiting^ if not 
subvertingy the teacher's work in the mass of the pupils' 
homesy the lesson which it enforces is the necessity of 
giving even exaggerated importance in the school to the 
cultivation of the feelings and imagination of the young, 
and of those ready civilities and mutual courtesies which 
do so much to confer happiness and dignity on the life of 
man. Here, again, the Beading-books of the school will 
be found a useful auxiliary to the teacher, if, while fur- 
nishing the means of necessary discipline and instruction, 
they make provision for the starved imagination, and 
repressed sensibilities of the children of the poorer 
classes. 

Enough has been now said, by way of suggestion at 
least, on the lessons to be drawn from the limitations 
under which the primary teacher does his daily task ; 
the result of all which is, that he must confine his work 
within very narrow. limits, and at the same time con- 
stantly overrule it to certain moral and intellectual 
educative ends. 

Nor is the result to which we have been led such as 
to discourage the ardent schoolmaster : for although he 
is excluded from such a choice of educational imple- 
ments as might most efficiently promote the theoretic 
idea of the school — ^the Formation of Character'— he is 
yet supplied with instruments good enough for the 
attainment of his purpose, if they be rightly used. 
Hixe right use of these is such a use as will convert them 
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into auxiliaries of the ultimate eduoative purpose of his 
work. The consideration of this brings us to Methods 
of Teaching. For, having pointed out the subjects into 
which it is imperative that the teacher shoidd throw 
his main strength, it heoomes necessary to show in 
what way he is to regulate and apply that strength in 
the narrow field open to him, with a view to train his 
pupils to those good habits of the intelligence and of ihe 
will which constitute the sum of his professional task. 
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II. THE PRIME SUBJECTS OF THE PRIMARY 

SCHOOL, AND THE METHODS OF 

TEACHING THEM. 



I. THE CONCUBBENCE OF QENEBAL METHOD AND 

PAETICULAE METHODS. 

A METHOD is a way towards the attainiuent of an end. 
The general method on which all education proceeds we 
have already spoken of. Our duty now is with the par- 
ticular methods whereby certain special ends may be. 
best attained. For the schoolmaster, inasmuch as he 
is precluded^ by the circumstances under which he 
works, from selecting the materials of his craft with^ 
sole reference either to the ultimate educative end 
which he has in view, or to the best conception of 
general method, is driven to consider the queetion, 
whether it be possible to teach the subjects to which 
he is limited in such a way as to make them contribute 
directly to his ujtimate purpose, — the formation of a 
good intellectual and moral habit, — and to bring the 
expedients he adopts within the range of philosophic 
method; and all this without sacrificing the technical 
knowledge which it is his immediate business to com- 
municate. 
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In other words, the schoolmaster is forced to consider 
the particular method belonging to each particular 
subject of instruction in its relation to general method ; 
the particular end being the communication to the 
pupil of a certain power over a specified subject 
(whether it be reading, writing, or arithmetic), as 
distinguished from the general and ultimate end of educa- 
tion. The particular method which the teacher is in search 
of is the most sure, sound, efiectual, and therefore the 
most easy and rapid way of communicating or calling 
into existence the required power. Manifestly, the par- 
ticular method which has reference to a specific subject, 
and the general method which has reference to education 
in the general sense, are not of equal authority in the 
eyes of the enlightened schoolmaster. Where they 
conflict, or, we should rather say, seem to conflict, the 
latter is paramount. But as the general purpose of 
education can be attained only by the active exercise 
of the intellectual and moral powers of the pupil in 
accordance with their natural laws of operation, so 
it will be found that the particular purpose of in- 
structing hiTTi in some specific subject cannot possibly 
be attained in any way so sure, sound, easy, and rapid, 
as by that which is in accordance with the same laws. 
Thus, happily, the particular method which has refer- 
ence to each separate subject of instruction, and the 
general method of education which contemplates solely 
the development and discipline of the mind, will be 
found to be in reality one and the same. The truth 
of this will appear in the course of ascertaining and 

D 
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stating the best methods to be employed in teaohlng^ 
the various special technicalities of the primaxy-school 
curriculum. 

At this point of my argument I may explain that it 
is not my intention in this volume to enter into subtle- 
psychological questions as to the periods of mental 
groT^'th, or the manner of the mental movement which is 
called learning^ and of the precise relation in which 
teaching stands to that movement. These, and many 
other cognate questions, are of great moment in them- 
selves, as uncovering for us the structure of intelli- 
gence ^nd the basis and mode of intellectual and 
ethical growth. A true account of them would 
necessarily govern all education: but this belongs 
to a broader and more theoretic treatment of the 
question than is possible in a treatise of limited practical 
aim, such as this is. 



METHODS OF TEACHING. 51^ 

2. OBJECTS AND METHOD OF TEACHING READING, 

The partioulax end proposed in teaching Reading isy* 
if rightly understood, an end nmch more comprehen- ' 
sive and involving much more than is generally 
supposed. We have already incidentally adverted to ' 
the large view which the schoolmaster ought to take 
of the three time-honoured foundations of primary-* 
school work — ^Reading, "Writing, and Arithmetic^ 
Reading especially demands and admits of a wide * 
and liberal interpretation. To put it concisely and 
practically, the teaching of this art is the communi- 
cating of a power to read works which constitute ' 
ordinary literature, easily, intelligently, and intelligibly. 
To accomplish this object thoroughly is, as we shall 
find, to give, iBxplicitly or implicitly, so large an 
amoimt of instruction and discipline as almost in - 
itself to aifect the whole higher purpose of elementary • 
instruction. 

We have now to see how this special end — ^Reading: .' 
— may be most surely and soundly reached, and to elicit ^ 
the harmony that subsists between the particidar technical - 
end of instruction, when adequately conceived, and the* * 
general purpose of education. 

Initiation in the Art of Heading. 

Tho Phonic, the *' Look ani Say/* and the Alphabetic methods 

— Spelling. 

To initiate a child into the art of Reading, is to ^ye * 
Mm the power of recognising the conventional symbols * 
of words, and of uttering them accurately. 
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Printed words are different groupings of a limited 
number of conventional signs, and the labour of learn- 
ing to read is thus infinitely less than if every word 
bad a distinct symbol written or drawn. Were we in 
the latter unhappy predicament, the primary teacher 
would be almost wholly occupied in teaching the ten 
or fifteen thousand different symbols necessary for the 
instruction of a child in the art of reading his Bible 
or the daily paper; and even after this was accom- 
plished, the pupil would find that an immense number 
of wqfrd-signs were still to him unknown. By ax- 
resting words in the act of enunciation, and analysing 
their sounds into their individual parts, we find that 
the same sounds are continually recurring in different 
combinations, and that, while words seem infinite in 
number, the sounds which enter iiito them are few. 
In the English language, even including bi-literal 
sounds, the total number probably does not exceed 
thirty. To these elementary simple sounds we have 
only to attach written symbols, and the art of reading 
becomes simply the act of recognising these soundsynh' 
hoUy wken we see them, and re-fCombining them into words. 
Since this is so, it is manifest that the fil^t step in 
teaching to read ought to be to give the child a know- 
ledge of the elementary sounds and their corresponding 
symbols, — ^we say sounds, not the accidental names of the 
souiids — the powers of the letters, i^ot the letters: the 
second, to guide him in the attempt to group them into 
w ords of the most simple kind, but gradually increasing 
in difficulty. The first step is only a lesson in form, to 
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be taug-lit as lessons in form ought to be taught, and is 
purely an act of memory ; the second step is a lesson 
in the building up of pai-ts into a whole, bringing into 
piay those powers whereby the child has been acquiring 
all his knowledge up to the date of his entering school 
—namely, the powers of .attention, comparison, analysis, 
and eynthesie. 

This, shortly summarised, is the method which is Lest 
adapted for giving a sound and rapid knowledge of 
reading ^nd spelling ; because, while calling for con- 
tinual acts of observation and memory, it also subserves 
the intellectual purpose of affording an easy, because 
unforced and natural, discipline. We forbear adverting 
here to the defects which are inseparable from this 
Phonic method, till we have considered the two other 
modes a.dopted or advocated. 

A.ndjjirst^ we have the " word and name,'' or " look 
and say ^' system, which teaches that complete words, 
such as ** I see a goat,^' '' The maid milks a cow," " Tom 
is a boy,^' are to be taught to the child in the first in- 
stance just as they stand, and as totalities, until 
he has aycquired a certain facility in reading. This 
system is advocated on the ground of its affording more 
interest to the pupil, and so exciting his powers to more 
rapid acquisition. But the fact that the analysis iuto 
their simple elementary parts, of tbe sounds which enter 
into each word, is only postponed, and must be achieved 
sooner or later, is frequently lost sight of by the teacher, 
in consequence of ihe satisfaction which he derives from 
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♦the quick progress of the child in the knowledge of a 
,i3ertain number of words. 

This system is to be objected to because it reduces 
-written language to a system of pictorial representations 
,x>£ words as w/wles, and so compels the child to learn 
fiome three or four hundred different pictorial symbols 
l)efore he begins to suspect that there is a shorter way 
y of getting at the symbol^^of spoken language — a key for 
.each and every word alike. What is the process which, 
;iinder this system, goes on in the learner^s mind ? It is 
this : after a few months' instruction, in which the eye- 
memory alone is exercised, he begins to discover that the 
same simple forms or letters are constantly recurring in 
call words, and unconsciously to attach to each separate 
form its own specific phonic power. The teacher is 
.supposed to take advantage of this dawning spontaneous 
.analysis, and to improve it into a knowledge of all the 
elementary signs, with their corresponding names or 
, sounds, or both. The teacher and pupil, in point of fact, 
, retrace their steps in order to find the key which lay 
, conspicuously enough at their feet when they started on 
J their journey, in order that, having provided themselves 
^ with it, they may resiune their work and push on with 
fresh vigour to the easier conquest of all future verbal 
. difliculties. The process of analysis and synthesis thus, 
^.it is true, comes at last, bringing with it its intellectual 
advantages ; but it comes later than need be, and only 
^ after the superfluous difiiculty of learning hundreds of 
different pictorial forms for complete words has been 
ithrown in the way of the child's early progress. The 
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process of learning must, it seems to us, from the very 
nature of the case, be ultimately slower according to 
this method than according to those more generally 
practised, while the diBciplinary benefits of learning to 
read are unnecessarily postponed. That the process of 
learning twenty or thirty words is both a pleasanter and 
more rapid one than that of learning twenty or thirty 
forms, with their corresponding names or sounds, must 
be at once admitted, for the simple reason, that symbols 
which have a meaning must be more cheerfully acquired 
and more easily remembered than symbols that have no 
meaning. But it is surely absurd to maintain that the 
learning of two or three himdred symbols for words, 
even with the suggestive aid of the meanings attached 
to them, is easier than the acquisition of the twenty or 
thirty elementary symbols which enter into all words. 
Moreover, it is a mistake to suppose that the learning 
of the elementary shapes in their unmeaning nakedness 
is a process insufferably tedious to the pupil. We must 
not judge children by ourselves. The symboKc forms 
are novelties to them, and interest them, deeply interest 
them, as formMssonSy and as such they present no pecu- 
liar difficidty. 

The second method of teaching to read is that almost 
universally practised, and consists of giving the child a 
knowledge of the elementary forms (teaching him the 
alphabet, as it is called), attaching to these forms certain 
arbitrary nameSy and then proceeding to combine these 
forms and names into wholes (that is, into words) which 
have no resemblance in sound, or at best a very remote 



56 PRIMARY INSTRUCTION. 

resemblance, to the names hy which the individual forms 
making up the word have been designated. For ex- 
ample, the child is taught to say em wi is my ; aitcA-o- 
yew-eas-ee is house ; see a tee is cat. But inasmuch a» 
see a tee cannot sound the word cat, but only stand for 
ity the process of acquiring the word is manifestly a pure 
act of memory and association. 

Now this, the " alphabetic" system (though bad), has 
several distinct advantages over the *'look and say'^ 
system. It gives the child a quicker knowledge of 
words (after the alphabet has been learned), because, by 
directing his attention to the individual parts which 
make up the wholes, it facilitates his perception and 
remembrance of the grouping of the forms which make 
up complete words. A child who sees a cart for the 
first time, and has his attention directed first to the 
wheels and axle, and then to the body and the shafts, 
and finally to the object as a whole, will afterwards 
more quickly distinguish a cart from every other sort of 
vehicle, than if he had looked at the object, first aiid 
last, only in its general outline as a xmity. So with the 
written symbol for cart : the naming of see-a^arMe 
cannot by any possibility give or even suggest the sound 
earty but it individualises the pupil^s attention on the 
various constituent elements of the general pictorial out- 
line of the whole word, which consequently is more 
clearly and vividly depicted on his eye and in his 
memory. Again, in the act of enunciating the names of 
the different elements of the symbol, he spells it, and 
thus acquires a knowledge of spelling simultaneously 
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with that of reading. Further, this breaking up of the 
word more quickly suggests to him the conclusion which 
every mode of teaching elementary reading has ultimate- 
ly in view — ^namely, that each separate sign plays a 
peculiar part in making up the sound of the whole, and 
h^s a certain and fspeci&c pAonic value. Having acquired 
an unconscious power of attaching to the various signs 
and sign-names their peculiar phonic values, his enun- 
ciation of the names of the signs, when he comes to a 
new word (" spelling it over," as it is called), before he 
pronounces it, is a real help to him ; and why ? because 
it suggests the sound of the whole word. Let not the 
teacher, however, imagine that a child so taught 
receives any assistance from the naming of the separate 
signs in making out the word, until he has unconsciously 
and gradvMy worked out for himself a complete phonic 
system. This he must do, and the teacher ought to 
think of this. There is thus thrown on the child the 
labour of finding out for himself the sounds or powers of 
each separate sign which he is daily in the habit of 
naming^ and for a considerable period the facility 
which this phonic knowledge gives in making out 
words, has accordingly been wilfully sacrificed ; and 
along with this facility, an advantage of much more 
importance has been foregone — the intellectual exercise 
which the independent elaboration of fresh words out of 
given materials would have yielded to him. 

We are thus brought back to the method which was 
introduced at the beginning of this chapter as the natural 
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consequence of an analytic system of written language 
— that, namely, which takes the individual parts of the 
words, and gives them^ from the first, the sounds which 
they actually have when grouped to form words ; shortly, 
the Phonic Method. Given the power of recognising 
these sign elements, and a knowledge of their force in 
combination (in other words, given a knowledge of the 
powers of the letters of the alphabet), it is manifest that 
the pupil is provided with the means of constructing 
words for himself. His teaching and learning have 
thus, from the very firsts a significance to himself; 
and they derive this from the direct and palpable bear- 
ing of all he learns on the practical application of his 
knowledge of sounds to the making out of words and 
sentences. 

It is a trivial objection to the phonic method that the 
sounds of the letters when they stand by themselves are 
not precisely the same as they are when in combina- 
tion ; ^ for example, he a te does not, when rapidly pro- 
nounced, yield precisely bat, nor does de-o-ge quite yield 
dogy when allowed to flow into a unity of pronuncia- 
tion. But the answer to this simply is, that it very 
nearly yields it (especially if an effort is made to sink 
the vowel element in the sound), and that in a great 
number of words it quite yields it ; for example, s-u^n 
yields sun^ and so forth. Failing the possibility of get- 
ting the precise sound of the constituent elements of 
words, it is surely the next best thing to get something 
which approximates to it, instead of at once in despair, 
throwing up the task of sounding and plunging into 
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an arbitrary naming of the elements — a device which 
only remotely and indirectly contributes to facilitate 
the acquisition of the art of reading. According to the 
phonic system, the dipthongs oi, ou, aWy aiy aCy &c., are 
of course learned as distinct (biliteral) sounds along with 
the other letters of the alphabet. 

The most serious objection to the system is the ob- 
stacle which the numerous irregularities of the English 
language oppose, causing words to assume sounds as 
wholes which cannot by any amount of contortion be 
shown to be derivable from the sounds of their indivi- 
dual parts. For example, the words are and luive the 
child would naturally expect to find sounded with the 
a long ; while onCy two^ were^ said, and numerous others, 
present, almost at the outset of the child's career, contra- 
dictions to the phonic lessons he is being taught. In 
reply, we have to point out the fact that the principle on 
which the method proceeds afibrds a key to nineteen- 
twentieths of the words in the language, and that the 
outstanding irregularities can be taught as suchj on the 
" look and say " system, without any attempt to show 
that they are capable of pnonic analysis. Primers should 
be constructed on this principle ; it is not necessary to 
exclude dissyllabic words from them if they are words 
familiar to the child in ordinary conversation, and 
spelled according to their soimd, such as garden^ iumbley 
lody\ x^onyy &c. According to the present almost 
universal " alphabetic " system, every vocable is an ir- 
regularity, and has to be learnt as if no other words 
had been learnt before it, because the names of the 
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letters can afford no direct help in finding out the sound 
of the word which tliey represent. It is surely a mani- 
fest gain to be able to furnish the child with a key to 
the great majority of words, and thereby to reduce 
stumbling-blocks to a minimum !* 

Again, in learning to read according to the phonic 
method, the child, in addition to possessing all the ad- 
vantages of the method ordinarily adopted at present, 
is furnished with an instnmient — ^namely, the sounds of 
the letters — ^which he can himself apply with a view to 
fresh acquisitions. He thereby has his love of power 
and discovery gratified, and in the pleasing act of word- 
elaboration, hje finds an exercise of. understanding, hum- 
ble indeed in its object, but beneficial in its disciplinary 
effects, and most interesting to him. The mental act is 
in truth worthy of all respect and encouragement, as it 
in no essential respect differs from those higher but 
similar operations which we admire in the cultivated 
intellect of the scholar or the man of science. 

In conclusion, although the process demands at first 
a somewhat larger expenditure of time and patience 
than the ordinary method, the rapidity of progress after 
the first month or two is very rapid, f 



* A Tract by Mr. J. M. D.Meiklejohn brings out witli great felicity the con- 
fusions of notation in Englisli words. • 

• 

t While I am satisfied that the above phonic method is the best from whatever 
point of view looked at, I would be disposed to supplement it with the old- 
fashioned narsery habit of teaching each sound in connection with the picture and 
name of some well-known object-— e.g., b fob a bull, and so forth. By so doing, 
w<0 call in the laws of mental association to eur aid. 
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Thus we shall find that the soundest and easiest and 
most rapid way of teaching the technical art of reading, 
directly contributes, even in its initiatory stage, to that 
intellectual discipline which is one side of the great 
object of the primary school; and further, that it tends 
to interest the child in his work while facilitating his 
progress. A question seemingly unimportant thus 
assumes proportions which make it worthy of the 
attention of all concerned in education, if it be once 
admitted that education has any principles at all. 

In Spelling we find further confirmation of the prac- 
tical superiority as well as the philosophic character of 
the phonic method of teaching to read. According to 
the ordinary method, spelling is an act of memory per- 
formed by the eye, which carries away an impression, 
more or less accurate, of the elementary forms entering 
into a word, and by the ear, which aids the eye by re- 
calling the order in which the names of the letters were 
uttered when spelling out the word with a view to the 
reeding of it. According to the phonic method, spelling 
may be all. this and something more ; for it is an effort 
to disentangle into its separate paits a complex sound, 
resulting from the fusion of several elements into one 
whole : and therefore it is an intellectual act. A child 
phonically taught will spell a word which he has never 
seen. Bi-literal sounds are, of course, treated in the 
same way when spelling as when reading ; and when 
the child comes to name the letters he will do so in 
such a way as to show that these sounds are simple, 
though denoted by two letters. " Seek " will be spelled 
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*, double e^ kj and "full,"y*, u, double I, — ^not 1 1, as is the 
oommon practice. But it must be admitted that the 
mind of the child, as well as of the adult, has a tendency 
to run instinctively to the easiest way of overcoming a 
difficulty, and that spelling, consequently, becomes after 
a time an act of eye-memory more than of intelligence. 
This being the case, it is remarkable that the habit of 
exercising infant classes in printing words on slates 
should have been of so recent introduction. If the eye 
is to remember, it can only do so by looking steadily 
and looking long ; and it is materially aided by accus- 
toming the child to trace over on the black-board, and 
then to form on his own slate the word, a picture of 
which he is to keep ia his mind for the purposes of spel- 
ling. This exercise is equally helpful in teaching 
reading, nor is it a matter of great importance whether 
the child succeeds or not in delineating accurately the 
forms before him. The benefit arises out of the mere 
attempt. 

Notwithstanding the importance of a right method, 
even in the initiatory months of a child's education, it 
is to be admitted that the best results are, after all, 
invariably attaiaed by moral means, even though these 
be brought into operation by a teacher unconscious of 
principle or plan. No one can have watched the viva- 
city, the playfulness, and the mental activity which 
some teachers can educe from their pupils, even in the 
apparently dry labour of alphabetic and monosyllabic 
instruction, without being convinced that where such 
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qualifications can be found, all others may be dispensed 
"with, so far as mere progress in the art of reading is 
concerned. Just as the moral purpose of the school 
takes precedence of every other, so does the moral vital- 
ity of the teacher supersede every other personal quali- 

• 

fication, by enabling him to transfuse into the minds of 
his pupils a force similar to that which he himself ex- 
hibits, and which stirs and ''elevates the action of their 
understandings. Nor is this true only of the teaching 
of words and other initiatory knowledge : it belongs to 
every subject and every stage of school life. The ear- 
nest, living interest of the master in the subjects and 
the objects of his work will not fail to be reflected in 
the minds of his pupils, and to be more fruitful in re- 
sults than the most philosopl|ical methods in the 
hands of the formal and half-hearted precisian. It is 
because teachers of genius for their work can be only 
rarely met with that it is necessary to instruct in method 
and to inculcate philosophy. 

TJie Juvenile Stage in Teaching Reading, 

Mental inrogress and progress in Reading shonld bo concurrent — Intelligent read- 
ing—- To teach to ,read properly is to educate— The imagination and the moral 
and religions sensibilities of children— Intelligible reading. 

The initiatory process, lasting for a year, or a year 
and a half, as the case may be, ends in giving the child 
a knowledge of reading, in the lowest technical sense. 
He can name, and, it is presumed, sound the letters, 
and combine them into monosyllables, and into the 
sin^ler kind 6f dissyllables. He now knows that the^ 
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groupings of forms which lie before him on a printed 
page represent words and sentences ; he knows also, in 
general, though within certain very narrow Hmits, what 
these words and sentences are. We assume that it is 
quite superfluous in these days to point out the neces- 
sity for a carefully graduated and weU-considered selec- 
tion of reading lessons, of the importance of giving 
the child words conveying a meaning, and only such 
sentences as faithfully represent, in a somewhat im- 
proved form, his own little thoughts and modes of 
speech. To dwell on such established points would be 
to waste time. 

The stage of the child's progress in the. art of read- 
ing, on which we next enter, is one which we cannot 
approach with too iriuch consideration, both of our 
specific aims and of our means of attaining them. For 
what does progress here mean ? It means giving to the 
child more difficult and more numerous words to 
decipher, longer and more complex sentences to grasp, 
consecutive narrative to follow and understand. To do 
this would be unmeaning and futile, did we not pre- 
sume a mental growth in the child corresponding to 
the growth of his command over written words and 
sentences. We presume that his daily experience, 
stimulated and intent fied by school discipline, prompts 
to the acquisition of new words suited to express in 
oral intercourse the constant accession of new facts and 
fresh generalisations which observation has been from 
day to day forcing upon him, and which have added to 
J;he material stock, and indirectly to the capacity and 
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power, of his understanding. If such a prepress has 
not been going on, the pages of his book will be to the 
child a series of hieroglyphics, which he may be 
labarionsly taught to pronounce, but which he not only 
cannot interpret, but cannot be tanght to interpret. 

The initiatory discipline involved in acquiring the 
rudiments of the art of reading has, it is presumed, 
consolidated and methodised both the words and the 
thought of the infant mind, and laid a firm basis for 
the future structure of knowledge. If it has not done 
this, it has not satisfied the condition that the reading 
should be intelligent. If the reading lessons of the 
second stage anticipate, instead of simply meeting, or, 
at most, slightly preceding the mental growth of the 
child, the bond up to that moment subsisting between 
the lesson to be acquired and the mind acquiring is 
broken, and the consentaneous and parallel movement 
of intellectual development and of progress in the tech- 
nical art of reading gives place to a discord which is 
irreparable. A great and permanent injury is thereby done 
to the pupil. The significance and interest which ought 
to accompany every act of knowledge disappear, and 
the child is doomed to a future school career essentially 
dreary and unprofitable. That which ought to have 
been at worst a labour becomes a toil. We do not say 
that the pupil will stop short permtmently at the point 
at which he has been abruptly shunted off the in- 
telligible into the unintelligible, and that all acquisition 
is thenceforth rendered impossible ; but what he ac- 
quires in school will be an ineffectual knowledge of 

E 
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words and sentenoes uninspired by meaning and barren 
of results. One oonsequenoe of this will be that suoh 
discipline as he may reoeive will be so muoh at discord 
with the natural development of the mind, and made 
up so muoh of shreds and patches, that the trifling 
pT/ benefit which Jts does confer will not compaisate for the 
aversion to all intellectual exercise which it is sure to 

engender.* By inverting the intellectual order of 
growth, the teacher subverts the natural love of in- 
tellectual activity. ' This is the result of overleaping a 
stage in the pupil's life, and presenting him with read^* 
ing lessons which do not truly reflect his mental grow- 
ing and growth. 

But this, it may be said, is a purely intellectual 
shortcoming : it may be admitted that it bears directly 
on one of the presumed aims of the school — ^the forma- 
tion of a good habit of the intelligence ; but this is of 
little consequence, inasmuch as we have already abjured 
such general theoretic aims, under the irresistible pres- 
sure of the immediate and practical requir^nents of the 
children of the poorer classes : our business is to teach 
them, as expeditiously as possible, to read. If by this 
be meant that the work in hand is to teach the child ta 
utter, with accurate pronunciation and with fair atten- 
tion to " stops," the sounds of the human voice repre- 
sented by certain typographical drawings upon paper, 
the expensive machinery of popular education should bo 

* Teiichera shonld not ignore the fact that the proportion of the poorer classes 
wbo eyer read, for the purpose of extending their informafion, anything save the 
weekly paper, is by no means large, and very far below the reasonable expect- 
ation of those who eltablish schools. 
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Ivroken up at onoe, and we should leave to the old dame- 
eohoolmistress the work which a few teohnical rules will 
enable her to do suffioiently welL It is not such 
service that the State requires of the schoolmaster, nor 
is it such services as this that the competent school- 
master would deign to render. He may aim at what 
seems, when superficially viewed, to be a merely tech- 
nical end — ^namely, to teach to read easily, intelligently, 
and intelligibly, the more common current literature. 
But the true object of his teaching is much more than 
this : for how shall a child learn to read easily if the 
acquired words are to him dead things ; if the sound 
recalls to his mind no living reality of his experience, 
and remains unsupported by any suggestive association ? 
How can he read intelligently^ if he does not understand ? 
How can he read intelligibly — ^that is, in such a way as 
to be understood — ^if the sentences which he mechani- 
oally enunciates transcend his comprehension P Accord- 
ingly, the competent teacher finds that the process or 
method by which the technical end in its highest and 
only rational sense can be attained, must be determined 
by the intellectual growth and needs of the pupil. 
Thus, the general theoretic end and the special technical 
end of the schoolroom again in this, the second or 
juvenile stage of the child's progress, support and 
justify each other, when rightly understood. 

And to what practical conclusions does this fact 
obmpel the thoughtful schoolmaster P To these : firsts 
that tue readmg lessons of the child must, if the art of 
reading is to be properly acquired, be graduated in 
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difficulty, oonsidered as mere reading lessons ; secondly ^ 
that ihey must be as various in their language and sub- 
jeots as the pupil's own experiences, giving these shape 
and development, otherwise the phraseology of general 
literature will be for ever a sealed book ; thirdly, that 
they must be abundant in respect of quantity, if the 
reading is afterwards to be easy ; eaidy /<mrtAly, that the 
subjects treated, and the style of treating them, must be 
graduated in accordance with the growth of mind, if the 
reading is to be intelligent and intelligible. Graduation 
in words and sentences, graduation in the thoughts and 
subjects of which these treat, variety, and quantity, — 
such, succinctly stated, must be the qualities of the 
reading lessons to which the teacher should, in the 
juvenile stage, introduce his pupils. In other and more 
general words, the reading lessons, if they are thoroughly 
to attain their merely technical end, are, in respect of 
quantity and variety, to reflect faithfully, but in a more 
perfect form, the full range of the child's daily mental 
life, and in their graduation the order of growth of his 
capacities. 

It would seem, then, that effectually to teach a child 
to read it is necessary to adapt ourselves to the child's 
intellectual wants as well as to his capabilities. The 
question of the method of teaching reading, accordingly, 
passes, in the juvenile stage, into another and a higher 
and larger question, — ^the method of training, inform- 
ing, and disciplining the young intelligence itself. The 
kind of reading which accomplishes this, will most 
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eSeotoally secure the teclmical end ; while the posses- 
sion of the technical power 8o acquired will be a guar- 
antee that the child has been thus far educated. 

Were the objects of our care possessed of physical 
desires and intellectual capacities only, the work of the 
teacher would be comparatively easy. Lessons, oral 
and read, on the visible things of his experience, on the 
forms, properties, and relations of these, and on bodily 
acts, would constitute the whole work of the school — 
work hard and dry, but, in the hands of one who under- 
stood his craft, not therefore uninteresting, toilsome, or 
imattractive. But this direct discipline of the powers of 
observation, comparison, and inference, though essential 
to good reading, as well as to sound intellectual training, 
is only part of the work, and that the least difficult part. 
To touch reading effectually, and to educate in any sense 
worthy of the name, it is necessary to cover, with our 
lessons and instructions, the whole field of the child's 
experience, and to meet all his mental wants. We have 
accordingly to recognise, interpret, assist, explain, and 
extend the experience of the child, as a being of Imagi- 
nation and of Moral and Eeligious sensibilities, as well 
as of intellectual faculties. This is the most delicate 
part of our task, and requires delicate handling. Yet 
how constantly do we find the wondering germs of sen- 
timent which arise in the young mind treated with a 
rough and masterful hand I The teacher seems to forget 
that, in such matters, he passes out of the region of 
mare knowledge and intellect into that of feeling and ' 
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emotion ; that he enters into the realm of the impalpablcr 
and invisible, and must not attempt to touoh too rudely 
or indeed to see too dearly. To handle thu^ which 
are in their essence mysterious and infinite, as if they 
wei^ the parts of a house or a tree — to drag forth into 
the hard light of a schoolroom the silent emotions that 
attend the birth of imagination, sentiment, and pety, is 
to desecrate holy ground. A diild must always be treated 
with respect ; there are occasions when he should be 
treated with reverence. There are sacred precincts in the 
school whidi must be approached with preparation, or 
not approached at all. 

The precise nature and funciioD of the Imaginatioii 
in children, as in m^i, we need not here attempt to 
explain. In the child, speaking broadly, it is that re^ 
productive pow^ which leads, or rather compels, him 
to build up fresh wholes out of the broken and scattered, 
fragments of his experience, in ocnnplex oombinatioii 
with dim instinctive suggestions of love, fear, hope, 
and wonder. Under this natural impulse the manifold 
and disconnected elements of his external observation^ 
and the hidden workings of his sensibilities, are dwelt 
upon, compared, combined, connected as cause and effect^ 
and woven into a kind of crude unity. This vital 
process, accordingly, though sub-conscious, is educative 
in the highest sense, because it is a sdf-education, and 
because it embraces within its sphere the whole of the 
mental life of the child, and brings into easy and health- 
ful play all his powers. The result is an unreality : but 
to the child it is quite as real as external natoB, simply 
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1>ecaTise it is the product of Ids own spontaneous activity, 
and spun out of materials of his own. This instinct of 
the child is to be respected by the teacher, were it only 
because it is doing more for his pupil than the master 
can do. And it is to be respected, chiefly by being ex^ 
empted from all didactic interference. The aort of 
teaching in this matter is to dispense with the aort 
altogether in its usual sense. Sympathy takes the place 
ef art. The teacher will therefore read the imaginative 
lessons, whether in prose or verse, to the child, and wiih 
him, sharing his interest, evolving the stories, explaining 
away difficult words, and then passing on. He may ask 
for the repetition of the story in the words of the class ; 
he may help the cMldren in their efforts to reconstruct 
it, as a mother might; but he must not mar its simple 
imity by putting questions or suggesting explanations, 
nor defeat, by personal applications or dull discourse, the 
simple lesson which the tale or fable or parable or poem 
teaches. All these precautions it is necessary to take if 
the nascent imagination is not to be repressed or mis- 
directed, and if the reading lessons that appeal to this 
faculty are not to be robbed of the charm which makes 
them attractive, and which stimulates the pupils to ex- 
tend a technical power which is a key to so many pleas- 
ing stores. 

If this careful regard to the imagination of the young 
be obligatory on the instructors of children of all classes, 
how much more is it incumbent on the teacher of the 
children of the poor ! Divorced as these are by poverty, 
and the want of sympathetic response in their elders, 
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from the pictures, fables, poems, and narratiyes which 
surround, in lavish profusion, the children of the middle 
and upper classes, they have but the one chance which 
the daynschool affords of obttoiing food for their hun- 
gry imaginations. Nor will the teacher err, if departing 
from his book, which, if justice be done to other sub- 
jects, can yield but a limited supply of such materiid, 
he introduce tales into the schoolroom, to be read by 
him to his classes, as rewards of good conduct. The 
time so occupied will assuredly not be wasted ; for, 
apart from the indirect moral instruction which he 
will thus convey through the imagination, he will 
shed sunlight and warmth on the tender mind, with- 
out which, a genial and healthy growth is impossible. 

But if the dreams and wonderings of the young 
imagination demand such cautious and sympathetic 
treatment, with how gentle and tender a hand must we 
approach the vague and timid aspirings of the Religious 
instinct, and the smaU perplexities and keen sengibilities 
which belong to the infancy and childhood of the moral 
sentiments! Here too, unhappily, the school has to 
supplement — ^nay, too often to be a substitute for — the 
moral and religious training which ought to be the 
work of the home. The influences of combined love 
and awe which accompany spiritual teaching in families 
more favourably situated, the careful consideration or 
the wise negligence, are denied to the great majority of 
primary-school children. It becomes, therefore, the 
special duty and privilege of the schoolmaster to supply 
this want : with paternal affection to dissociate morality 
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and religion from harshness of maimer and tyramiy of 
will, to oast the light of divine love over the invisible, 
and early to introduce the young to the Gospel story, 
and its personal relation to them. This subject will be 
handled more fully hereafter. It is touched on here in 
Older to give it its due place in the education of the 
growing child, and to show the importance of giving it 
due proportion in the daily Eeading lessons, for these 
we presume to be co-extenmve with the moral as weU as 
the intellectual experience of the child, to reproduce that 
experience in a more perfect form, and to satisfy i^ some 
degree the vague sentiments, and to complete the imperfect 
conceptions, which it rouses into activity. By such a 
course of reading the pupil early but insensibly becomes 
aJive to the fact that books contain a true reflection of 
himself— of what he is and what he may be — ^that they 
both answer his questions and deHght his imagiuation, 
and are consequently among the best companions and 
fri^ids of his Ufe. By such a course alone can he be 
trained to tue books. 

Thus we find that by Hberally interpreting the Bead- 
ing instruction of the school we educate not only the 
understanding but the whole nature of the pupil. That 
is to say, taking up the raw material of the child's 
experience, we give it that shape and definiteness, de- 
velopment, and completion, which, imaide^, it would 
never attain, save in the vigorous and powerful brain of 
the few. The result of this treatment Is, that the young 
groping mind begins, under the wise guidance of its in- 
structor, to feel the path of life less devious and 
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perplexing : observationy the begiimings of knowledge^ 
and the words which denote these, gradually gain in his 
oonsciousness the orderly arrangement and solidity 
which afford a substmoture for the future growth; 
hesitating questionings about the nature and causes of 
things receive the satisfaction befitting the pupils age ; 
the half-hidden, half-revealed dreams of the imagination 
receive a legitimate and healthful encouragement ; the 
uncertain dawnings of the moral and religious senti-^ 
ments emerge into a dearer light, though still dothed 
with mystery, and begin to exercise a regulative 
influence. This is the process of elementary edu- 
cation, and this the work of the elementary teacher. 
In 9ucA an education he finds his best auxiliary in teach- 
ing to read, and by rightly teaching to read he implicitly 
educates. 

The work of teaching to read is thus, in our opinion, 
to be identified with that of trainifig the young to a 
good habit of the moral nature (in the largest sense), as 
well as of the intellect. The materials of both the 
teaching and the training, and the methods of both, are 
the same. From first to last the seemingly mechanical 
process of instruction in a technical art is in truth a 
living and life-inspiring method, resting on a sound, 
and to that extent a scientific, knowledge of the human 
mind. The reading-book is not merely the auxiliary of 
the master's method, but a kind of fixed typographical 
embodiment of that method. It represents in visible 
form that intercourse between the mature and immature 
mind, which is the educative process. This method of 
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teaching Beading accordingly may be fitly distinguished 
from others as the Educative Method. It not only 
teaches a child to read, but initiates him into the general 
phraseology of literature, and trains him to the inteUi- 
gent use of books. 

To conclude : the intelligent reading must also fulfil 
our third requirement of being intelligible. To aim at 
ffisthetio reading, except in those few fortunate primary 
schools which retain their pupils to the age of thirteen 
or fourteen, is futile : but such reading as will convey 
to an auditor, with accuracy, distinct enimciation, and 
emphasis, the thoughts of the prose or poetical lesson of 
the day, is not only possible, but easy of attainment. 
The pupil who does this, does more than simply absorb 
the mental product of others. The spirit and colour, as 
well as the thought, of the lesson enter into him; and 
in the act of reproducing these for the benefit of his 
audience, with suitable emphasis and intelligence, they 
in a special sense become his own. Not only are the 
sentences themselves a second time appropriated by the 
art of elocution, but the style and character of the 
piece, whether didactic, imaginative, humorous, or pa« 
thetic, are brought into reKef, and exercise reflexly 
their peculiar power as fosterers of the germs of taste. 

If intelligible reading of this kind is to be attained 
easily or at all, the teacher must give the key-note of 
the reading when the child is in the initiatory stage, or 
at latest in the beginning of the juvenile stage. The 
foundation must be laid at the base, not in the middl^ 
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of the building, and laid hy the teacher hinuelf. Good 
reading is the suooessful imitation of a good models and 
it is a work of time. No one can leap into the art, or 
read well to order. 



Advanced Stage of Reading — Connection with 
Analysis and Composition. 

Advanced Beading involves the perusal of more 
difficult lessons than any yet attempted, varied in the 
subjects of which they treat, and giving stronger food 
both to the intellect and the imagiaation of the pupiL 
Through these advanced lessons the boy will begin to 
make acquaintance with the untechnical but scientific 
treatment of the objects by which he is surrounded, and 
which hitherto have been handled in his reading-books 
more from the point of view of observation and experi- 
ence than of law, cause, and effect. Extracts from 
prose and poetical literature will, even when only par- 
tially understood, call on his understanding andimai- 
gination to make a wholesome effort to master them, 
while they furnish him insensibly with a standard of 
thought and of the life of the mind which will never 
be quite effaced. As the language of a man is gen- 
erally a fair measure of his intellectual cultivation, so 
the power fully to comprehend what he says or writes 
is a test of the recipient capacity of the person whom 
he addresses. The effort to understand a difficult les- 
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son, accordingly, is an eSort to take a step forward in 
intellectual life. How little do those Reading books do 
for the pupil at this stage, which are composed almost 
wholly of description and narrative ! 



In every ^age of his reading the pupil has of course 
been taught to understand the words and thoughts pre- 
sented to him. This is essential to the intelligence of 
the reading, as well as to its intelligibility. The same 
process is continued in the more difficult reading which 
he now encounters; but it will be desirable, if not 
necessary, in order fully to evolve the meaning of com- 
plex sentences, especially in poetry, to study them in 
detail, and separate them into their various limbs. 
To show the mutual bearing of the clauses on each 
other, and on the principal clause, is to " analyse " in the 
grammatical sense. Reading in this, its advanced stage, 
is educative no longer solely through the contents of the 
lessons which are read, but also as being a formal disci- 
pline in the organism of language. It is true that the 
mere perusal, if intelligent, of any composition in prose 
or poetry brings with it, even in the most initiatory 
stages, a formal discipline of intellect, apart from the 
real discipline given by the subject-matter. The intel- 
lectual process by which a thought is elaborated into 
its linguistic form is revealed in the utterance of it, 
and it is therefore impossible for a child or man to 
understand the latter without an unconscious participa- 
tion in the conceptions and reasonings of the mind 
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which gave the thought expression.* Intelligent read- 
ing is thus itself a formal discipline of intellect. But 
in an advanced class this unconscious discipline becomes 
supplemented by the eonsciaus evolution of the or- 
ganic structure of language. This process which is 
called Sentence- Analysis, or advanced Grammar, is a 1 

kind of applied logic, and, as an iatellectual discipline, 
takes that precedence over every other discipline, which 
language takes over science, f 

Thus we find that advanced Beading seems naturally 
to call to its aid the study of the elements of Grammar 
and Analysis. Unfortunately, this discipline in the 
analysis of language is very apt to degenerate iato a 
hunting after shadowy distinctions, and into a fanciful 
application of abstract technicalities. Every subject of 
the school curriculum, however, is equally liable to abuse, 
and the remedy is to be f oimd only in the steady con- 
templation of the special purpose of each study. The 
discipline which grammatical analysis is intended to 
give, accordingly, wiU be defeated, and the whole sub- 
ject will run^to. waste if the teacher lose sight of its 
ultimate object, which is twofold : (1.) The facilitating 
of the understanding of complex language, with a 
view to secure to the higher reading its full disciplinary 
effect ; (2.) The giving of greater precision and accu- 
racy to the thought and expression of the pupil himself 

* This fitet shows the importanoe of patting before the child pure end well* 
eonstmcted sentences. The lessons in many of the most popular reading-hooks 
are not even KrammatieaUy written. The standard of English, as well as of thought 
in 8chool-bookS| above all other publications, should be high. 

t See Essay at the end of this volume. 
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in composition exercises, oral and written. If these two 
eminently practical objects be kept constantly in view, 
the teacher will not deviate far from the right track. 
In giving effect to the former purpose, he will certainly 
find his progress hampered and complicated if he multi- 
plies terms, and if, by iasisting too much on technical- 
ities, he disturbs the usual vocabulary of grammar. 
Analysis is to be admitted into the school only on the 
plea that it is grammar. Should the teacher find that 
it fails to deepen and extend sound grammatical know- 
ledge in the pupil, he may be assured that he is 
pursuing a false method, and giving imdue prominence 
to trivial sub-divisions and a technical terminology. In 
giving eflEect to the latter purpose, he will not deviate 
far from the right path if he decline to follow analysis 
into distinctions which cannot be easily and readily 
applied in the synthesis of composition. 

In te6U)hiQg Analysis, a master is apt to be betrayed 
by the charm of pseudo-science with which technicali- 
ties invest a subject, into inverting the proper order of 
things. He forgets that the boy can analyse only in 
80 far as he first distinguishes the main proposition of 
the sentence, and apprehends the meaning of the various 
limbs in relation to it and to each other. The under' 
itanding of a sentence is a necessary and first condition 
of its analysis, and the analysis of it again gives greater 
completeness to the understanding of it. To compre- 
hend a sentence is in fact to comprehend the living 
connection of all its parts, and is itself an act of. im- 
<x)nsciou8 analysis. The object of conscious analysis is to 
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bring out more distinctly the parts of the organism, to 
name them, and thereby to give the mind greater 
Bcateness and capacity for the comprehension of difficult 
language generally. To comprehend and to analyse 
are essentially only two different sides of the same 
grammatical effort. They act and react on each other. 
So oblivious are teachers apt to become of the real 
practical significance and purpose of the subjects which 
they teach, that it is necessary thus to impress on them 
that it is only on the full comprehension of the sentence 
that sound grammatical teaching or knowledge can 

possibly rest. 

So much for the intimate connection of advanced 
reading with grammatical analysis, and the extent to 
which the latter can find a place in the primal^ 
school. 

It is true that it is quite possible, with the help 

of Logic and Latin, to give a minute grammatical 

account of every separate word and element of the 

longest sentence, in its relation to the organic whole 
of which it forms a part ; but this is an exercise to be 

attempted only by boys of fourteen or fifteen years of 

age, after the practical purposes of the study have been 

substantially attained, and when they begin to follow 

out the subject as a pure exercise of grammatical 

and logical ingenuity. In this sense, therefore, 

analysis of sentences belongs to a stage of education 

with which we have in the national school nothing to 

do, and enters into competition with studies, instructive 

and disciplinary, among which it will no doubt soon 

find its proper place. 
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3, PRACTICAL SUGGESTIONS HAVING REFERENCE TO THE 

READING LESSONS, 

The uflual mode of proceeding in schools is as fol- 
lows : — ^The lesson of the day, presumed to have been 
prepared over-night, is read once or twice down the 
class. The master then usually asks the pupils to 
speU and define a few of the more difficult words, and 
proceeds to examine on the substance of the lesson. 
Hifl examination for the most part simply consists in 
throwing the categorical propositions of the lesson 
which has been read, into an interrogative form. He 
puts the questions to the pupils in succession, begin- 
ning at the top. This interrogatory exercise, of course, 
varies in its efficiency in proportion to the intellectual 
power and earnestness of the master. It assuredly 
adds little to the child's knowledge of the lesson. Its 
value consists in its power of rousing in the pupil an 
effort of intellect to follow the master, and of memory 
to recall the words which have been read. The benefit 
to be derived from this kind of examination manifestly 
depends solely on the amount of intellect exhibited by 
the teacher and reproduced in the pupils through 
sympathy with him, and on the earnestness with which 
he takes up the lesson as something really worthy of 
being retained in the mind. 

Now it is always desirable, in determining the pro- 
cedure to be followed with a view to give elt'ect to 
the right method of teaching any subject, to devise 
expedients which leave as little as possible to depend 

F 
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on the oapaoitj of the master. In schools, as elsewhere^ 
we can reckon only on an average amount of abiKty, 
and a moderate share of earnestness; and while we 
may freely exempt the thoughtful and ardent school- 
master from all directions imposed ab exira^ we must 
discover rules of working which will give the fullest 
practical effect to average powers. In every profession 
the mass of men are imitative, not originative, and 
unfortunately this disposition is strongest in the direc- 
tion of imitating themselves. Our duty, accordingly, 
is to give teachers a good start in professional life, 
BO that a good habit may be early formed. By this 
means we may possibly lend to the ordinary mind some 
of the power which belongs to the higher.* 

The Reading Lesson. 

Keeping in view the above considerations, and the pur- 
pose and method of teaching Heading, as these have 
been already explained, we would suggest the following 
course of procedure : — 

1. Let the teacher, when he gives out the lesson for 
the following day, either read it to the pupils, or where 
time fails for this, shortly sketch its purport, pointing 
out the more difficult words. 

2. When the lesson is read, let him not go slavishly 
down the class from top to bottom, but, letting the 
children clearly understand that they are presumed to 
know both the language and the subject-matter, select 
those who are to read. The reading should be, for 

* Hence the great utility of Trainixvg CcUflges^ and th^ neoesiity there ii lor 

the profe:isioiiaI training of teachers. 
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the most part, individual ; and if the style be bad, the 
master should require the pupils to enunciate in con- 
cert with him, so that they may gradually acquire his 
style. To tell a child to " speak out," or to " mind 
the stops," is an utterly useless expenditure of words. 
The temptation to adopt the simultaneous method 
of reading should be avoided, but three at a time may 
occasionally be required to read, observing in concert 
the same pauses and emphasis. This will not only 
save time, but be of virtue as a corrective of slovenly 
reading. 

3. There are five qualities in Beading, each of which 
should be made the subject of separate and successive 
study and training: — (1.) Correct pronunciation of 
words. (2.) Firmness, articulateness, and distinct- 
ness in the enunciation of words. Teachers do not 
seem to be aware to how great an extent progress in 
reading depends on a habit of firm articulation. (3.) 
Deliberateness in the enunciation of the several clauses 
making up each sentence : these three qualities secure 
intelligibility. (4.) Emphasis. (5.) Expression. The 
first three qualities form the principal work of the ele- 
mentary teacher. Emphasis can come within the 
sphere of his work only when correctness, distinctness, 
and deliberateness have been attained. But inasmuch 
as this quality of reading is the fruit of an intellectual 
perception of the interdependence of clauses, it should 
be, as soon as practicable, required of every pupil. Its 
existence is the best possible indication, test, and 
measure of the intelligence which the child has been 



84 



PRIMARY INSTRUCTION. 



taught to bring to bear on his reading, and of th^ 
Biiitableness of the books which are pnt into his hands. 
Expression, again, belongs to the aesthetics of Beading, 
and has reference to the moral and sentimental appreci* 
ation of what is read, and should not be imposed 
until the emotional nature is old enough, not merely to 
feely but consciously to reproduce, what another person 
feels. Fine, or rather superfine, reading or recitation by 
children is, in itself , essentially a delusion and a snare, 
though it may have its incidental uses by holding 
up, purely imitative though the whole intonation and 
exhibition be, a standard of style, and thereby elevating 
in the eyes of the school the art of reading as an art. 

4. While the pupil is reading let no corrections bo 
made. When he has ceased, those who have detected 
errors may hold out their hands. This compels the 
attention of the whole class to every sentence. Usually 
each boy attends only to his own substance. 

6. If the boy who reads gives evidence of want of 
preparation, enter in a book a bad mark against him, 
taking care that it is want of preparation and not 
inaccuracy which is so punished. The more or less of 
accuracy will be rewarded or punished by the boy's 
place in the class. To regulate a boy's position on the 
school merit-scale merely by the number of his mis- 
takes and his place in class, is to confound the inteUec- 
tual with the moral. 

6. If a schoolmaster wishes to teach his pupils to 
read weU, let V^irn first learn to read himself. 

The teacher will find the deliberate setting apart of 
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certain occasional afternoons for the special exhibition 
of Eeading-style by himself and his pupils, a means 
of impressing the school with the importance of the 
subject. The same device may be successfully resorted 
to in every branch of study. 

Examination on the Reading Lesson, — The reading of 
i>he lesson beiag finished, the next object is to extract 
from it as much discipline as possible, if the lesson be 
intellectual or didactic. The amount of discipline which 
may be extracted will depend on the variety and solidity 
of the reading-book; and the character of the lesson of 
the day will of course determine the extent to which 
the class is to be examined. We have already dwelt 
on the peculiarly educative power of the reading lessons 
in forming as well as informing the mind, when the 
Bchool uses and purposes of teaching the art of Beading 
are rightly and largely understood. And we would 
fain iterate and reiterate the grounds of the opinions 
already expressed, that the education of the school 
means, and must mean, the Reading of the school^ more 
than all other subjects united. 

The extraction of the educative uses of Reading from 
the lesson of the day, is a work so much more depen- 
dent on the character of the teacher than the mere art 
of Beading iq its narrower sense, that technical rules are 
almost useless. One man will reach the best results in 
one way, another in another. It is a matter of idiosyn- 
crasy. One tendency, however, every young teacher 
lequires to be guarded against-^the tendency to ex- 
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pound and preaoh rather than to teaoh. Even to ex- 
plain is not to teach. To explain is to unfold a subjeet 
as a subject ; to teach or instruct is to explain the sub- 
ject in relation to the mental capacity and already ex- 
isting knowledge of the pupils, at the same time setting 
in motion and guiding their intellectual activity so that 
they may meet the explanation at least half-way. The 
good teacher, in matters intellectual, moves, guides^ 
and controls the work whidi is being done hy his pupils, 
but he does little more. An exaggerated instance of 
the tejidenoy to do /or the pupils what they ought to 
do for themselves, is illustrated in the following ob- 
servations on a school :: — 



. . . ''The master then proceeded to examine on the 
subject-matter of the lesson. Beginning calmly, and with 
considerable gravity, he gradually waxed warm, until he 
lost himself entirely in his subject, utterly forgettiag the 
existence of his pupils. It was, in fact, a dramatic exhibi- 
tion of the lesson thrown into an interrogative form, the 
short and scattered replies of the members of the class only 
serving to sustain the excitement of the ' examiner.' Spite 
of the energy and superfluous gesticulation which was 
exhibited, it was quite evident that the teacher was beating 
the air, and that it never for a moment occurred to him to 
think of the actual mental condition of his pupils. The con- 
sequence was, that when the examination was taken out of 
his hands, utter bareness was found. The master, in fact, 
monopolised all the energy, and laboured under the not un- 
common illusion that his own activity and interest were 
shared by his pupils." . . . 
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It Tnll save space and time if we state the mode 
of procedure which we have been in the habit of 
recommending, when it was certain that the recom- 
mendation would not fall upon an outer crust of in- 
durated habit, 

1. The habit of converting categorical into interroga- 
tive clauses is not an examination of any efficacy. The 
lesson should be viewed as a whole^ having a beginning 
e middle and an end, and the children should be asked 
to give an account of it in their own words. One or 
two of the more fluent attempting this, the rest will be 
too happy to lie in wait for omissions and errors, with 
^ view to supply cmd correct theiiL In this way the 
lesson, whether it be descriptive narrative or didactic, 
will be reproduced by the combined efforts of the class. 
The eultivatic^ nature of this exercise, apart from its 
leffect in securing the preparation of the lesson, is at 
once manifest. Such exercises in oral composition should 
1)0 given at every stage of progress, and sore as much in 
their place in the infant «nd initiatory as in the 
juvenile and advanced classes. This being done, with 
the help of the master where a point is missed or a 
difficulty not overcome, the first step in the examination 
is taken. 

2. The second stage is the familiar and colloquial 
iUufitration and extension of the subject of the lesson 
by the master, in more or less detail according to the 
time at his disposal. He will now call on the pupils 
for voluntary contributions to the subject in the form 
of facts or tiioughtful suggestions. It is at this stasre 
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that the practical application of the lesson will be 
most suitably made, and the whole brought int<» 
connection with the daily life and outdoor experience of 
the pupils. 

3. The third stage there can never be time to com- 
plete, but it ought always to be partially accomplished. 
It has to do mainly with the language of the lesson, and 
^Qi formal discipline which it yields. The amount of 
language which a man truly comprehends is, broadly 
speaking, the measure of his intellectual capacity. In 
extending the boy's knowledge of language, therefore, 
we increase his . intellectual grasp, and, in a sense, hift 
knowledge of things — ^things of intellectual and moral, 
as weU as of external and visible, reality. The linguis- 
tic discipline, therefore, which reading lessons give is of 
the utmost consequence. Idiomatic correctness, gram- 
matical accuracy, and great variety in structure and 
style, are of great value in Reading books, if not indeed 
indispensable. 

A very common mode of examining on the lesson read 
by ibhe pupils is referred to in the following extract from 
the report of a visit to a school:- 

. . . "The fault I have to find with Mr. 's other- 
wise thorough mode of examining was that he expected too 
much from the class. He went to the details of a different 
lesson at once, instead of confining himself to its general 
purport, and without first making suriB that each individual 
sentence was understood. This is a common blunder. 
After the general substance of the lesson has been repro^ 
duced and illustrated as a whoUy the next step ought to be 
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going over the lesson with the book open, and filling in 
simple, and if possible, Saxon, expressions, for the 
more difficult words and phrases. The sentences once 
thoroughly understood, the connection of these, constituting 
the detailed argument of the lesson, should only then 
be taken up by the master/' 

Another style of procedure is reported on in the fol- 
lowing terms : — 

. . '* In the remarks which we have made, we give 

only due credit to Mr. 's great and self-sacrificing 

labours, and may possibly leave an impression on the mind 
of the reader that this school is almost too good to live ; but 
a closer inspection reveals a weakness which insures its 
vitality if not longevity. This is, in truth, a school of 
memory and facts. The children are instructed, with a 
painful expenditure of labour, in facts. Biblical, historical, 
geographical, grammatical, and arithmetical, but their in- 
telligence is feeble. When examined from sentence to 
sentence on the meaning of the words read and the purport 
of each clause, they displayed an ignorance and a want of 
capacity to comprehend what had been said to them, which 
one could scarcely believe to be compatible with such un- 
usual excellence in other respects. After a display of 
seeming knowledge, which astonishes the listener, a clause 
of the lesson is taken up — e, g,^ * The white ant is an extra- 
ordinary species of insect,' and the children are asked the 
meaning of 'extraordinary.* After every facility and 
encouragement has been given, the smartest boy ventures 
on the definition * insect.' In the same way * species ' is 
defined to mean * extraordinary,' and so forth : nor is it 
possible to establish any intelligent colloquial relations 
between them and myselfl Further examination on the 
same principle iu other things broke the^back of the school 
and revealed its hollownebs." 



90 PRIMARY INSTRtTCTION. 

The linguistic treatment of each sentence of the 
lesson by the master, which, when time permits, con- 
stitutes the third stage of examination, may be illustrated 
thus, the pupils being understood to have their books 
open, otherwise the exercise degenerates into one of 
memory. 

[It is of course presumed that the class under exami- 
nation is an advanced class of a primary school; but 
with an easier lesson and a younger class the method 
would be the same.] 

The pupil reads : — 

" £very student who enters on a scientific pursuit, 
e^ecialbf if at a somewhat advanced period of life, will 
find not only that he has much to learn, but much ulso to 
unlearn. Familiar objects and events are fai from pre^ 
renting themselves to our senses in that a^ecty and with 
those connections, under which science requires them to bt 
mewed, and which constitute their rational explanation" 

Q. What kind of student is referred to here ? 

A, The student who enters on a scientific pursuit. 

Q. What is said of such a student ? 

A. That he has much to learn. 

Q. Is anything else said of him P 

A. That he has much to imleam. 

Q, The author says that every student of a science 
has much to learn and imleam ; but he says that this is 
more particularly true of a certain class of students : 
what class P 

A, Those who begin at an advanced period of life. 

Q, What is meant by the word " student " P 

A. One who studies. 
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Q. And what do you mean by studying any subject ? 

A, Heading about it, and thinking about it. 

Q. The student referred to is, you have told me, the 
student " who enters on a scientific pursuit " — ^pursuit 
here means subject : what is meant by a " scientific 
pursuit or subject " P 

A. A subject carefully airanged, so as to show its 
facts, causes, and reasons.* 

Q, This explanation is difficult for you to understand ; 
you will best explain it by an example. 

A, Astronomy, Geology, &c.,are " scientific subjects " 
or sciences ; that is to say, the real facts about the stars, 
not merely what seem to be the'fetcts at first sight, 
arranged so as to show their connections and causes, is 
the science of the stars, or Astronomy (and so of 
Geology).* 

Q. Can any of you now, looking carefully at the sen- 
tence, shut the book, and give me the substance of it in 
your own words P 

A. A person beginiung to study a science will find 
that he has much to learn as well as to imleam, and 
this all the more if he is grown up before he begins. 

Q. Very good. Now I shall read the sentence as it 
stands once more. You can now easily tell me, in 
the words of the grammar-book, What is the subject of 
this sentence P 

A. " Every student " down to " life." 

Q. Yes, that is the thing spoken about. Now what is 
said about it P in the words of the grammar. What is the 
predicate P 

A. " Will find " to the end. 

Q, What is the principal word or verb of this 
predicate. 

A. " Will find." 

Q. But find is a transitive verb, and therefore part of 
what follows must be its object : what part ? 

* Of oonree an axuBwer of ibis sort is worked out by the help of the master, an'' 
must be the result of many leading queitions. 
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A. The whole of what follows ; there are two objects, 
learidng and unlearning^ and they are connected by the 
conjoining or conjunctive word but 

Teacher. We shall now take the second sentence. 

( The teacher here reads it slowly^ while the pupils follow 
with the eye.) 

Q. What is here said about " familiar objects and 
events " P 

A. That they are far from presenting themselves, &c. 

Q. What things are "far from presenting themselves," 
&c. P 

A. " Familiar objects and events." 

Q. In the science of Astronomy, for example, what 
would the " familiar objects and events " be P 

A. The heavenly bodies and their motions. 

Q. Which are the objects^ and which the events ? 

A. The bodies are the objects^ and their motions are 
the events. 

Q. Now the author says that these objects and events 
are " far from presenting themselves in a certain aspect 
and connection : " what dp you mean by " aspect " P 

A. Appearance. 

Q. What by " connection " P 

A. Their union with each other, or other things, or 
their relation to these things. 

Q. What kind of appearance and connections do they 
fail to present themselves to our senses in P 

A. The appearance and connections under which 
science requires them to be viewed. 

Q. Does the author say anything else about that 
" appearance " and " connection " P 

A. Yes. He says that they constitute their rational 
explanation. 

Q. What " constitutes the rational explanation " of 
what ? 

A. A certain aspect and certain connections of objects 
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and events constitute the rational explanation of these 
objects and events.* 

Q. Can we accurately say that an aspect or appear- 
ance and certain connections constitute an explanation 
of anything ? 

A, No. What is meant is that the presentation of 
them to the mind in a certain light, and with certain 
connections, " constitutes their rational explanation." 

Q. What is meant by " constitute their rational 
explanation " ? 

A. That the kind of presentation referred to is such 
an explanation as satisfies the reason of a man. 

Q. Now, can any of you, looking carefully at this 
sentence, shut your book and give me the substance of it 
in your own words P 

A. The author says, that " Tlungs to which we are ac- 
customed, are not always seen in such a way as science 
requires them to be looked at, and that the way of 
looking which science requires, gives us an explanation 
of these things which satisfies our minds." 

Teacher, Now, take your slates and go to your seats. 
Tour composition lesson to-day will be putting these 
two sentences in your own words. In doing this 
you may make as many sentences of them as you 
please. 

The above is analysis of sentences in relation to 
thought^ and requires no special instruction in difficult 
terminology. It is, in truth, merely the explicit evolu- 
tion of a process which must go on in the miud of every 
person who reads the sentences with understanding. 
Need we point to the great value of such an evolution as 
a discipline of intellect and an exercise of concentration 
ot tiie will on an object outside itself ? It is an exercise 
which disciplines every faculty of the understanding: 

•See foot-note on p. 91, 
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Foimal or technical analysis, as a logical exercise of a 
still more minute kind, may be introduced, with great 
advantage after examinations according to the above 
plan. 

Whatever course be taken in examining on a lesson, 
this at least may be fairly insisted on in every case — 
viz., that the teacher shall himself know what he is 
aiming at in his examination. The eye hastily oast 
over the open page, rather than the thought of the 
master, almost universally seems to determine what 
question is to come next. Such cases as the following 
are not uncommon : — 



^tf act from Report on • School, 

" The teacher of this school is a good scholar, and, so far 
as I can see, conscientious in the discharge of duty ; but he 
does not seem to realise in his own mind the purpose or 
plan of the lessons which he gives, or to think that this is 
necessary. Nor has he any mental standard by which to 
judge the progress which each class may make." 

Occasionally the teacher will find himself compelled 
to be satisfied with an examination on the general scope 
of a lesson in the form of oral composition, or with a 
written reproduction of its general purport (step 1, p. 
87). The time at his disposal must determine such 
things. It will frequently happen, too, that he will 
depart from the analysis of sentences in relation to 
thought, and substitut/e for it the analysis of wordsy and 



\ 
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the fruitful exercise of word-building, with the help of 
prefixes and affixes.* 

If there be one habit of teachers more absurd than 
another, it is the asking for definitions of the words of a 
lesson with the book closed. The words are thus treated 
as isolated vocables, and a signification is given by the 
pupil or suggested by the master, perhaps quite away 
from the sense in which the word is employed in the 
lesson under consideration. No definition of a word is 
a definition at all unless it can be put in the place 
of the word defined, and leave the meaning of the pro- 
position unaltered at the same time that it is simplified. 
From this it manifestly follows that significations should 
be asked with the book open and as clause by clause is 
read.t When all the more difficult words are in this 
way explained, the pupils should be required to re-read 
the sentence, putting the simpler definitions in place of 
the difficult words. This is not paraphrasing (an art 
much liable to abuse) but substituting : it might, indeed, 
be called translating. One sentence so reconstructed i^ 
of more value as a discipline of the intelligence than the 
recitation of a whole page of isolated terms with their 
lexicon definitions. The exercise of substitution or trans- 



* ** Boots, " in the fbnn of I«.tm and Greek, are a waste of time. But a know- 
ledge of the most common prefixes and affixes, and exercises in constructing words 
with the help of them, and on the basis of the root in its " English form^" are of great 
utility as a discipline. 

t The insertion of tha meanings of words at the beginmBg or end of the lesson 
read interferes with this method, in fact, renders it abortive, as the pupil caanot 
b^ prerented from casting his eye to the top of ths page, and thero " reodyug ofF" 
what he ought '* to think out*' 
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lation seems to us to be a very important one in a Ian* 
giiage so complex in its elements as English. 

Valuable as the skilful examination on a reading 
lesson may be, the teacher must beware of tarnishing 
the beauty of a lesson which is addressed to the ima- I 

gination or feelings of the pupil by following the same 
course with it as with the other pieces in the reading- 
book. Not every lesson affords fit material for stam- 
mering reproduction, much less for the vulgarising pro- 
cess of sentence-analysis. Lessons which appeal to the 
affections, the sentiments of devotion or of the beautiful, 
should, after they have been read as usual by the class, 
have their purport simply and unaffectedly sketched 
by the master, and be then appropriately and expres- 
sively read by him to his listening pupils. In this 
way only can the lesson they are meant to teach be 
really taught. 

Course of Heading Lessons, — ^In selecting the course of 
reading lessons through which he has to carry his 
pupils, the master should have constant regard to the 
fact that the pupils of primary schools receive all their 
cultivation within the Walls of the schoolroom, and are 
excluded by their circumstances from those numerous 
influences of an intellectual, moral, and aesthetic kind 
which belong to the classes above them in the social 
scale. His objects in teaching reading comprehend in- 
struction or information, discipline of the intellectual 
powers, and cultivation of the imagination and of th^ 
moral and religious capacities. 
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In carrying his pupils through a course of Eeading 
thus largely conceived, he should not be discouraged by 
finding that the subject-matter of the more difficult 
lessons seems to be quickly forgotten by the pupils. If 
the lesson was properly taught, at the proper time, it 
will have left behind the solid fruit of increased 
power. What is forgotten in the process of learning is 
often as efficacious an educative agent as what is 
remembered. A perception of this fact must 
have prompted Bishop Berkeley's pertinent query, 
" Whether those parts of learning which are forgotten 
may not have improved and enriched the soil, like 
those vegetables which are raised not for 
themselves, but are ploughed in for a dressing of 
the land ? " 

Nor is the teacher to be discouraged by occasionally 
finding it difficult to make his pupils fully compre- 
hend the lesson read. Habitually to require pupils to 
work at the unintelligible is permanently to. stunt the 
mind by obstructing the free action of intelligence. 
But never to demand of them a conscious effort to mas- 
ter difficulties of thought and language is to weaken 
the intellectual energy. The power of grasping any 
sequence of thought that has been the subject of a 
reading lesson depends of course on the maturity of 
the learner, and his perception of the general relations 
of the subject to things already thorouglily known by 
him and which form the natural basis of new know- 
ledge. But we are not to suppose that occasional 
lessons which somewhat transcend the stage ^^ 
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mental development which the pupil has reached, 
are useless in respect of the mental cultivation 
which the fresh thoughts give. These thoughts, while 
adding little to the bulk, may contribute largely to the 
organic growth of mind. Still more true is this when 
we have regard to the formal discipline derivable 
from the language in which the fresh knowledge is 
conveyed. 

A word or two of personal reference to the teacher, 
bearing on all the work of the school as well as on 
instruction in reading : — (1.) Let hiTn take up such a 
position on the school floor with respect to his class as 
shall insure that each pupil will feel himself addressed 
by every question and explanation, and that every boy 
in the class will hear every answer given and every 
sentence read as distinctly as the teacher himself. This 
position should not be changed during a lesson ; for 
the concentration of the eyes of the class on the master's 
face aids the concentration of mind on the subject in 
hand. (2.) Let him discard the book, both when 
listening to the reading of the class and when repro- 
ducing the general purport of the lesson. (3.) Let 
him, in all he says, be deliberate, precise, curt, 
avoiding all ' talk,' and remembering that he is merely 
the guide and example of others whose minds are 
working. (4.) Let him keep in mind that the more 
conversational his tone is the more surely does it reach 
the minds with which he is conversing, and that all 
loudness is inconsistent with the quiet and calm process 
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of thinking and learning. (5.) Let him attempt little 
at a time, and do that little thoroughly ; and this on 
moral as well as intellectual grounds. 
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3. OBJECTS AND METHOD OF TEACHING WRITING. 

The practical purpose, namely, &oility and distinofnem, to be kept conBtantly in 
view»-Letter8 to be turned to use as they are learned— The power to be applied 
to copying on 8latea-«-Tf riting from dictation 

The particular purpose at which the teacher ought to 
aim in teaching Writing is the power of writing from 
dictation the sentences of the reading-lesson, in script 
characters, with facility and distinctness. That this is 
the end will scarcely in these days be impugned, though 
few teachers have yet fully realised the fact. Cali- 
graphy may be said still to hold a kind of traditionary 
possession of the schoolmaster's mind. The sooner this 
delusion is expelled the better for the pupil, if not for 
the aesthetics of penmanship. CaKgraphy is to be 
spoken of with the respect which is its due, when we 
find it in its proper place ; but we must conclude that 
that place is not the primary school, when we reflect on 
the hurtful effects which its intrusion there has pro- 
duced. Page after page, book after book, of letters 
and words and preposterous sentences, are copied by;the 
pupil, with a view to the formation of " a hand," and 
the sum-total of result at the age of ten or eleven is, 
except in the case of a small minority, a power of imitating, 
in somewhat crabbed style, a model set before them — a 
model which is to them merely a series of forms, which 
they are unable to interpret without assistance. Sub- 
stitute for this the distinct and accurate writing of the 
sentences of the reading lesson as the practical aim to 

be constantly striven for, and a new significance and 
increased importance at once attach themselves to the 
art, while at the same time an intelligent process sup- 
plants a merely imitative exercise in Form. 
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The purpose of teaching Writing is determined by 
no abstract consideration, but solely by the limitations 
under which the teacher works — ^the general bearing of 
whicih on the materials and methods of elementary 
education has been already discussed. These limitations 
demand that the pupil, at the age of ten or eleven, 
shall be able to accomplish something more available 
in practical life, and in his own future self-education, 
than the imitative reproduction of certain script characters 

Given the purpose, the method or path whereby it is 
to be reached will not be difficult to find. The final 
purpose is the school-master's beacon, which not only 
marks the goal towards which he is moving, but throws 
a light on every step of the way. 

As a preliminary of all writing-method, we have to 
bear in minii two things — (1.) That the time is short 
and the art is long, and therefore we must begin betimes. 
A slate should be put into every infant's hands on the 
same day on which he receives his Primer, and the 
foundation of the art of writing laid by causing him to 
imitate the printed letters and words of his lessons. As 
soon as sufficient familiarity has been gained with the 
elements of Beading — about the end of the initiatory 
stage — he should begiu to copy on his slate script 
letters written by the master on the black-board, (2.) 
The letters which the pupil forms should not be too large 
for the tensive power of the muscles of the little hand. 
With these preliminary remarks, we come to the ques- 
tion of method proper. 
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The method to be pursued is to introduce the pupil 
abnost at onoe to letters, and to print alongside each 
letter its typographical equivalent. The letters shoidd 
be given in the order of simplicity of formation, and eom^ 
bined into words as soon as the letters given admit of ity^ 
without waiting till the whole alphabet has been acquired. 
In this way, the letters acquired are revised at the same 
time that they are at once turned to their practical use. 
The perception of a result so early attained in a new 
art is pleasing to the pupil, because it is novel : it also 
gives a sense of power, and invests with an unmistak- 
able meaning what is usually a stupid if not stupefying 
exercise. It does more, for it supplies a motive ; and a 
child is quite as open to the influence of a motive, 
which appeals to his intelligence, as an adult. 
Children compare and reason, it is true, with a smaller 
stock of materials than men, with a misapprdiension 
of the true proportions of things, and with less mental 
vigour ; but it is a great blunder to treat them as if they 
did not reason at aU, and were inaccessible to rational 
motives of action. The power of immediately putting 
to use a new acquisition supplies a motive for progress. 
It also furnishes an incentive. No one can have given 
the most superficial attention to children, without hav- 
ing learned that their most intense delight is to be 
found in construction. To make some fresh thing out 
of such materials as they may have is their highest 
ambition. The practical and philosophic method of 
teaching the first elements of Reading which we have 
inculcated takes advantage of this, as has been showiiy 
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and through it gives imoonscious discipline : the practi- 
cal method of teaching Writing appeals to the same 
mental chajacteristic. 

If the child be so taught as .to be able to connect 
every fresh script-form with something already known 
in print, and to be able to construct words for himself 
by help of these forms, a lesson, which must always be 
essentially one of imitation, becomes also an exercise of 
intelligence. The writing out of printed letters and 
words,, and of sentences from the reading lesson, on a 
slate, sustains throughout the whole course of in- 
struction in Writing the inteUectual character of the 
art, and makes it something more than a mere man- 
ual trick. 

The higher stage of the art— writing from Dictation 
— ought to be introduced early, and will give 
a new interest to the lessons by giving a new power 
and revealing a new utility. By calling on the power 
of attention to what the master dictates, as well as on 
the power of applying what has been learned, a certain 
amount of intellectual discipline is given — limited, it is 
true, but by no means despicable. The teaching of 
writing thus comprehends spelling, though it by no 
means supersedes oral practice in that <5xercise. It is 
scarcely necessary to point out that, according to this 
practical method, the pupil acquires the power of read- 
ing script while learmng to write it, and thus a fresh, 
though incidental, interest is given to his task. 

Of course the pupU will be taught to make great 
pxertions to reproduce the shapely forms of his models ; 
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he will know that there is good writing and beui writ- 
ing as well as good reading and bad reading. 'But the 
main purpose will be steadily held before him, and 
determine every step in his progress — ^namely, the 
power of writing from dictation a clean, accurate, and 
distinct copy of his reading lesson.* We shall be much 
surprised if the practical expedients adopted for secur- 
ing this result do not also produce better writers, in 
respect of mere caligraphy, than we now have. Whe- 
ther they jdo so or not, fine penmanship must be rigidly 
subordinated to facility and distinctness of writing, in 
order that, at an early period of his career, a child may 
find himself possessed of a substantial power, which he 
delights to use, and which will stand him in good stead 
in his after life, saving him from that sense of inferiority 
which the want of an almost indispensable art is always 
found to excite, and giving him a sound and firm basis 
for further progress. 

It is very far from our intention to discourage beauti- 
ful writing and feats of penmanship. But such accom- 
plishments have their fit place in the school curriculum 
only ofier the essential and necessary work is done, and 
ought to be postponed as a distinct aim till the age of 
eleven. They are to be gladly welcomed and ap- 
plauded if they are attained by the pupil without his 
having been required to deviate from the direct path 
which leads towards a more solid and fruitful ac- 
quisition. 

* Elementary compositioii belongs to a more advanoed stage of writing, and 
inyolves grammar. 
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Thus the practical end has suggested a practical as 
well as practicable path, and the result is that, in the 

art of writing, as in that of reading, particular method 
subserves the general method of education ; for the 
formation of a good mental habit is manifestly pro- 
moted by substituting for a method and aim purely 
mechanical a method characterised by intelligence, 
promotive of discipline, and instinct with a solid 

purpose. 

Note on Writing and Dictation, 

Writing on paper with pen and ink is usually begun 
when the pupil is about the age of eight. Copy-books with 
head-lines are used. As soon as the child is able to form 
the letters, however, he has been of late years, in all the 
best schools, usually exercised in transcribing on his slate, 
words, liaes, and sentences from his reading lesson ; and 
this exercise is continued throughout the -whole school 
course, in addition to the daily exercise in the copy-book. 
This slate-writing becomes, in the second highest class, 
writing jfrom dictation; and in the highest class, the latter 
exercise is, in the most effici^it schools, combined with 
simple composition exercises. The copy-books used are 
perhaps less objectionable than they used to be in respect of 
the quality of the paper of which they are made, while the 
cheapness of steel pens has put a good instrument within 
the reach of the poorest. More attention than used to be 
common is now paid to keeping the pupils to a uniform 
series of copy-books, thereby securing a certain amount of 
system and graduation in the successive exercises. Where 
the teacher is without assistance, the whole school capable 
of using the pen generally writes at the same hour daily. 

The thing to be regretted with reference to the state of 
this branch of instruction, is the late age at which children 
exhibit any proficiency in it. This, however, is not the 
fault of the teachers so much as of the parents, and of the 
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bad system of charging fees according to the number of 
subjects taught— a custom which retards the instruction of 
the junior classes both in this subject and in arithmetic. 
The parents seem to imagine that by requiring that only 
reading and spelling shall be taught to their children for 
the first two years of their school life, they secure a greater 
amount of attention to these subjects, both on the part of 
pupils and teacher, than would be given were writing and 
arithmetic added ; while the separation of the fee for writ- 
ing from that for reading gives an apparent justification 
to this delusion, and brings into play the additional argu- 
ment of economy. The rectification of this is easy, and is 
gradually being forced on the country by the operation of 
the Education Code, which, in this respect, if in no other, 
will be universally admitted to be correcting a great edu- 
cational mistake. 

That the whole school should be engaged in the writing 
lesson at one and the same time seems to indicate defective 
organisation, and a badly constructed time-tabla But if 
we bear in mind that the writing lesson is one requiring, 
quite as much as any other, eflfective supervision and direc- 
tion, it will be admitted that, where there are no assistants, 
supervision can be secured only by setting the master firee 
for the purposa Some masters seem to imagine, that with 
the help of a head-line and pen and ink, instruction in 
writing will take care of itself, and hence the lessons are 
frequently wholly, totally valueless. The slovenly pages, the 
misspellings, repeated in every successive line, the omission 
on the part of the pupil to refer his eye back to his model, 
all reveal to the inspector the view which the teacher takes 
of this part of his duties. Writing requires to be actively 
tatigH by the master, especially in the earlier stages and till 
a good habit is formed, quite as much as any other subject. 
He should not only vigilantly superintend the writing les- 
son, but affix a mark to every copy written by the pupil, 
and allow places to be tckken for this as for other lessons. 
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These remarks apply to the present method of teaching^ 
writing. The more practical method recommended in the 
diapter to which this is a note, requires copy-books specially 
oonstmcted with a view to its application. The subsfcance- 
of the remarks there made, however, applies to any system, 
and it is this : Begin children with slate and pencU from 
the very first day of their entering the school, teaching them 
to copy printed letters from a wall-sheet or the black-board, 
until ihey can read the Primer, and then introduce them to- 
script letters. In this way much time at present utterly 
wasted in idleness, or in acquiring a distaste for the con- 
finement of school, will be profitably employed ; and when 
the child, at the age of eight, has pen, ink, and i)aper given 
to him, he will be found to be already competent to tran- 
scribe the sentences of his lesson-book. 

* 

In the chapter on Method we have summed up the ob- 
ject of teaching Writing. Kthat object be kept in view, 
dictation exercises will follow transcription, and enter very 
early into the daily round of school-work. In connection 
with this, we would beg teachers to husband their own 
strength, and read the words they dictate only once to> the 
pnpila Teachers are apt to forget that every lesson, how- 
ever humble, has a higher than its apparent purpose to 
serve, if rightly taught K the words are read out only 
once, the pupils not only get a lesson in writing from dicta- 
tion, but also in attention and in concentration of mind. 
Kany boy fails to follow, he should leave a blank on his 
slate at the forgotten word, which blank will of course 
count as an error. 

It would be to enter into superfluous detail were we to 
speak of the many little devices (Uttle, but not petty or un- 
important) which suggest themselves to various minds for 
expeditiously correcting the mistakes of the dictation exer- 
cise, and otherwise giving full effect to it. One thing, 
however, must be specially urged on teachers, and that is, 
the importance of requiring the pupils, after the TnistAkeft 
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have been pointed out, to go to their seats and write out 
several times correctly the wcards which they have mis- 
spelled, afterwards showin.of the corrections to the boy or 
boys who have done the exercise without errors, should the 
master be too much occupied for the work of revision. 



4, OBJECTS AND METHOD OF TEACHING ARITHMETIC. 

Intellectual discipliae of Arithmetic — School Arithmetic shoul-I bo practical and 
eobnomic— Method of teaching : the coDcrete mothod — M(^al uses of School 
Arithmetic 

Were the teacher free from all limitations in the for- 
mation of his plans for attaining the great end of 
primary education, he might possibly choose to eject 
reading and writing from the schoolroom, in so far as 
these arts are merely technical, and to substitute the in- 
tellectual and moral discipline which can be best effected 
through conversation and personal influence, assisted by 
the lessons that might be drawn from the objects of ex- 
ternal nature, and from the hourly occurrences of life. It 
is true that, in the initiatory stages of readiag and writ- 
ing, there is, as we have shown, a right and a wrong 
method, contributing more or less to the discipline of 
the pupil, as well as to his facility and certainty of ac- 
quisition ; but beyond those stages the educative pur- 
pose is really attained, we have seen, through the iden- 
tification, as much as possible, of the arts taught with 
the objects for which they are taught — ^viz., instruction, 
intellectual discipline, and moral and aesthetic cultivation. 
It is otherwise with Arithmetic. The art of manipu- 
lating numbers with dexterity, and the rationale of the 
expedients whereby the processes are abbreviated and 
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guaranteed, are merely the evolving and strengthening, 
in the most direct way, of a special inteUectual power 
which exerts itself spontaneously in all men. Irrespec- 
tively, therefore, of the future necessities of the child, 
this power would, in its relation to the general and 
theoretic ohjeot of education alone, demand and amply 
reward cultivation. The combinations of parts into 
wholes, the dissolution of wholes into ports, and of 
these parts themselves into lower imities, are exercises 
in the relation of particulars to generals, and of generals 
to particulars, of great value to the intellect in other 
applications of its powers. The visible, we may even 
say the palpable, effects of error, which renders nugatory 
the most strenuous efforts if vitiated by the most trifling 
flaw, must exercise a wonderful influence in giving the 
habit of accuracy and caution in aU exercises of com- 
parison and inference. Indeed, so universally diffused 
is the discipline given by means of the science and art 
of numbers, that we are perhaps scarcely able to Esti- 
mate fully the extent to which it contributes to the' in- 
telligence of the people, and, above all, to a rapid and 
easy movement of the human understanding in the con- 
duct of ordinary affairs.* 

Nor are the above the most important of the disci- 
plinary effects of adding, multiplying, and dividing 
wholes and parts ; for it is impossible, notwithstanding 
the numerous contrivances for saving excessive tension 
of mind which enter into the rules in obedience to which 
the pupils work, to elaborate a correct answer to the 
questions which a good arithmetical manual supplies, 
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without a oertain amoimt of oonsoious intelleotual con^ 
^entration. A habit of mind is therebj^ strengthened 
which more than any other constitutes the intellectual 
superiority of one man over another, and of man him- 
self over the lower animals. In acquiring other sub- 
jects, the pupil may give or withdraw his attention 
ahnost at his will, and yet make sensible progress in 
the acquisition of knowledge. In arithmetic there is a 
oertain amoimt of deliberate and sustained attention 
indispensable to even the most elementary processes. 
This discipline cannot be evaded without leaving the 
work undone. The conscious exertion of the will to 
keep certain powers of the understanding in operation 
on a special question until a certain result be reached, 
is not only valuable in relation to the acquisition of 
the subject which for the moment may engage the 
mind; but it increases the mental force available 
for the study of every other subject. This kind of 
discipline belongs peculiarly to arithmetic, even when 
taught merely as an exercise in abstract figures. 

All this is true of arithmetic, apart from its practical 
relations to life, on which alone ultimately rest its 
claims to enter into the curriculum of the primary 
school. A consideration of these practical relations 
yields us at once the purpose towards the realisation of 
which the teacher must direct all his efforts, the 
methods which he ought to follow, and a further 
insight into the educative nature of this subject of 
infitruction. 
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Arithmetic is the science and art of numbers : school- 
arithmetic must always be, more or less, the adaptation 
of the art to the future uses of the pupil. Those uses 
tell us that the purpose of teaching arithmetic in ele- 
mentary schools, apart from its influence as a discipline, 
is attained when such command has been given over 
numbers as enables a young man or woman to calculate 
with facility all those questions which arise in the 
ordinary course of life. This may be called Economic 
Arithmetic. It embraces the addition, subtraction, and 
division of money, proportion, and vulgar fractions. 
Beyond these subjects no elementary teacher ought to 
attempt to go if he desires to be impartial in his instruc- 
tions and do justice to other subjects much more impor- 
tant than advance in arithmetic* His aim should be 
thoroughness rdther than extent of acquirement. 

Economic or school arithmetic embraces the domestic, 
but also extends to the general out-of-door, relations of 
the head of the family. The relation of his wages to the 
size of his family, to the several heads of legitimate ex- 
penditure, such as food, clothing, insurance, sick-clubs, 
saving, gives full occupation for the application of his 
knowledge, and ought to be constantly present to his 
thoughts. ^' Tell me how a man spends his money, and 
I will tell you the character of the man," was a remark in 
a special sense true of the labouring man. Almost the 
whole range of the duties of benevolence and justice fall 
under the iiead of income and expenditure, and resolve 

* Except in those schools in which pupils stay beyond the age of elewi cr 
twelTe. 
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themselves into questions of arithmetic, which cannot 
be encountered, much less solved, by a man unfamiliar 
with figures. People of the middle class are themselves 
so much accustomed to economic calculation that it 
does not occur to them how serious an obstacle a defi- 
ciency of arithmetical training is» to a labouring man, 
still more to a labouring man's wife. 

Schoolmasters are frequently to blame for the meagre 
practical issue of their arithmetical teaching among the 
operative classes ; and the cause of their failure is to be 
found in this, that having omitted to define to them- 
selves clearly the ultimate object of their labours, they 
necessarily fail to find a true method, and thus expend 
much well-meant labour in vain. The quantity of in- 
struction given is generally ample, but much of it is 
irrelevant. 

By the word Economic^ the purpose of arithmetical 
teaching in schools has been defined ; the method follows 
from the purpose, and is called the Concrete Method. 
And here we come on ground so much beaten by theo- 
retical educationists that, though it is yet untrodden by 
the great majority of practical teachers, we shall omit 
those details of ways and means which have been so 
frequently reiterated. It will be sufficient to summarise 
the method in the fallowing practical rules : — 

(1.) Initiate children in arithmetic by means of 
the baU-framje alone, thereby making their elementary 
instruction a simple and natural extension of their own 
daily observation : (2)Simultaiieously withthis,and after it 
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exercise the pupils in mental arithmetic. (3.) 
Carry forward the instruction, aa it was begun, on the 
basis of concrete questions arising out of the necessities 
or experiences of common life, domestic and general, 
constantly putting these in fresh forms, and giving 
prominence, at eveiy step of the progress, to mental- 
arithmetic. 

As matters actually stand in schools, the exercises worked 
by thepupilshave,forthemo8t part, immediate orsolerefer- 
ence to the attainment of a certain familiarity with the 
relations of number in themselves, and with the rules 
underwhiohtheexerciseshappen to be ranged: they ought, 
on the contrary, to bear with the greatest stress on the 
relations of number to everyday affairs. School-arith- 
metic is not a playing with numbers, but a dealing with 
the things to which number is attached. If it be not a 
playing with nimibers, much less is it an intricate game 
with figures. Two lessons the primary teacher wHl at 
once draw from these considerations — ^he will avoid 
slate-work in its initiatory stages, relying on the pre- 
sentation of objects to be numbered. He will see that 
through mental arithmetic alone he can approach the 
child naturally, and without a sudden dislocation of the 
infant numerical habit of mind. To begin with pebbles 
or balls, and exercise the mind apart from the manual 
exercise of the slate, is to accept the foundation which 
nature has herself laid. For the teacher to despise this, 
and to endeavour to rear the edifice of knowledge "in 
a way of his own," is to display ignorant pedantry where 
he ought to exhibit a wise faith, and to throw mystery 

H 
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and complexity into mental operations which to the 
child may be easily made clear and simple. In this as 
in other subjects, the true method is to be found by con- 
flidermg the ways of nature, andfoUowingand fostering 
her spontaneous efforts. Having familiarised the child 
with the adding, subtracting, and multiplying of such 
numbers as can be taiken in by the eye, and in tAis way 
comprehended by the understanding, he may then pro- 
ceed to show the child the use of the slate in aiding the 
intellect, and in facilitating processes which would to the 
child or even to the boy be a painful if not an impos- 
sible effort. He will not have failed in the initiatory 
stage to mass his balls in tens, and so to accustom the 
child to regard the highest figures as groups of tens of 
lower and higher multiples, without of co]arse prema- 
turely suggesting to the young mind the future appli- 
cations of this expedient. The gradual introduction of 
difficult questions, which cannot be solved mentally, will 
first call for the help of the slate ; and the immense 
facility in solving these questions which slate-work, 
under certain rules of procedure, gives, will not be lost 
on a child taught according to the method of nature. It 
will be a relief, a surprise, and an encouragement. 
Further progress will continue to be made with constant 
recurrence of the concrete and reference to the economic, 
and thus figures and processes will be brought down 
from their abstract relations to the humble and practical 
needs of the day or the hour. 

In urging on the schoolmaster's attention the definite 
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aad^^-eoonomio" purpose of school-arithmfetio, and the 

oonorete method of attaimngthat purpose, we have been 

guided to the opinions advocated solely by the consider- 
sttion of the limitations as to time and " utility " under 
which the primary teacher most consent to do all his 
work. But so harmonious are the operations of nature, 
that we jBbid (as we also found in the subjects of reading 
and writing) that in obeying the restrictions as to the 
end and means of instruction imposed by the necessities 
of life, the teacher not only secures for his pupils 
thorough possession of the art of arithmetic in the 
purely technical sense^ but also best promotes the dis- 
ciplinary purpose of all elementary education. ,For 
even the pure arithmetician, setting aside the practical 
requirements of the schoolroom or of life, will concur in 
maintaining that the art of arithmetic is only tAen 
thoroughly and scientifically acquired in its elements, 
when it is acquired in those concrete relations out of 
which it arose. He will assure us that, except in those 
rare cases of peculiar native aptitude for numbers, which 
overleap the ordinary processes of education, solidity of 
foundation and stability of structure can be secured in 
no way so well as by the faithful pursuit of the method 
of nature. With whatever sleight-of -intellect numbers 
and their relations may be handled by professional 
arithmeticians, the only soimd basis for the ordinary 
arithmetic of practical life, even when viewed in its 
merely technical aspect, is a concrete basis. It is not 
too much to say that in the initiatory classes of an 
elementary school the realities to which numbers refer 
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shonld even take preoedenoe in the order of ihonglit of 
the muubers themselves : the actual tMnffs mrtmheredy 
rather than numerical quantities, should he oonstantljr 
present to the pupil's mind. This is ess^tial to the 
vitality and solidity of the substructure of arithmetieal 
knowledge, however abstract may be the future super- 
structure. 

But we have to point out a still more important pur^ 
pose which the teaching of the relations of number as 
Economic Arithmetic subserves. Economic Arithmetic, 
properly taught, must rest mainly on that class of ques- 
tions which concerns clothes, feeding, housing, and fore- 
sight. The constapt reference of figures to the acts, 
facts, and dealings of everyday life, thus brings Number 
to bear on subjects which are, in truth, moral, inasmuch 
as they have to do with a man's relations to his house- 
hold and his occupation. It is evident that the famil- 
iarising of the mind with the important part which 
nimiber plays in ordinary affarrs will promote what 
may be called arithmetical prudence in the management 
of the personal and family getting and spending. The 
expenditure of the operative classes has, in the vast 
majority of cases, not the slightest regard to present or 
future responsibilities. If we can get a man to consider 
seriously how he can best extend the benefits of his 
earnings to those of his own household, the economic 
object of education is in hiiti fully attained. But this 
deliberation is the one thing wanting. If this be 
be« vrod, he will quickly see that although saving is a 
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duty, it does not mean hoarding, and that eoonomjdoes 
not mean niggardlinesa. He will perceive that a regu- 
lation of expenditure with due regard to the iaeome, 
and to the various jpresent claims which a niaa:i has on 
himself (h* which others have 013. him, ift eoonomj, and 
it is more ; it is cdso benevolence, honesty, justice, and 
sense : a regulation of expenditure with due regard to 
the certain or probable claims of the future ia prospec- 
tive benevolence, honesty, justice, and sense. 
These things ought to be taught to the people, and they 
are acarcely ever taught This subject has been abeady 
adverted to in general terms, and it will be spoken of 
again under the head of Direct Moral Instruction ; but 
we wish specially to show iji this place, that even a study 
apparently so abstract ^9 arithmetic can be so taught as 
to reveal an intimate connection with the conduct of 
life, and that U is ies$ so taught And further, that 
arithmetic ethically taught in this its eeonemie sense, is 
moral teaching, and that, while it confessedly contri- 
butes very largely to the discipline of the intellect, it 
abo to some extent aids in the formation of a moral 
habit of mind. It thus promotes the ultimate object of 
the primary school in both its aspects. 



Note on Arithmetic. 

(1.) The teaching of Arithmetic should be begun earlier 
than is customary, and always with the ball-frame. In its 
initiatory stiU more than its highest form, school-arithmetic 
should be concrete. 
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(2.)Mental Arithmetio should ^' precede " Blate-arithmetic, 
and much greater prominence should be given to it at eyery 
stage of the pupil's progress. 

(3.) To teach the simple rules without aprerious training 
in the principles of Notation, and concurrent instruction in 
the principles of the rules which the pupils are taught to^ 
apply, is to make uninteresting, if not stupefying, an exer^ 
cise which ought to be pare-OEiinently attractiye and inyigo- 
rating. It is, moreover, wilfully to forego a large portion, 
of the discipline of the reasoning powers which Arithmetic 
is supposed to give. A boy, it is true, must work by 
rules, but he can be safely exercised in and enlightened 
by principles where these have to do with subjeetft 
outside himself which are easily capable of verification. 

(4,) It follows from the preceding paragraphs that the 
master should never yield to the temptation of indulging- 
the indolence of his pupils by reading to them, or allowing 
them to read, figures instead of the numbers which they 
denote. 

(5.) In Arithmetic, accuracy is in a special sense im. 
perative. The pupil must be tau^t to see, as indeed he 
cannot help seeing, that the whole process is utterly futile^ 
except in so far as it is accurate A function of Arithmetic 
in the school is to teach accuracy, as a function of Language 
is to teach precision. 
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III. THE SECONDARY SUBJECTS OP THE 

PRIMARY SCHOOL. 

Education an eztensiye as wdl as an intensire process — 
Order of importanoe of secondary subjects. 

We pass now from the tJiree main subjects . of the 
primary school to the consideration of those parts of 
the onrricnlnm which merit a place in the teacher's 
time-table and in this survey of school-work, only if 
kept strictly subsidiary to those studies which are 
determined beyond question by the future necessities 
of the pupil. It is quite common to find in a school 
two daily lessons of fifteen minutes each in Beading 
(frequently only one), with Writing from Dictation 
asserting its existence only once or twice a-week, while 
Geography, Ghrammar, History, Music, Drawing, and 
even something called " Science," receive each a certain 
share of daily attention. This is a well-meant misuse 
of time. We do not underrate the educational value of 
these subjects. By means of them alone it is easy to 
see that the end of all primary education might be 
attained. But it is of prime moment to secure for 
those subjects which are indispensable to the future 
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life and self-education of the pupH that priority and 
pre-eminence in school-work which is their due. It is 
true that the cultivation of the subsidiary branches of 
instruction, in proper subordination to the more essen- 
tial, has a tendency, by giving variety, to communicate 
greater vivacity and intelligence to the whole of the 
school-work, and thereby materially to further the 
acquisition of the magistral subjects themselves. But 
the ground of complaint has been that these sub- 
sidiary subjects frequently receive more attention than 
they can fairly claim, and that they introduce into the 
elementary school that greatest of aU modem educa- 
tional heresies — the teaching and learning of a little of 
many things, rather than much of a few things. This 
is to eject thoroughness and real proficiency from the 
school, and with these, as 'a matter of eourse, all intel- 
lectual discipKne worthy of the name. 

It is, at the same time, a narrow thec^y of educa- 
tion which tea^ohes that mental discipline is possible 
only when we rigidly confine the intelle^ wittiin a 
naorrow groove of study. Eduoaticm is an extennve as 
well as an mtemive process. There is a mental eol- 
tivation as real in the broadening of the field of 
observation, in the mere incorpcH'ation, if assinulation 
be impossible, of different clasaes^ of names and things, 
— ^in other words, of different departments of know- 
ledge, — as in the severest application of the mind to 
one or two intellectual objects. "Where quantity in 
education is ignored, you will certainly in the general 
case have a narrow man, though the intense applioatiou 
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of his mind withia a oircumsoribed sphere may have 
given him clearness, precision, and vigour : — ^a man of 
force without body of mind — ^without ideas. Where^ 
s^ain^ there is quantity without great intensity, you 
will generally have breadth, openness, fairness, adap- 
tability of intellect ; but the intellect will be of inferior 
edge and of less decision, unless the wide and compre* 
bensive instruction be accompanied by considerable 
native energy of character. Where this native energy 
iB ready-made to our hands, a wide comprehensiveness 
is probably preferable to a dose intensiveness of disci- 
pline. It lays a broader foundation, it puts a youth in 
possession of the elements of a more various cultivation, 
it brings more facts within his intellectual vision as he 
passes through the education of business and life, 
and supplies him with lai^r elements of judgment. 
An impartial and judicious breadth which lives in the 
constant anticipation of clearer Hght, or of new 
objects coming within the Tsaige of apprehension and 
suggesting new truths, is a better thing (if there be 
any higher purpose or meaning in education at all) 
than that incisive keenness of vision which is generally 
the characteristie of a mind which builds up judg- 
ments by the help of foregone conclusions, limits possi- 
bilities by experience of the past, and casts all the fresh 
lessons J life m a prematjly Wed o, tr^iitionary 
mould. 

These remarks are made lest it should be supposed 
that we in any way slight the exUnnan of the school- 
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master's oonoeption of his work. So far is this from 
being the case, that, in the method of teaching reading, 
we have eJready provided for the cultivation of every 
side of the juvenile mind, for the satisfaction in legiti- 
mate forms of the inquiring intellect, as well as of the 
moral and imaginative instincts. It has been shown 
how, in the act of teaching reading, the teacher may and 
must take a large view of his processes, if he hopes to 
reach a successful result : and if he takes such a view, 
he will assuredly give a range and comprehensiveness 
to the subject-matter of the primary-school curriculum" 
which, to say the truth, few have been privileged to 
meetwith even in those schoolswhich affect to be too much 
engrossed with the higher subjects to pay sufBlcient 
attention to homely requirements : and he will do so 
without sacrificing other subjects. It is precisely because 
the three indispensable subjects of elementary study 
require to be handled with a larger and more liberal 
grasp, and in conformity with a broader method and a 
more practical purpose, that we have dwelt with so 
much emphasis on their pre-eminent claims and special 
educational functions. And further, it is with a view 
to admit of the more comprehensive method and 
the higher and more strictly defined aim that so 
large a space is demanded for them in the school- 
work, and that all other subjects, save direct moral and 
religious instruction, are relegated to a very subordinate 
place. 

The subordinate subjects will be taken up in the 
order of importance assigned to them in the chapter on 
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the teacher's limitaticHis — ^namely, Music, Geography, 
Granmiar with Composition, Drawing, History ; pre- 
STuning always that, in the case of girls, needlework 
and cutting-out take precedence of all other subsidiary 
subjects. 



1. MUSIC IN THE PBIMAKT SCHOOL. 

General effect of Music on the school-^-Sympafhy as an edncatiTe agent.^' 
Sympathy and simultaneity contrasted {** the simultaneous system '*)— Singing 
a moral and religious agency— Effect on the ehildren— Method of teachin g - 
singing. 

Music is much more to the elementary school than 
the ornament is to the capital of a shaft. It has itself 
a substantial duty to perform in the structure of the 
edifice. Under its influence the disjointed fragments of 
education take a living, compact, and harmonious shape 
in the growing minds of the pupils. 

Sympathy of numbers is far too important an agent 
in the elementary school to be omitted from the calcula- 
tions of the teacher when estimating the forces which he 
can bring into operation for the attainment of his ends. 
The multitude of his pupils, which at first is a source of 
so much perplexity and difficulty, itself gives birth to a 
remedy for the evil it causes; for the perplexity and 
difficulty to which numbers give rise are more than 
counterbalanced by the compensation which sympathy 
yields, — a compensation sufficient, when turned to fuU 



124 PRIMABT INSTBXJCnON. 

aoooiint, to transform an apparent disadyantage into an 
auxiliary. The sympathy of numbers deepens a senti* 
ment to an cdmost incaloulable extent. The thought of 
each seems to be justified by the mere fact of being 
shared with a multitude, and intensified by receiving 
common expression. Hence both men and children 
readily respond either for good or evil to mass-manage- 
ment. The teacher, accordingly, cannot afford to 
ignore so potent an instrument of power. Even in 
purely intellectual matters, sympathy is a great 
auxiliarj ; but in all that concerns emotion it is omni- 
potent. And precisely in the degree to which a 
teacher can import moral and emotional elements 
into his manner of giving intellectual lessons, will 
he be able in this department of his work to calculate 
on the co-operation of sympathy, his best ally. 

The sympathetic teaching of intellectual subjects, 
such as reading, writing, geography, and arithmetic, 
runs to seed in what is called the " simultaneous 
method," which is no method at all, but merely a 
device or expedient facilitating the application of a 
method. This expedient is still popular in many dis- 
tricts of England, in the French army schools, and in 
America, but there is in Scotland too deep an under- 
standing of the real purpose of education to admit of 
its ever obtaining a strong hold. It puts forward two 
pleas for adoption, and both plausible. It claims to 
excite the attention of aU as one, and thus give every 
child in a class of twenty the benefit of twenty 
questionings, whereas on any other plan, only one 
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would reach him ; and, seoondlj, it claims to diffuse the 
knowledge conveyed, by making all the pupils think 
and utter the same thing at the same time. Even if the 

first claim were well founded, it would be a confession 
of weakness on the part of the teacher. A good teacher 
has no difficulty in sustaining the attention of all the 
pupils of a class, without swamping the individuals that 
compose it. Should he occasionally, from temporary or 
accidental causes, fail in his efforts to command atten- 
tion, he has at least the satisfaction of knowing that the 
.expedients he employs do not hold out a continual in- 
ducement to his pupils to resign their intellectual inde- 
pendence, and to seem to know what they do not know. 
To conduct a class in such a way that all shall benefit 
by what each says or does, is, certainly, the first essen- 
tial of class-teaching : to evade the difficulty by the use 
of an expedient which does not guarantee the end 
sought, is to admit incapacity and to indulge indolence. 
The greater exertion required from the teacher who 
encounters and overcomes the difficulty of fixing the 
minds of his class on a common object, is well rewarded 
by the results visible in his pupils, and above all by 
the knowledge that he is not sacrificing their mental 
discipline to his own ease, or to a fallacious semblance of 
efficiency. A good teacher knows that no discipline can 
be real which is not individual, and he declines to adopt 
expedients which throw a false glare of success over 
school-work, while defeating the true ends of education. 
The second claim made by the simultaneous device is 
based on a misunderstanding of the nature and 
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operation of sympathy. Sympathy is really efficacious 
in the acquisition of intellectual subjects only in so far 
as it is a moral agency. The excitement and vivacity 
which a teacher can produce by conducting his class in 
a vivid and interesting maimer, the desire to respond 
with intelligence, if not with knowledge, which he is 
able to awaken, are intensified by being shared, and 
unquestionably tend in a remarkable degree to quicken 
and invigorate the understandings of the pupils. In thii 
direction the teacher calls for and expects the co-opera- 
tion of sympathy in his earnest efforts to exercise and. 
expand the individual intellects before him. But the 
simultaneous utterance of a reply to a question is the 
very reverse of this sympathetic process. Sympathy, in 
fact, is an organic, simultaneity a mechanical, act ; and 
to the extent to which the latter is mechanical, does it 
tend to establish routine, and to degrade the whole work 
of the school, converting both pupils and master into 
machines. 

Leaving this device, which perhaps scarcely merits 
serious consideration, we have only to pass from the 
intellectual in education to the moral to find simul- 
taneity and sympathy almost convertible terms. The 
affections, the sentiments, and the emotions of children 
are most powerfully influenced when the teaching, 
addressed to all, receives a common and united re- 
sponse. The more skilfully the appeals made to the 
consciences and feelings of the young call to their help 
the common conscience and the common feeling of all, 
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the more deep and lasting will they be in their effect. 
Hence the moral and religious value of Music in the 
primary school. 

It is on the fact that it is a direct moral and reli- 
gious agency that Music (by which is meant mass and 
part singing from notation) rests its claim to rank first 
among the subsidiary subjects of instruction. The 
imited utterance of a common resolution of persever- 
ance, heroism, love of truth and honesty, or of a common 
sentiment of worship, gratitude, or purity, in song suited 
to the capacities of children's minds and to the powers 
of children's voices, devotes the young hearts which 
pour forth the melody to the cause of humanity, 
morality, and religion. The utterance of the song is, 
in some sense, a public vow of self-devotion to the 
thought which it expresses. The harmony of the sin- 
gers falls back on the ear and seems to enforce the 
sentiment to which the music has been married, in 
accents pleasing and insinuating, not harsh and precep- 
tive. The humanity and religion of song thus drop 
gently, and without the parade of formal teaching, into 
the heart of the chHd, and in this form they are 
welcome. 

But Music is not only in itself a direct moral agency 
and a medium for direct moral teaching : it is also the 
best auxiliary to the other moral and religious instruc- 
tion of the school, because it repeats what has been 
already conveyed in a dogmatic or biographical form, 
and it does so with melodious and grateful associations, 
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which suggest, if they do not reveal, the inner harmony 
of the spiritual life. Nay more, may we not say that 
the musical utterance of a sentiment suggests to the 
young mind the fundamental union of goodness, truth, 
and beauty — an union dimly apprehended, it may be, 
but perhaps none the less deeply felt P If this be so, 
there are the beginnings of a true culture in school- 
music. 

' Nor are these the only claims of Music on the pri- 
majy teacher : singing is natural to man, and while 
affording a healthy outlet to the emotions of childhood, 
it refreshes and invigorates the physical frame. In 
this way it becomes in the schoolroom, when wisely 
used, an economiser of time and a supporter of disci- 
pline. It may be compared to an engine constructed 
with a view to charge the general body with fresh 
vitality, and so from time to time to renew the sympathy 
of the school. 

"We must not suppose that either the moral or the 
physical influence of Music on children is different in 
kind, though it may be less in degree, than its influence 
on the adult. That influence has been so aptly des- 
cribed by Bishop Beveridge, that I may not unfitly 
quote the words here : — 

" That which I have found," he says, " the best re- 
creation both to my mind and body, whensoever either 
of them stands in need of it, is music, which exercises 
at once both my body and soul, especially when I play 
myself ; for then, methinks, the same motion that my 
hand makes upon the instrument, the instrument 
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makes upon my heart. It calls in my spirits, oomposes 
my thoughts, deKghts my ear, recreates my mind, and 
so not only fits me for after-business, but fills my heart 
at the present with pure and useful thoughts ; so that, 
when the music sounds the sweetliest in my ears, truth 
commonly flows the clearest in my mind. And hence it is 
that I find my soul is become more harmonious by 
being accustomed so much to hannony, and adverse to 
all manners of discord, so that the least jarring sounds, 
either in notes or words, seem very harsh and unplea- 
sant to me." 

On the method of teaching singing from notation, it 
is not necessary to say much, because success in this 
subject depends entirely on the spirit in which it is 
taught. In the earlier stages the child will, of course, 
be taught by imitation and without notes ; in the more 
advanced, notation will be introduced, and as soon as 
possible, part-singing. We think, however, every 
teacher should seriously ask himself this question with 
respect to method: Is not instruction based on the 
ordinary notation more likely than any other to give 
the pupil that kind of musical knowledge and capacity 
which will enable and induce him to carry the power 
which he may acquire, out of the schoolroom into the 
family and the church, and thus lead him to continue 
and propagate the sweetening and elevating influence 
under which he himself has been happily brought P If 
so, the ordinary notation seems to me to be preferable 
to the tonic sol-fa, and men of experience say that it is 
not more difficult of acquisition. However this maybe, 
it is certain that the teacher who takes up this impor- 
tant instrument of discipline and instruction with in- 
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telligenoe and oordiality, will not go far astray, if he 
steadily subordinate his method and his purpose to the 
moral and sesthetio ends which the subject is intended 
to subserve* 

At the risk of repetition^ let me, in conclusion, say 
that even where Music is pretty successfully taught, its 
relation to the general routine of the school, and its 
powerful moral and reHgious influence in the formation 
of character, are not yet properly understood. If the 
pupils can exhibit a song or two, the master too often 
thinks his work in this department is done. This is a 
great error. The function of Music is to lighten the 
labour, cheer the spirits, intensify the sympathy, and 
instruct the hearts of the children, and, more than this; 
to harmonise the whole work of the school. Music 
ought, therefore, like the spirit of religion itself, to per- 
meate the labour of the day. If it did so, it would not 
fail, while powerfully promoting the ultimate purpose 
of the school, to sweeten the temper and promote the 
vivacity of both teacher and taught. 

* On this point, and indeed on every other connected with school-keeping, we 
would refer the teacher to Ourrie's * Common School Education/ a work which 
eyery teacher ought to have in his library. 
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2. aEOGBAFHT AND THE METHOD OF TEACHING IT. 

Chief error in teaching Oeography— Practical purpose of teaching Oreogn.-phj — 
Theoretical purpose—The two hannonise— Indirect nses of Oeography—Mefhod of 

teaching Geography 

When Greography is taught in an elementary school, 
the most common error is attempting too much. Every 
inspector of schools must have endured, with such' 
patience as he was endowed with, the exhibition of a 
detailed knowledge of Eussia, Germany, or Thibet, 
side by side with utter ignorance of the course which a 
vessel would take on its way from London to Sydney, 
or of the physical features and products of our native 
country. This arises from no want of energy and assi- 
duity in teacher and pupil, for it is often the super- 
abundant supply of these qualities which expends itself 
in such grotesque exhibitions." The reply to a mild 
suggestion that the children might be more profitably 
employed, generally is, that they have already " gone 
over" Gh:eat Britain and Europe; to which the re- 
joinder that they require to retrace the ground from 
which their footsteps have been so quickly obliterated, 
remains unanswered. 

In this, as in other subjects, the error arises from the 
neglect to define and keep steadily in view, the purpose, 
the limits, and the method of the subject to be taught. 

The purpose of teaching Geography in the primary 
school is to give the pupil a general knowledge of the 
configuration of the earth, of the leading nations which 
occupy it, their chief industrial products as these are 
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determined by climate and physioal conformation, and 
the relation in which Britain stands to the rest of the 
world in the matter of exports and imports. Our own 
country should be at once the starting-point and ter- 
minus of the whole geographical journey. A much 
fuller knowledge of Great Britain and her Colonies 
should consequently be given than of other regions; 
but to build on this special knowledge, and without the 
broad basis furnished by general geography, would be 
to exclude the pupil from aH elements of comparison, 
to confirm him in his national prejudice, isolation, and 
stolidity, and to deprive geography of its peculiar edu- 
cative power. 

Theoretically viewed, the educative function of Greo- 
graphy is the antithesis of Arithmetic and Ghi-ammar — 
being extensive, while the functions of the latter are in- 
tensive. It gives intellectual breadth, adds to the stock 
of facts in their relation to causes, expands the moral 
sympathies, and tends to moderate rash judgments. 
Accordingly, the effect of Geography, thus theoretically 
estimated, is both moral and intellectual, and contri- 
butes as directly as any mere information can, to the 
ultimate end of the schoolmaster's labours — ^the for- 
mation of character. It has also this peculiarity : it is 
the easiest of all exercises in the perception of the 
connection of cause and effect; for both causes and 
effects are, ia the region of Geography, visible and 
palpable. Its lessons, moreover, are capable of daily 
application by the child to the phenomena by which he 
is surrounded, and are in this way fruitful of discipline 
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outside the sdiool. To substitute for this admirable 
exercise the names of the places in each country where 
men most congregate, and of the large mountains and 
streams, is to convert a subject of instruction which is a 
living organism into an exanimate corpse. No process 
could be more ingeniously devised for eliminating the 
rubbish from an important study, and presenting that 
rubbish to the pupil in the abused name of the sub- 
ject of which it is the mere accident. It is not 
" practical " teaching as opposed to " theoretical ;" 
for by no method of teaching the science could it be 
more effectively exhausted of all practical meaning. 
The real significance of geographical knowledge, in the 
case of the peasant and the operative, is its tendency to 
give breadth, to store the mind with those larger 
facts regarding the earth and man which, when 
learned, lie quietly in the mind, germinate there, and 
contribute to that unconscious growth to which eveiy 
man owes more than to the conscious elements of his on- 
ward progress. 

To attain the " practical " purpose of school geo- 
firaphy, as we understand it, is to attain these very 
^h results; ^d thuB it is liat in tHs as in oth^ 
subjects of elementafly instruction, the theoretic and 
practical purposes of education become identical. 

In elementary education the sphere of the intellec- 
tual and moral vision is so crowded with objects, and 
every separate subject is so overcharged with meaning 
and variety to the opening mind, and the temptation to 
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dissipate the attention and thereby to subvert sound 

intellectual discipline is so strong, as to require that 

the teacher exercise constant vigilance. An infinite 

multiplicity of forms and facts besets the fresh young 
brain from morning till night, and makes its natural 
life fragmentary and ineffective. To correct this is a 
portion of the teacher's task. The work of the school, 
accordingly (and this applies to every stage of education), 
is, in a certain sense, an artificial work. It rests on the 
method of Nature and obeys it ; but it is the intrusion 
of the hftnd of man for the purpose of making a wiser 
and a better and more efficient man than would other- 
wise grow. Till the power of a sustained act of will 
directed towards some definite object is supposed to be 
developed, we rightly leave the child almost wholly to 
Nature, our training being negative rather than positive ; 
but when the time comes for education proper (which is 
discipline) to begin, our business is to dirept his powers 
into fixed channels, with a view to fixed ends. Hence 
the great importance in education of narrowing the 
attention of pupils to the subject immediately and 
directly in hand, and of checking all discursive talk, 
under whatever specious guise it may be introduced. In 
teaching Geography, however, the teacher may find an 
outlet for the discursive tendency which also has an 
important part to play in education, and a legitimate 
occasion for giving " general information," and for 
exercising the general intelligence. In this subject he 
may wisely indulge himself and his pupils in being deli- 
berately discursive and conversational. 
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Nor are the xises of Industrial Greography exliaxLsted 
by the wide range which we have already given to the 
educative functions of this branch. For, this is the 
true characteristic of a right purpose pursued by a right 
method, — ^that it is fruitful in its disciplinary effects 
beyond our immediate capacity to perceive. And we 
have but to advert to the manifest support which 
Geography rightly taught gives to Economic Arithmetic, 
to an intelligent apprehension of the Beading lessons, 
and to the economic moral teaching which, falls to be 
considered in the sequel,to appreciate its educational value 
in the elementary school, and in promoting the intelli- 
gence of the pupil. 

Method. — ^There is no school subject in which the end 
so clearly points out the way and means as it does in 
the case of Greography. The knowledge to be acquired 
is real as opposed to formal, and from the first step to 
the last of the process of acquisition, reality is the prin- 
cipal consideration. The first notions of Geography 
must not be given from a map, which is only the repre- 
sentation of a reality, and, from the necessity of the 
case, a singularly bad one : but from the solid earth 
itself. The schoolroom and the parish constitute the 
microcosm in which all geography is visible, and are for 
the child the measure of the world. In this, above all 
subjects, the teacher ought to start conversationally 
from the point which the child has himself unconscious- 
ly attained, and from his circumscribed point of view. 
Indeed, this is one essential fact in the art of educating 
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— ^ihat a child or man can truly know a thing only in so 
far as the knowledge is a living growth out of what is 
already known. A learner may stock his memory to 
any extent with propositions disjointed, or even logically 
connected, but they can be to him nothing save a 
memory exercise, unless they have been successfully 
grafted into the main stock ; for education is an organic, 
not a mechanical process. The first lesson in Geography 
accordingly ought to be an analysis of the general and 
vague notion which the child has of his own parish. 
Its plains, hills, streams, its arable and pastoral soil, its 
mines, quarries, manuf aotuies, if it haye them, furnish 
an epitome of the whole round of industrial geography. 
It is melancholy to see a teacher labouring, with the 
help of a text-book and a map, to convey to the child 
the notion of a lake, a river, a gulf, and an island, 
when these are all to be seen outside the school- 
door, if not in good weather, at least in bad ; just as 
we have seen a teacher striving drowsily to make a 
class of fifteen understand the morphology of a plant 
as explained by some unskilful hand in a reading 
lesson, careless and unconscious of the convolvulus 
and fuchsia bending through the open window into 
the room. 

An analysis of the parish and instruction in the car- 
dinal points, the children making their own observations 
at noon, leads at once to the drawing of a rude map of 
the parish on the black-board by the master, to be 
afterwards delightedly copied on slates by the pupils. 

This done, the neighbouring parishes and the county 
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lead by easy steps to the general (quite general) indus- 
trial geography of Britain. 

The pupil is now to be told that big as Britain is to 
him, it is a mere comer of the earth. His imagination 
•will thus gradually expand until he begins feo have some "^ 
notion of the magnitude of the earth in which he lives, 
and of the multitude of its people. 

A globe should then be set before him, the roundness 
of the planet taught, if not explained, and the ten great 
divisions of land and water, and their relative positions 
thoroughly acquired. 

A wall-map of the world may then for the first time 
be unfolded, and the leading countries in the different 
quarters of the globe, a few of the principal mountain- 
ranges and towns, and the staple industry of each country, 
with the name of the inhabitants, taught. 

Then should follow an inquiry into the causes which 
determine the localisation of the different industries, an 
exposition of the interdependence of nations, and much 
time should be spent over imaginary travelling with 
merchant-ships from one port to another. If Geography 
be not pushed into undue prominence in the school- 
work, we see in what we have sketched at least two 
years' work. 

Lastly should follow a more minute account of 
Britain and its industrial relation to other nations, es- 
pecially to its own colonies.* 



* The particular geography of Palestine should be taught in connection with 
Bible readiug. 



138 PKIZtfARY INSTBUCTION. 

The praotioe of map-drawing on the slate, however 
rude (for it is the attempt, not the suooess, that teaches), 
Bhonld aooompany these instructions as an auxiliary to 
the general method. 

Thus every step of the process towards the limited and 
practical end of geographical teaching is itself thoroughly 
practical, and the map does not divert the attention of 
the pupil too much from that which it badly represents, 
or destroy the feeling of the reality of the things and 
places about which he learns.* 

With reference to much of the ground traversed in 
this volume, we would briefly say, — ^The purpose of 
teaching Reading is to give the pupil the power of 
reading intelligently and intelligibly, and the right 
method may be signalised as the Echicative method : the 
purpose of school Arithmetic is Economic, and the 
method the Natural or Concrete method : the purpose of 
Greographical teaching is Industrial Geography, and the 
method is the Real method. 



« The best way of testing the practical, and therefore the educative, character of 
geographical teaching, is to take the " Times " advertisements of sailings, and 
make the pupils follow the vessels to their destination, and explain why it is that 
they go to these places. 
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Note on Geography, 

"Wrhen Physical Greography is taught, it is almost 
always taught as a special and advanced department of 
study. Now, this is entirely to mistake its proper uses 
in the elementary school. The Physical Geography of 
the school, as distinct from the science of Physical Geo- 
graphy, is such an account of a country, its position, 
configuration, soil, and climate, as explains its indus- 
tries and its people. The very first steps in geograph- 
ical instruction, therefore, should associate the county 
or country which is the subject of the lesson with these 
facts, as being the things mainly worth knowing. 
Around geographical teaching, so conceived, will natu- 
rally gather all that " general information " which the 
school ought to give, but which might be irrelevant in 
connection with any other lesson, and might tend to 
encourage too discursive a style of teaching. 

To the apology so frequently made that there is no 
time for map-drawing, the reply is sufficient that the 
best schools find time. But if it be desired to avoid 
the unfavourable criticism on the school organisation 
which is applied in such a reply, the teacher may safely 
be told to substitute slate map-drawing for one of his 
oral lessons. The slightest reflection will convince any 
man that a single attempt (succeeding in the attempt 
is a matter of secondary moment) to outline a waU-map 
of England or Scotland on the slate will do more to fix 
in the pupil's mind the shape of the country and the 
relative localities of the principal rivers and towns than 
four or five oral lessons. 

Map drawing furnishes a fresh illustration of the 
truth more than once adverted to in the course of this 
volume — namely, that the best method of teaching any 
subject is, if the most philosophic, then also the most 
practical ; if the most soimd, then also the most sure 
and rapid ; if that which extracts out of the particular 
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subject to which it is applied the highest diseipline 
which it affords, then also tiiat which contnbutes, over and 
above all this, to the general discipline of the mind in a 
manner not jdways at first view obvious. For even in 
this humble exercise we have all the characteristics 
which we have enumerated, and \hQ further benefit of a 
discipline of the eye in accuracy of perception, of the 
hand in neatness and cleanness of execution, and also, 
to some extent, a training of the sense of the fit, the 
harmonious, and the lower forms of the beautiful. 
Teaching the right subject in the right manner^ accord- 
ing to right methods, and with rignt aims, is in truth 
a great art, fruitful in more important results than even 
those men, whose life-craft it is, imagine. 



3. ON DRAWING. 

Drawing, in the elementary school, means, or ought 
to mean, the art of representing, from the round, com- 
mon objects in outline. If the subject be kept in pro- 
per subordiaation, more than this is unattainable, save 
by the few pupils who, having a natural talent for form 
prosecute the art for their own pleasure as well as pos- 
sible profit. All such exhibitions of special inborn 
talent it is the teacher's duty to encourage, taking care, 
however, that he does not allow his satisfaction in the 
few to moderate his anxiety for the many. There is 
no artistic training in school-drawing, as above defined. 
That is possible only through the imitation of beautiful 
forms, which, moreover, are imitated because they are 
beautiful. To this a few may, in peculiarly favourable 
circumstances, almost reach ; but all attempts to intro- 
duce drawing into elementary schools, on the sesthetio 
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footing, liave been and will be futile, except nnder 
peculiarly favourable circumstances. The limitations 
imder wbich the teacher works, and the exigencies of 
the time-table, settle this point beyond all question. 
Art, as such, can find a place only by superseding some 
more important subject ; and even then, it will generally 
cease to be art-training before it finds its way out of 
the fingers of the pupils. To draw on the slate mathe- 
matical figures, cups and saucers, then maps, and chairs 
and tables, and finally, and above all, leaves and flowers, 
— ^this sums up all that can be accomplished in the 
elementary school. This amount of instruction in draw- 
ing may always be attempted by a teacher possessing 
such rare powers of organisation as to extract out of the 
lighter subjects of instruction, relaxation for the pupil, 
thereby ultimately saving time whHe bringing into play 
a new disciplinary agent. And a disciplinary agent of 
no mean significance Drawing is. For all our observa- 
tion from infancy upwards is a continual process of out- 
lining an object or part of an object from other objects 
or parts. The greater or less success with which this 
is done, indicates the greater or less acoura-cy of the 
observing powers, though not necessarily their activity. 
To bring these powers out into a more conscious exer- 
cise by encouraging attempts to reproduce external 
forms as outlined by the eye, is an exercise tending 
powerfully to cultivate clearness, precision, and truth 
of perception. 

The nature of the discipline which Drawing affords 
fixes tiie time of its introduction into the school-work. 



142 PBDCABT INSTBUCnON. 

It belongs to the infant and initiatory classes mainly, 
and only partially to the more advanced classes. Self- 
evident as this is, masters continually invert the order 
of its appearance on the school stage, treat it as an 
" accomplishment," and teach it only to a select few. 

Whether the teacher be able to introduce this im- 
portant instrument of intellectuual discipline into his 
school or not, he himself is certainly only half equipped 
for his task as a examiner and illustrator of lessons, if 
he has not the power of appealing to the understanding 
through the eye whenever the nature of the lesson 
makes this desirable. 



4. GRAMMAR AND THE METHOD OF TEACHING IT. 

The nature and aim of Gh:ammar, as a discipline and 
an acquirement, contain implicitly the method of teach- 
ing it. A few explicit words on the steps of the pro- 
cess, however, will not be superfluous. 

Qrammar is of little utility in the primary school, we 
have said (p. 41), except in so far as it is approached 
from the syntactical point of view, with distinct refer- 
ence to the ultimate objects, — sentence-analysis and 
sentence-construction. The whole of granunar, accord- 
ingly, starts from the idea of the simple sentence — 
subject and predicate. Until the child is able to com- 
prehend this, he can make little real progress in gram- 
mar. Copying from his lesson-book, reading, the habit 
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I of accurate speaking when answering questions, and 

dictation exercises, will meanwhile accustom his eye and 
ear and tongue to the difference between grammatical 
and ungrammatical expression. He will not be allowed 
to trespass beyond the limit of this imitative grammar 
into the field of analysis, until he is able to understand 
and apply the fundamental proposition of the whole 
science (if so it may be called) — ^namely, " a simple 
thought as well as its corresponding proposition consists 
of a subject and a predicate." The predicates, which 
require an object for their completion, will be easily 
learned, and, with this, the opposition of subject and 

, object, the fact of the subjective or nominative case, the 

agreement of the nominative and verb, and the govern- 
ment of the objective case by transitive predicates. 
This method is further justified by the fact that the 
analysis of the simple proposition lays the basis of 
Composition as well as of Gh:ammar, and I may add 
that a thorough familiarity with the few proportions 
given above implies an amount of grammatical know- 
ledge fax exceeding what is usually attained in the 
whole present course of grammatical instruction in 
primary aohoolfi. 

In taking this first and all-important step, the know- 
ledge of the noun and verb, and of number, is inevitably 
acquired. A slight extension of the elements of the 
sentence— for example, jihe extension of " The dog eats 
his dinner'* into " T^ black dog greedily eats his cold 
dinner^^^ and so forth — ^introduces the various parts of 
speech and the three persons^ and thus gives the pupil 
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a knowledge of the olaBsifioation of individual words 
from the point of view of syntax, and of their organic 
connection with other words. He sees that it is iMs 
organic connection which determines their names and 
characters, and begins to comprehend grammar as the 
formal exposition of a sentence, and as furnishing the 
rules of sentence-maJdng. 

Sentence-making, or Composition, will then be begun 
by the exercise of constructing simple sentences out of 
words supplied to the pupil ; an exercise very valuable 
in its relations to grammar, because it furnishes con- 
stantly recurring examples of the right and wrong in 
speech and writing. This initiatory exercise having 
been suificiently practised, the pupil cajmot afford to 
ring many changes on the technicaUties and ingenui- 
ties of sentence-building, but must plunge at once into 
the writing of short accounts of what he has seen or 
heard or read. The teacher wiU read to his pupils an 
anecdote or biography, or it may be the description of 
a country, an animal, or a mechanical process, and call 
on them to reproduce it grammatically on their slates in 
their own words. This exercise mpr^cis-writing having 
been corrected, will be produced again on paper as a 
home exercise. Steady practice of the kind thus briefly in- 
dicated wiU, in a wonderfully short space of time, se- 
cure* results which wiU surprise those who have never had 
experience of the aptitude of boys in this direction when 
their intelligence has been already cultivated by means 
of sufficiently* various, instructive, and disciplinary 

* As they hftve secured in a large number of the schools in the north of ScotlancL 
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matter in the oourse of their reading lessons, and when 
they have overcome those obstacles of writing and spell- 
ing which properly belong to an earlier period of school- 
work. 

Note on Grammar, 

The principal defect found in the teaching of 
Grammar in schools, is wajit of accuracy and preci- 
sion. This defect manifestly vitiates the whole 
teaching, and makes it worse than useless. 

The importance of Ghrammar for boys and girls lies in 
this, that it is a valuable exercise of mind in the making 
of verbal distinctions, and therefore cultivates the power 
of distinguishing in general ; and above all, of distin- 
guishing between things which are objects of reflection 
(notional), and not merely of external observation. 

If the distinctions made cross each other, or are vague 
and indefinite, parsing is an illusion : if they are too 
numerous they defeat their own end. Grammatical 
teaching can have only three possible objects in a paro- 
chial school — the formal discipline of the intellect, the 
more thorough understanding of reading lessons, or the 
art of composition. The first is not only not promoted, 
it is unquestionably retarded, by looseness of definition 
or the slurring over of difficulties ; the second and third 
are not to be attained by mere parsing, imless it 
take the form of analysis, and be supported by 
actual practice in the art of constructing sentences and 
paragraphs. 

Merely " fair " results in a subject of this kind are of 
little practical value, disciplinary or other. Hence the 
opinion stated in a former part of this volume, that 
systematic grammatical teaclong should be postponed 
till after the pupU has attained the age of ten, except so 
much of it as is necessary to throw light on the under- 

K 



146 FBIKABY INSTBUOnON. 

Btandipg, speaking, and writing of sentences. For this 
purpose syntactical rules, declensions, &c., are quite un- 
necessary. The names of the parts of speech are 
perhaps needed in order to abbreviate explanations and 
references, but beyond these the essential knowledge is 
a knowledge of the elements of a sentence, and of the 
relationship of principal and subordinate clauses. All of 
analysis that is necessary to teach at this stage may be 
comprised in four or five propositions. The point to 
attend to is the constant application of a limited amount 
of knowledge to the reading lessons and to exercises 
in oral and written sentence-making. 

When pupils remain at school beyond the age of ten, 
a portion of the time cannot be better spent than in 
parsiQg, based on sentence-analysis. But in connection 
with this, and as a further indication of the prior 
claims of Elementary Composition (or Practical Gram- 
mar), we can confidently assert that we never yet found 
thorough and thoughtful parsing which was not based 
-either on some knowledge of Latin, or on training in the 
analysis of sentences. 

In teaching sentence-analysis, masters are apt to make 
the great error (the error which pervades almost every 
department of instruction) of attempting too much, and 
thereby securing showy quantity instead of thoroughly 
good quality. The point to keep in view is this, that 
the sole object of all grammatical analysis as such, and 
apart from its practical object— Composition — is to enable 
the pupU to perceive the connection and interdependence 
of the words and clauses of a sentence, and through this 
(but unconsciously), of a thought. The importance of 
granmiar iu this respect, when ii> is properly taught, is 
pointed out in the following extract from the report of a 
visit to a school : — 

. . . " An exanunation on the syntax of a piece 
of poetry which was selected revealed the intimate con- 
nection which subsists between grammatical teaching (in 
the sense of elementary analysis) and the comprehension 
of everything eaid or written which goes beyond a mere 
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Tepetition of ordinary peasant talk. If boys have not 
l:)een trained to the detection cJE the syntactical relation 
of the words and clauses of sentences, it is evident that 
— except where there is a naturally strong intellect, or 
that cultivation in language and thought which the 
children of the educated classes unconsciously absorb 
from day to day — ^they will utterly fail to find their way 
through either prose or poetry if the construction is in 
the least degree involved. This is nearly equivalent to 
saying that they will fail to understand the works of our 
best authors." 

To avoid the facile descent to rote- work, which 
belongs to the subject of grammar as much as to any 
other, although the very conditions of its existence would 
seem to render rote impossible, pupils should always be 
required, when parsing, to give in full the definitions 
and rules which they are presumed to be applying. The 
master should never assume that they know the " why " 
of the statements which they so glibly ut<Sr. BngKsh 
sentences should be parsed and construed precisely like 
Latin, in so far as practicable. 

Composition. — ^Many schoolmasters in the north of 
Scotland have of late years acquired the habit of training 
their highest classes to a kind of pr^cis^wviiiiig on the 
slate. This exercise should be much encouraged, 
because it is of great disciplinary and practical value in 
itself, and at the same time furnishes a standard bv 
which the master may safely measure many of the 
results of his labours. Grammar, spelling, writing, and 
general intelligence, are all tested by the power of com- 
posing an independent account of the lesson of the day, 
or of a story read aloud by the master. Moreover, by 
keeping eteadily in view this final practical result — the 
power of Composition — the teacher will be guided as to 
what he should or should not do in the years of teaching 
which must precede the attainment of it. 

Although the subject of Composition now receives 
considerable attention, some teachers curiously, we had 
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almost said ingeniously, fail, even with the best inten- 
tions, to produce any facility in the art worthy of the 
labour they bestow on it. This comes of the omission 
to organise the course of instruction. As soon as the 
pupils can write fairly from dictation, the teacher at 
once plunges into narrative composition. He will find 
the progress made by his pupils much more intelligent, 
as well as more rapid and assured, if he spend two pre- 
liminary months in exercising them in the construction 
of single sentences, simple and complex, writing on the 
black-board the words which are to enter into these 
sentences. By this kind of exercise alone can the boy 
learn to know what is, and what is not, a sentence. 
When he knows this and can apply his knowledge, but 
not till then, he may be required to write an account of 
his lesson or of some tale read to him. Meanwhile the 
habit of oral composition, already spoken of in con- 
nection with examination on the lesson of the day, may 
be formed. 



5. HISTORY. 

To the young man whose mind is already disciplined 
by severe scholastic pursuits, no subject will so readily 
yield all the elements of moral culture as History. In 
truth, the study of History is the foundation of all true 
culture as distinguished from mere knowledge. To the 
schoolboy, on the other hand. History is of value only 
in so far as it brings to bis knowledge wonderful deeds 
done in the discharge of patriotism and duty. In all 
other respects it is utterly barren of good results, and 
involves a futile expenditure of valuable school-time. 
A dim outline of royal gejioalogies, of dates, the 
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intervals between which are full of plottings and 
<jounterplottings, and of facts which, however capable of 
interpretation by the natural capacity, are, to the raw 
experience of the child or the boy, little more than an 
exhibition of the worst ptussions that afflict humanity, 
and all these epitomised into small compass, that they 
may be sold for eighteen pence — such is the history of 
the primary school. It seems to us, therefore, that the 
reading of History in ihe primary school is little better 
than an abuse of time. And when we further consider 
that this sul^eet, so fruitless of good results, obtrudes 
itself into a region which ought to be sacred to the 
varied instruction which may be given through advan- 
oed leading and writing, it cannot be too much dis- 
oouraged. The thing chiefly to be regretted is that 
teachers, otherwise intelligent and earnest in the dis- 
charge of their duty, should be led astray by the mere 
semblance of solid instruction which is yielded by bald 
historical records. 

The proper place of History in the primary school is 
in the library. The pupils will require little .encourage- 
ment to read it if it be written in a style to suit their 
age, and they will always welcome gladlyA public reading 
of the narrative of some great event by the master him- 
iself, as an occasional reward of good conduct, or as a 
relief &om the tedium of the day^s routine. 
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lY. ORGANISATION OF THE SCHOOL. 

Cla8Bificatioi<--Time-TabIe8. 

To teach four subjects to each of sixty or eighty 
children of different ages and of different stages of 
progress within a sehool-day of five hours, is a task 
which, at the first glance, seems to be almost impractica- 
ble and is always difficult. It is necessary to devise 
expedients for overcoming the difficulty. To apply these 
ex5)edients is to organise. 

It is as a means of getting through his own share of 
daily school-work that the teacher first finds himself 
compelled to betake himself to organisation; and all 
the most serious errors still prevalent in the organising 
of sobools flow from the pertinacity with which the 
teeicher persists in looking at organisation from this 
his original point of view. The true object of organi- 
sation is to secure that the pupils get through their 
work, not that the teacher gets through his. The 
subject in its details must be looked at from first to 
last in its relation to the pupil alone. Each child of 
the sixty has a certain amount of reading, writing^ 
arithmetic, &c., to acquire before the hour of dismissal. 
In acquiring it he will of course receive the help of the 
master, who has already determined the nature and 
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extent of the work to be done ; but it is the pupil who 
has to acquire it, not the master who has to instil it. 
The teacher must, it is true, during the day come into 
direct personal contact with every pupil, test his work, 
clear up his difficulties, confirm his knowledge, and, 
above all, open up the way to the next step of his pro- 
gress. This it is his duty to do : this constitutes his 
direct teaching. But direct teaching is a small part of 
his work in respect of quantity, though it is presumed 
to be the highest in respect of quality. The indirect 
personal teaching which is effected through organisation, 
by means of which he arranges and directs the inde- 
pendent activity of the children in the attainment of 
the day's task, is a matter of perhaps more importance 
than the quality of the direct teaching, to the success of 
the school. 

Questions of Organisation constantly tend to pass into 
questions of Discipline, which, however, is a distinct and 
higher agency. The objects of organisation are attained 
when the arrangements for the working of the whole 
school as one class or one pupil are completed. The 
machine being thus finished in all its parts, the dis- 
covery and application of the motive power has next to 
be considered. 

The first step in Organisation is to reduce the number 
of individuals to be operated upon, by grouping them 
into homogeneous masses, — ^in other words, to classify. 
The theoretical perfection of classification is the arrange- 
ment of the pupils into group, each individual of which 
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is precisely at the same stage of mental development 
and acquired knowledge as all the others. As this, how- 
ever, is impracticable, and as an equal amount of acquisi- 
tion in respect of certain technical accomplishments, such 
as reading, writing,and arithmetic,is indispensable— and 
this irrespectively of the general capacity of the pupil, — 
acquired knowledge necessarily becomes the sole basis of 
classification. Nor is acquired knowledge altogether an 
inadequate test of the development of the. pupil's meUr 
tal power. In the rough, it may be said that boys 
having a sinular knowledge of reading are at a similar 
stage of development. Reading, accordingly, affords on 
the whole the best basis of classification. 

A master wiU generally find that where his pupils 
do not exceed "eleven years of age, five groups, the 
lowest being subdivided, will suffice. Bach of these five 
classes has to learn and to be taught a portion of four 
subjects, or more, within five hours. Now, what the 
master has in the first place to arrange is the order 
and times of learning. Having divided the time of the 
whole school into sections of fifteen minutes each, his 
next duty is to provide for the occupation of each group 
during every section of the time with such a succession 
of work as shall, by its variety, prevent too continuous 
a strain on the pupil's mind. To do this is to construct 
a time-table. This must be constructed by the master 
from the point of view that he is the director of a ma- 
chine rather than a teacher. He must know what each 
portion of his machine is capable of doing, what it ought 
to do, and he must arrange for its doing it. If a- teacher 
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cannot tell what each group, and each pupil in the 
group, ought to be doing at any one point of time in the 
course of the school-day, and if he cannot tell at the end 
of the day how much or how little has been done, his 
school is not thoroughly taught. Let him keep in mind 
that it is the arranging of the work and the directing 
of the powers of Ms pupils which is his first and main 
duty. Effective instruction and discipline are possible 
only when the pupil does by far the larger share of the 
work. 

The machine being thus constructed and set in motion, 
the school is organised. The chaotic materials which 
lay to the teacher's hand are built up into a harmonious 
whole, having a meaning and a purpose. We have 
called the organised school a machine : it ought rather to 
be called a living body, the various limbs of which are 
inspired by one central purpose, and dependent on one 
regulating head. 

The words " Classification " and " Time-table " sum 
up the whole of organisation. The extent to which each 
group is brought into immediate personal contact with 
the teetcher depends on the relation which the numbers 
taught bear to the teaching power, and on the master's 
skill in multiplying his presence. An average attend- 
ance of sixty gives quite as large a school as ought to 
be attempted single-handed. The further duty of the 
teacher, as distinct from an organiser and the originator 
of an organisation, falls to be considered under the head 
of School Discipline. 
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The teacher will of course occasionally depart from the 
strict order of the time-table, for the purpose of giving 
prominence to some special department of instruction. 
The direct.moral instruction, for example, is presumed 
to be given in connection with the reading and the 
religious lessons ; but the occasional suspension of the work 
that may be due at a particular hour, for the purpose of 
explaining some moral duty, of enforcing some point of 
discipline, or exhibiting some religious truth in its 
practical bearing, will De frequently found necessary 
or desirable. Again, a whole afternoon may be 
devoted occasionally to singing, or to specimens of 
good reading given by the master himself and his best 
pupils. 
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Y. SCHOOL DISCIPLINE OR 

TRAINING. 

Indirect Moral Teaching — Character — Rewards and Punishments. 

The living machine being constructed and set in 
motion, its just and true action will depend on two 
things : the method according to which each limb is 
made to work, and the means taken for securing that 
the work is really done. The former subject has been 
already sufficiently considered under the general head 
of Methods : the consideration of the latter embraces 
what is somewhat vaguely called School Discipline. 

School-discipline is, in the first instance, instituted 
for the purpose of securing the attainment of the ends 
of organisation — ^viz., a certain quantity of appreciable 
work. After it has been instituted, however, it becomes 
at once and directly subservient to a higher end, the 
ultimate end of the school itself, — ^the formation of good 
habits, intellectual and moral. Not efficient worh^ but 
efficient working^ is the immediate as well as the final 
purpose of discipline as such. In other words, disci- 
pline, quickly losing sight of its original object, con- 
templates chiefly the manner of working, and is so 
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intent on this that it can afford almost to disregard 
the results of teaching in respect of quantity of work 
actually accomplished. The manner of working is a 
wide and important question. It embraces obedience 
to school-rules as to time, place, circumstance, and style: 
it implies, moreover, the exercise of diligence, and the 
practice of accuracy and honesty. Discipline is therefore 
pre-eminently a moral question, and may be said to be 
the indirect moral teaching of the school, as that is em- 
bodied in the hovoAj practice of each member of it. 

The mere obedience to school-rules however trivial, 
simply because they are rules and proceed from a re- 
cognised authority, is in itself a moral act ; while the 
practice of diligence, accuracy, and honesty contributes 
directly to the formation of the habit of perseverance in 
duty, and of that intellectual conscientiousness which 
contributes so largely to general integrity of mind. The 
formation of habits is the chief moral purpose of educa- 
tion ; the instilling of sound opinions, the^clearing away 
of error, and the correcting of occasional perversity of 
judgment or of wiU, being all merely subsidiary to the 
constant insistence on the doing of certain duties in a 
certain way, with a view to the formation of a good men- 
tal habit. When those individual acts, which were ori- 
ginally conscious efforts of will, have been so frequently 
repeated that they are the product of unconscious ten- 
dency, habit is formed. And as discipline has for its 
direct object the individual acts of every boy composing 
the school, it may be regarded as covering the whole field 
of moral training, as distinguished from moral teaching. 
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Without the practice of obedience and the other 
duties above enumerated, the subordinate result of a 
certain quantity of knowledge attained in the various 
school studies is manifestly beyond the reach of teacher 
or pupil. It would seem, therefore, that the whole of 
the work of the organised school starts from discipline 
as its first condition^ proceeds according to discipline, 
and finds its proper consummation in the mental efiects 
of -discipline. The technical results, — that is to sav 

the acquisition of a certain quantity of knowledge, 

are not overlooked ; nay, they are reached only in so 
far as discipline is eflfected. 

We have endeavoured in previous chapters to show 
tjiat procedure according to a right method of teaching 
and learning each subject, while it contributes to the 
training of the intellectual powers, is, at the same time, 
the most effective way of securing the largest result in 
respect of positive knowledge. It now appears that 
even sound methods will fail, if unsupported by effec- 
tive discipline, and that, therefore, the cultivation of 
the practical morality of the school is not merely the 
indispensable handmaid of method, but the sole guar- 
antee of merely technical results, at the same time that 
it is the most direct means of promoting the ultimate 
aim of the school as we have interpreted that aim. 

To treat of school-rules for the conduct of study, and 
of the best means of making the pupil diligent, accu- 
rate, and honest in his work, would be foreign to our 
present purpose. The teacher who understands the 
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nature and purpose of discipline is never at a loss for 
ways and means. These are indeed numberless. To 
the teacher, on the other hand^ who cannot see wherein 
discipline really consists, and what it aims at, ways and 
means, expedients and devices, become mere tricks, 
destitute of all moral significance and purpose. Five 
points, however — preliminaries, rather than elements, 
of discipline — even the wisest disciplinarian requires to 
be reminded of: First, It is necessary in intellectual 
instruction to confine each successive subject of study 
within narrow limits as to quantity ai^d duration. If 
sustained attention is to be expected from children, the 
continuous strain of the same subject ought to be limited 
to fifteen minutes, except in circumstances of peculiar 
interest. The intervals of entire relaxation, againj 
ought to be frequent, however short. Secondly, It is 
necessary, in matters of morality, to avoid making 
demands on the powers and obedience of the young 
greater than they can easily respond to. Tliirdly, It is 
essential always to see that the order given is obeyed 
by all. Fourthly y Be just. Fifthly , Let your handling 
of every question involving discipline be objective : that 
is to say free from all personal feeling. 

But the clearest comprehension by the teacher of the 
nature and purposes of discipline, the wisest elaboration 
of the subordinate ways and means whereby the pupils' 
eflforts after obedience, diligence, accuracy, and honesty 
are to be guided and supported, may break down. An- 
archy of the will and dissipation of the intellectual 
powers may be the sole fruits visible in the schoolroom, 
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even where there are the best intentions and the most 
assiduous labour. The teacher, in other words, may 
fail as a disciplinarian. How is this failure to be 
avoided and the reign of discipline established? By- 
supplying motives to the pupil. Even the rare boy 
who likes study for its own sake is not always disposed 
to study. His powers are not under such perfect con- 
trol as always to submit cheerfully to the rules of time 
and place. Fitful exertion is the habit of the yet un- 
disciplined mind, however well disposed for knowledge. 
The majority of the minds in a school have not even 
this disposition : at best, they study with a view to the 
conquest of a difficulty or the performance of a duty, 
both motives being generally associated. On such 
motives a teacher must rely, and his first duty is to 
make the operation of them easy. The path must be 
so smoothed that the difficulty which has to be over- 
come may not be insuperable to the intellect, and the 
duty required may not be too great a strain on the 
moral power, of the pupil. But the most potent of all 
motives, and one essential to the sustained and regular 
working of all others, is the love of the master's 
approbation. 

To insure that this motive will operate in a consistent 
way, and irrespectively of the master's changing moods, 
certain fixed and public means (such as marks, which 
result ultimately in slight privileges or rewards) must 
be taken for testing and noting the successes of the 
pupils. The schoolmaster, however, must beware of 
committing the vulgar error of using the word successes 

L 
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to indicate that difficulties have been overcome. He 
has to do with discipline^ and this has to do both 
primarily and ultimately with moral training, not 
intellectual attainment. The consciences of children 
axe much injured, and their desire to labour in the 
discharge of their school duty weakened, if not utterly 
extinguished, by the rough-and-ready style of estima- 
ting moral qualities according to their measurable 
results in intellectual acquisition. That man is a 
clumsy manipulator of the tender mind who does not 
scrupulously and anxiously distinguish between the 
gain in intellectual and moral habit and the coarse and 
more palpable profit in respect of mere knowledge. 
The whole purpose of this volume is to insist on the 
former as the true aim of the primary school, and to 
illustrate its favourable influence on merely technical 
acquirement, with a view to vindicate its claim to con- 
stant, if not exclusive, consideration. To test the 
moral qualities by the amount of intellectual ground tra- 
versed, is as unjust in itself as it is beside the whole 
higher object of education. The master, then, in dis- 
tributing the great motive influence of the school, — 
his approbation for rules obeyed, diligence exercised, 
accuracy and honesty attained, — ^must have regard to 
the working, not the work. Each child whom he can 
ascertain to have laudably striven, must receive the 
meed of approbation which is his due. If a doubt exist 
as to there having been a bond fide effort, it is 
safer to give the pupil the benefit of it. Justice 
must lean to mercy's side. The master must not 
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cover Ms want of time or ability to sift the moral 
elements of a question by assuming the aspect and 
manner of supernatural penetration and stern- 
ness. Under mercy there lies a kind of large 
justice which, in the schoolroom, is rich in moral re- 
turn. The school conscience will more easily recover 
from an unwise leniency than forget groundless severity. 

Many teachers seem, even in these days, to imagine 
that good discipline and severity of manner and lan- 
guage are inseparable; whereas, on the contrary, 
severity defeats every object of discipline. Where the 
pain^ silence of awe pervades a school, all the tech- 
nical results, however high, ought to be rigidly dis- 
counted by an inspector. What amount of acquain- 
tance with words and things can compensate for the 
loss of a freely- working conscience? Silence and 
slavish obedience do not constitute moral order. 
Teachers sometimes require to be reminded that there 
is such a thing as a seeming order, which is, in every 
moral sense, anarchy. 

But what if a teacher finds that the motives usually 
successful in schools fail in his particular case to move 
the wills by which he is surrounded, even when aided 
by an organisation which makes duty plain and easy 
t ^-all, and by methods of instruction which harmonise 
with the natural operations of the pupils' intellects ? 
His rules are fair, but the pupils will not obey them ; 
his demands on their intellects and wills are reasonable, 
but they decline to respond to the demand ; he ia ready 
to distribute approval and disapproval justly, but they 
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do not care for his approbation. The answer is easy : 
the master is deficient in moral power, and must at 
once take himself out of the school into some other more 
congenial sphere of work. For, the praise and censnre 
of the teacher constitute the keystone of the whole 
edifice of the school ; and if we withdraw from these 
their legitimate power, discipline dissolves and organi- 
sation crumbles to pieces. The adult yields, whether 
he will or not, to the dispensing authority with which 
the visible pre-eminence of goodness or of strength 
invests a man : the child is a still more willing slave. 
For iis subjection the mere semblance of moral superi- 
ority is enough. But it must be the moral superiority 
of real or apparent Sitrength, To goodness and love the 
child responds with affection ; but affection does not 
always prompt obedience in the undisciplined mind : 
on the contrary, we find affection and systematic dis- 
obedience to be not uncommonly conjoined, where no 
other influence supervenes. The young are not yet a 
law to themselves; and so constituted is the moral 
nature of man that children are happier when an ex- 
traneous law supplies the defect inherent in their tender 
age. They instinctively welcome the strength which 
claims their allegiance. That teacher consequently 
must be a very weak (though he may be a very good) 
man who cannot, even with the help thus amply given 
by the children themselves, become the source of right 
and wrong to his pupils, — the external and visible ex, 
ponent of duty. He must be destitute of the first 
requisites in a teacher ; namely, a sense of law domi* 
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Hating Ms own life, and an impulse, conscious, or un- 
conscious, to communicate this sense of law to others. 
Law must be conspicuous in his words and acts, 
manifesting itself in self-control and anxious subjection 
to the spirit of the rules which he imposes on others ; 
and this is the same thing as sajdng that he must 
iiimself have, and visibly have, a good habit of will. 
How can we expect that a man destitute of force of 
character should be capable of forming the character of 
others? Character is, in truth, as we have before 
said, the first necessity in the teacher : the second is, 
that in his efforts to bring others under the influence 
of law, he shall exhibit in his dealings the character- 
istics of law, namely, clearness, vigour, dogmatism, 
imperativeness, and consistency. Given a teacher so 
endowed, or striving, nay, only teeming to strive, after 
such endowment, and the difficulties of discipline 
vanish, except in so far as they are the adventitious 
results of faulty organisation or blundering methods. 

It has been said, some pages back, that the intel- 
lectual and moral strength which each child draws 
from his neighbour — in other words, co-operation and 
sympathy — ^f ar more than counterbalance the apparently 
insuperable difficulties which numbers present to the 
teacher, when he, for the first time, enters his school : 
organisation turns the scale in his favour as against the 
tutor of one or few. Still more efficacious are numbers 
in the maintenance of discipline, and this because of 
its moral and therefore emotional character. The 
complicated machinery of the school is so interlaced 
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and interdependent, that the moral movement of 
any one part tends to move the rest ; and where the 
majority of hearts move, the minority ahnost involun-^ 
tarily f all in mth the movemflnt, which ihm becomes 
general. 

The primary object of discipline, we have seen, is to 
guarantee the objeots of organisation, but as this has 
to do with the manner of working, discipline becomes a 
moral question. It involves, in fact, the whole subject 
of indirect moral training, in so far as it relates to the 
intellectual work of the school. Further consideration 
of the subject shows that discipline has evai a wider 
sweep, and that it may be defined as ihe means resorted 
to for giving practical effect to the whole of the moral 
as wdl as the intellectual instruction contemplated by 
the master. It thus opens up questions the most 
various and delicate^ and is coextensive with the subject 
of Education itself in its higher sense. The ccHiduct of 
the pupils towards each other, and towards thdr teacher 
personally, falls within its range ; and this is a depart* 
ment of discipline which perhaps tells more largely on 
the formation of a good moral habit of mind than even 
the thorough and conscientious discharge of the day's 
work. The regulation of mutual intercourse^ moreover^ 
affords the only means available for correcting the evils 
which prevail in the homes of children, for cultivating 
truthfulness, and for subjecting unregulated wills to 
the operation of htmiane and Christian feeling. These 
and other aims of direct moral teaching I shall speak 



REWARDS AND PUNISHMENTS. 167 

of in the sequel. The best way of enforcing moral 
instruction, so as to convert precept into habit, is what 
we have specially to consider under, the head of Disci- 
pline. This has been already partially indicated, and 
it is further illustrated in what follows.* 



Rewards and l^unishmenU. 

« 

Even the schoolmaster who is powerful enough to 
centre the discipline of the school in his approving or 
disapproving word, can ill afford to dispense with the 
assistance which a system of rewards and punishments 
gives. There are some men who, having stopped short 
at the first step of moral analysis, set up, both ia the 
family and the school, the calm ungenial approval, or 
stem disapproval, of conscience or authority as exhaus- 
ing for those imder them all legitimate motives of con- 
duct. It is unnecessary to combat this theory in so far 
as it has reference to the matured mind, because our 
business here is only with the young. In their case 
assuredly, the natural tendency which aU men feel to 
follow up their approval by communicating to the 
person approved some pleasure over and above the 
moral satisfaction which is the inner reward of having 
deserved well, should be generously yielded to. Liber- 
ality in approval, if not misplaced, generates liberality 

* The defective view of the large oTijects of discipline freqnently shows itself in 
all that has to do with the petty moralities of the schoolroom. Politeness and clean- 
liness are not insisted on, and the moral influence of such arrangements in tiie 
Mbool-room as please the eye is generally overlooked. 
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in the service of obedience. By carrying out the 
approval of the right act into consequences which are 
in themselves pleasing, the rightness of the act is estab- 
ished in the mind of the young in association with 
the agreeable. An adventitious but perfectly legiti- 
mate support is thereby provided for the yet im- 
fashioned will. 

If approval may be so signalised, it follows that dis; 
approval also fairly claims to be supported and en- 
forced by adventitious associations of pain. In itself 
disapproval is punishment, if there exists in the mind 
of the child regard or respect for the authority which 
disapproves. In such a case the sense of a link of 
attachment or reverence suddenly snapped is often 
painful in the extreme-more painful thaai any kind 
of adventitious punishment. Nay, physical chastise- 
ment sometimes lessens the moral suffering in such 
cases, and is hailed by the culprit as a relief. Adven- 
titious punishments consist in the furthel* association of 
pain to body or jnind over and above that which the 
mere act of disapprobation causes ; but, like rewards, 
they are to be regarded simply as accessories in the 
maintenance of discipline. They deepen the impression 
which disapproval makes on a hard or low type of 
mind, and thereby aid in the development of con- 
science : they give unmistakable and vivid expression 
to the authoritative moral dispensations of the master, 
and are valuable, if not indispensable, even to the 
morally strong. 

But let it be observed that adventitious punishments 
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are only auxiliaries. If they are allowed to become the 
principals instead of the subordinates in moral disci- 
pline, and to supplant the expression of dissaproval, of 
which they are only the accidental consequences, they 
usurp a sovereignty which does not belong to them. 
As the moral power of the teacher or parent decreases, 
adventitious punishments always increase, and vice 
versd. Of this fact there can be no doubt, and the 
teacher may safely and profitably measure himself by 
it. A reliance on adventitious punishments invariably 
reveals the inherent weakness of the teacher. This 
reliance is avenged; for it is only by a cumulative 
intensity of punishments that the teacher can in such 
ciroumstanoes continue to maintain his supremacy, and 
effect, in the baxest way, even the technical objects of 
school-keeping. Ere long, a school so governed be- 
comes a spectacle of one rude material force, predomin- 
ating, or striving to predominate, over other and lesser 
forces, amid the silence of rebellious fear or the con- 
iused murmurs of just resistance. A melancholy con- 
trast this to the school governed by the scarcely con- 
scious power of a lofty purpose and a disciplined and 
earnest will ! 

A collection of all possible pimishments which 
attained the ends of discipline, without bearing too 
hard on the mind or body of the child, would be a 
valuable guide to the teacher and the parent. Such a 
collection would help to check the sin of over-severity, 
which will be found only as the offspring of some form 
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of passion, — a state of mind forbidden to the teacher by 
every moral consideration. That a teacher or parent 
should always exhibit judicial calmness in the presence 
of the wrongdoing of children is neither desirable nor 
necessary. Such affected superiority to natural and 
legitimate emotions is artificial, and, whUe failing of 
its aim in respect of the pupils, it exhausts the teacher. 
So long as anger is under the control of the will, it is 
as effective in the discipline of the school as it is 
natural in the ordinary relations of life. Its effective- 
ness, however, is in proportion to the rareness of its 
manifestation. It must not be expended on peccadilloes 
or errors, but reserved for serious and deHberate faults 
of a vicious kind. 

Worse than occasional passiou is chronic crossness 
or peevishness, the most unhappy mental state of all. 
Peevishness is, in fact, the continuous passion of petty 
souls, and much more detrimental to the moral life of 
the school than occasional outbursts of violent wrath. 
It exhibits itself in a continued series of small acts of 
injustice. It is itself a continual act of injustice 
towards all within its range. Where it exists 
there can, of course, be no such thing as discipline, the 
sole object of the pupils being to avoid the frac- 
tious word, and evade the task for which there is 
no reward. 

As over-severity is much more frequently the result 
of passion than of errors of judgment, the teacher has 
only to control his temper in order to be just in his 
punishments. This precaution having been taken^ 
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there is a wide field of petty inflictions open to the 
observant and ingenious mind. The general rule which 
ought to regulate punishments is that they shall be as 
nearly as possible the natural consequences of the trans- 
gression. A boy who comes late is fitly punished by 
reproval and by being left in the schoolroom while the 
other boys are at play. A boy who forgets to bring 
his reading-book to school is justly punished by being 
excluded from the lesson, receiving bad marks as if for 
pon-preparation, and being required to prosecute some 
isolated and disagreeable task as a substitute for the 
reading : a boy who tells a lie is rightly punished by 
being forbidden to speak ; and so on. 

But as many oases arise both in the family and in 
the school which are transgressions not in themselves, 
but only becatise they are disobedienceSy and which have 
therefore no natural consequences except the dis- 
approval of the parent or teacher, oud for which this 
disapproval is not a sufficient punishment, it becomes 
necessary to attach certain artificial penalties to such 
wrongdoings. And here the just and judicious teacher 
is often the victim of much conscientious perplexity. 
It is very difficult to write a catalogue of punishments 
suited for various cases, but some assistance may be 
given if we point out the general heads under which 
penalties may be classified. It will be foimd that they 
all fall imder the two heads of Deprivation and 
Infliction. Punishments of deprivation have two 
advantages over punishments of infliction. They do 
not afford so easy a channel for the passion of the 
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teacher ; and they are constantly fresh. Boys grow 
callous to frequent inflictions, whether of pcenas or the 
rod, but there is a perennial and ever-fresh aggravation 
connected with deprivation of time, or pleasures, or 
privileges. Punishments of infliction are either mental 
or corporal, according as they touch the mind or body 
first : but fundamentally there is no broad distinction ; 
for the affections of the body pain the mind, 
because of their association with censure, while the 
toil and harrassment of the mind are often more painful 
to the body than corporal chastisement. Bad marks 
ending in public disgraces, poenas, exclusion from the 
current routine of the school, especially when sup- 
plemented by punishments of deprivation, ought, 
if the teacher be. competent for his task, to be 
sufficient for all purposes of discipline without 
having recourse to flagelation. Poenas, however, 
or 'additional work, should not consist of the 
repetition or extension of the usual lessons, because 
this associates legitimate work with the hatefidness 
of a penalty. 

There are occasions, however, on * which the cane 
must be resorted to. We have no sympathy with 
objections to flogging on the score of its cruelty or 
indignity, provided an interval elapse between the 
offence and the chastisement. It is much more 
merciful to castigate a boy than to wear his nerves 
to exhaustion by appeals to sentiment, affection, or 
duty, which minister to the vanity of the hard, and 
the morbidness of the gentle and sensitive. Nor is 
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poena-giving less severe in the physical pain it often 
causes than the application of the taws or rod ; while, 
when carried to extremities, as is common among 
masters of inexperience or of shallow moral endowment, 
it has the further vice of making hoth pupil and teacher 
dwell too long on an ofEence. Punishments should be 
prompt, sharp, decisive, and there end; the object 
being not to inflict pain, but to deter from future 
offences, and to restore the moral equilibrium of the 
offender and of the offended school-conscience. This 
object once attained — ^the more expeditiously it is 
attained the better — ^no more should be heard of either 
offence or punishment. A teacher or parent should 
never bear grudges. The young interpret such exhibi- 
tions as sulkiness and injustice, and do not fail to learn 
the lesson for themselves. A boy should be allowed to 
start afresh after punishment, and without stain. There 
should be no dregs for a culprit to drain. For these 
reasons, corporal chastisement has, in extreme cases, a 
distinct advantage over many others which seem more 
merciful. 

The objection that a flogging hurts a boy's self- 
respect is true only in this sense, that he feels that he 
is being treated as a person on whom physical coercion 
alone can have any influence. The fact that it is 
always associated "with this indignity, furnishes the 
only sound reason for the total expulsion of the practice 
from the school and the family. The substitution of 
physical compulsion for moral authority unquestionably 
tends to lower all boys of good dispositions, and 
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weakens the sense of free responsibiKty. And, inas- 
much as the objeot of moral disoipline is to develope 
the conscience of a freeman, not of a slave, it is primdi 
facie degrading to both the punished and the punisher 
to treat a child or a man as if he had forfeited his 
humanity, and could be brought to see and do the 
right only by having bodily pain presented as the 
alternative. As a 9ydem of discipline it will be found 
to rest on an ultra-materialistiG theory of Ethics. If, 
therefore, the master find it necessary to call to his 
aid corporal penalties, he has good reason to pause 
and to question himself. If his self-examination 
leaves the blame of resorting to the last extremity 
on the head of the offender, he has no alternative 
but to make the solemn example of a rational being 
driven like a brute, because he is accessible only to 
brutal motives. Only the parlour educationist will 
deny that boys (and men) exist, possessed of moral 
hides too indurated to be sensitive to purely moral 
appeals. 

As corporal chastisement, however, is to be regarded 
as an extreme measure, negative and deterrent rather 
than positive in its effects, and as standing apart from 
all other adventitious aids to disoipline, this peculiarity 
of the punishment should be conspicuously brought 
out by the teacher ; and in every school, accordingly, 
there should be a chastisable and unchastisable class. 
A certain number of wilful offences, revealing a con- 
science too callous to be influenced by ordinary motives, 
should bring with it the disgrace of being reduced to 
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the class of boys punishable with the rod. The des- 
cent to this school purgatory, however, should be diffi- 
cult and slow : the ascent and return to the light of 
responsibility and moral freedom plain and easy. 

There is a flagellation of the mind worse than any 
castigation of the body. The masters who resort to it 
call it satire : but the impartial spectator detects that 
it is simply uncontrolled passion finding an outlet 
under the thin delusive veil of irony. Sarcasm and 
ridicule make the courageous feel callous and revenge- 
ful, and the sensitive oppressed and abused. It is an 
unmanly use of superior strength so to lacerate the 
feelings of the defenceless. It is also dishonest and 
disloyal to the school constitution; for this engine of 
pimishment finds no recognised place in the school 
code. It is therefore unconstitutional, and justifies 
rebellion. Infliction, not affliction, marks the limit of 
legitimate punishment. 

It would seem that we are as yet only on the thresh** 
old of the large and complex subject of Discipline. 
Unavoidable references to school-rules, to obedience, dili- 
gence, accuracy, and honesty, has necessarily led us to 
speak of moral training in general, as well as in its 
special relation to the merely intellectual daily work 
which each pupil has to do ; and also to dwell for a 
brief space on the natural and artificial supports of dis- 
cipline. But we have adverted only to principles of 
action: the whole field of detail is still untrodden. 
To enter upon it would be to write a school manual. 



176 PRIMARY INSTRUCTION. 

whicli is not our present object. The master who 
brings to his work a habit of will which is itself an 
example to others and a guide to himself, will fill 
up the details of a general outline with ease. Even 
the average teacher, if in earnest, will evolve from 
general principles his own details, which will have 
the additional advantage of being his own, and there- 
fore vital and efficacious. 

A few additional words, however, for the help of 
beginners who feel they need it, may be serviceable, 
even though put in a curt form, and disjoined from 
their connection with the educative aims and princi- 
ples of the subject as a whole. Andjlrsl of all, let the 
young teacher give heed to the admonition and the 
example which come down to him through nearly two 
thousand years, alike from the Pagan philosopher 
and the Saviour of the world — Reverence childhood. 
The task he has to do requires a delicate and respect- 
ful, as well as a strong, hand. Secondly , Let his rules 
be just, and easily obeyed. Thirdly^ Let him not ex- 
pect the will of a man where there is the heart of the 
child or the boy. Fourthly^ Let him not strain too 
far the power of application when he has to deal with 
young brains. Fifthly ^ Where there has been assid- 
uity, let hiTTi acoej.t a little well done, and dis- 
countenance quantity and display. Sixthly^ Let him 
trust the honesty of his pupils, but remove all occasions 
of stumbling. Seventhly^ Let him be vigilant, but 
let him disdain inquisitorial prying or deputed espion- 
age. Eighthly y When he doubts in the matter of truth- 
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telling, the fulfilment of obedience, or the propriety 
of punishing, let him always give the pupil the benefit 
of the doubt. Ninthly^ Let him so act that the school 
will feel that it is regard for the moral law rather than 
for his personal authority that regulates his praise and 
blame, his rewards and punishments. And, finally^ 
and above all, let him do unto others, even to children^ 
as he would that others should do unto him.* 



The diflBcidties which both parents and school- 
masters experience in the regulation of punishment, 
leads me to add to my own remarks on the subject 
certain extracts from the writings of one of the most 
eminent educationists of this century : — 

'* If the word be always suited to the action, and every 
gradation on the side of merit and demerit be candidly 
and distinctly characterised by the terms employed, and 
by the tone and look with which they are dehvered, such 
an ascendancy may be gained over the minds of youth, 
that a word or significant gesture will have more weight, 
and make a deeper impression, than an angry expostula- 
tion or heavy blows. Praise and blame, when sparingly 
and judiciously dealt out, are engines of incalculable 
power. But, on the other hand, if a master, for some trifl- 
ing misdemeanour, pour forth a volley of abusive epithets, 
he has nothing, of coarse, in reserve for heinous offences 

* The subject of Drill as an aid to moral discipliiie, as well as to the derelop- 
ment of a healthy ** physique/' belongs perhaps more to the detail of a school 
manual than to a general statement uf principles and methods. 

M 
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but flagellation ; and if, on the other hand, he be either 
extravagant or partial in his commendation, it will have 
little or no value. 

" I would push the economy of praise and reproof so far 
as to pitch the tone of both a note or two below the natural 
scale. This is a useful rule in commending, because it 
enhances the value of a strong expression. * But it is in 
reprimand and punishment that its importance is best 
seen ; though, I fear I must add, in practice least under- 
stood. There prevails among schoolmasters such a dread 
of relaxing wholesome discipline, that, when a public 
example is to be made, even the most temperate and con- 
scientious think themselves called upon to colour the 
offence a little highly, and to express even more indigna- 
tion against the culprit than they actually feel. This I 
conceive to be a capital blunder. The very reverse of it is 
a great secret in the management of youth. No infliction 
can benefit the sufferer, or serve as a warning to others, 
which is not felt and acknowledged to be just by the great 
body of his schoolfellows. The moment it exceeds the 
measure which the impartial spectator can sympathise 
with, it generates compassion for the offender, and dislike 
of the punisher. . . . 

•* On the other hand, there is nothing that so completely 
disarms the bad and unsocial passions of a boy as kindli- 
ness ; nothing so popular as stopping short of the severity 
which strict justice might award Nor will such forbear- 
ance, if it appear to flow from enlightened principle and 
affection, ever tempt to a repetition of the offence. . . . 

". . . To dispense with corporal punishment in all 
minor school offences, "and to reserve it for cases of moral 
delinquency or turpitude » ... Of the latter kind 
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are deliberate lying, dishonesty, wanton cruelty, indecency 
in word or deed ; of the former, neglect of preparation, 
failing to answer questions, or to say by lieart, coming 
late, being inattentive, or talking in school time, teasing a 
schoolfellow, &a 

" . . . If a boy was reported by the monitor to be 
unprepared on the lesson, the gentlest interference on my 
'part was to call him out of the division and admonish him 
privately. If he could assign no reason for his failure, he 
was dismissed with a word of advice, and a hope that this 
negligence would not occur again ; but at the same time, 
with an assurance that if it did, I should feel it incumbent 
on me to reprove him in presence of his division. This 
ihad never, probably, occurred to him as an aggra- 
vation of his disgrace, but the very mention of it was 
sufficient to make him think so, and he returned to his 
place resolved to avoid it, and not peihaps without a senti- 
ment of thankfulness for the attention to his feelings implied 
by this preliminary warning. . . , 

" The next step in increase of severrfy was to reprimand 
before the whole division, care being taken, in this as in all 
other cases, that reproof should be adminis ered more in 
sorrow than in anger. This mode of reprehending was that 
most frequently practised, because it gave an opportunity of 
instructing and warning others, though it was often 
exchanged for the gentler mode of giving the boy an 
audience apart, when I read in his eye that he had a private 
reason to assign, which he was unwilling to impart to any 
ear but mine. 

" For minds of less sensibility, or greater tendency to go 
wrong, there remained a reproof before the assembled 
class, mild or sharp, as suited the character addressed. 
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** But as there most, of oouise, be many in a numerous 
claas either too sluggish or too thoughtless and playful to be 
permanently or uniformly affeoted by any of these motives, 
the last resort was to what was technically called a '* poBna," 
or a written imposition. . . . Nothing can be more 
equitable, than that a boy who fails ta prepare a lesson at 
homCy or give attention to the construing in the daes-roomy 
should be obliged to write it out, and be curtailed of his 
play. It was an improving ezerdse, too, and thus accom- 
plished the most desirable ends of punishment — correction 
and warning. . . . 

" , . . For a considerable time after these methods 
had completely superseded corporal punishment in all that 
regarded the lessons, it was still had recourse to now and 
then, as the appropriate means of deterring from grave acts 
of immorality. . . . 

" . . , The great secret in Ihis, as in the instance of 
minor misdemeanours, is to estimate fairly the gravity of 
the offence, so long as it Is spoken of in the abstract, and to 
^x its place correctly in the scale of demerit ; while, at the 
same time, the individual culprit is allowed the benefit of 
all the circumstances which can be honestly urged in ex- 
tenuation. When the master seems to take pleasure in 
dwelling on these, the punishment he does inflict will 
appear to be extorted from him, as it really is, by the 
demands of justice, and will create no feeling in the breast 
either of the sufferer or the spectator which is not friendly to 
virtue. Precept thus enforced by example is the most im- 
pressive of all moral lessons. 

"^But so regularly did the dread of corporal chastisement 
increase in proportion to its mildness and rarity, that, 
during the latter half of my rectorship, it was entirely dis- 
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continued ; partly, and chiefly , in consequence of the loani- 
fest improvement in the morality of the boys ; partly, 
because the feeling of honour had become so nice as to make 
it too severe an infliction for any school oflence that could 
be committed. The solemnity and the lecture were still 
continued when occasion offered. . . . 

** Among the various substitutes for corporal pimishment, 
I have made no mention of one which was and is in very 
common use : that of turning a boy down in his class, 
often by *en or twenty places at a time, in consequence, not 
of the better saying of those below him, but by the ** fiat '* 
of the master. To him this mode of deterring and 
punishing recommends itself by the tempting facility of 
applying it. It is generally used in the cases of talking or 
trifling in the class-room, or being late. Por the former it 
is admissible, if preceded by a demand for the next word, 
or an order to repeat the clause last construed. As tQ being 
late, a fault to which boys are so liable that it must be 
sharply dealt with, it was checked not by loss of place, but 
more effectually by stationing the general censor outside 
the door, to collect the names of the late as they arrive, and 
note them for a " poena," to be delivered next morning. 
Forfatureof place, for such offences, is both unjust and in- 
expedient." — From Professor Pillan** Contributions to the 
Catise of Education^ p. 340. 
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YI. DIRECT MORAL INSTI\UCTIONr 

Initiatory stage— Snggeetive moral teaehing and direct moral teaehing-^uTenile 

•tage (Laws of Health, Economic Laws, &c.) 

Moral instruction, as distingiiislied from the moral 
training which Discipline affords, means the inculcation 
of moral duties in a preceptive form. It is a kind of 
colloquial preaching on the part of the teacher, the more 
colloquial the better. 

Initiatory Stage. — ^When the mind is sufficiently ma- 
tured to apprehend a principle of conduct, to adopt it, 
and to give it effect by the power of a sustained purpose, 
preceptive teaching is of unquestionable value. In pro- 
portion, however, to the weakness of the power of ex- 
erting a continuous and conscious effort of will — ^in 
other words, in proportion to the youth of the pupil — 
precept is, at the time of its inculcation, inefficacious. 
The moral principle, if not the moral sentiment, of the 
very young is most effectually reached through the 
moral habit, and the moral habit can be formed only by 
ordering a child to do certain things in a certain way, 
giving him the help of the example of his teacher and 
fellows while doing them, and taking means to make 
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sure that they are done. But this, as we have seen, is 
to discipline or train. Discipline signifies the enforcing 
of the doing of the moral law by means of motives, 
which motives are adventitiously supported by rewards 
and punishments. 

We have said that by the enforcement of the doing of 
moral acts alone — ^in other words, by means of disci- 
pline—moral sentiments and principles thoroughly 
enter into the mind of a child as intelligible and living 
guides of conduct. The form of words is, however, by 
no means altogether useless. To throw into a precep- 
tive form the moral acts which the teacher is continually 
insisting on is of value as subsidiary to the joractice of 
them. Precepts serve as a guide and a standard 
of measure to the child, and their significance 
gradually dawns on him. Especially after reward for 
right-doing, or punishment for wrong-doing, a gently- 
urged precept will be dropt into a prepared soil and will 
take root. 

There are two kinds of preceptive teaching — ^the Sug- 
gestive and the Direct. The suggestive is the more effi- 
cacious, because it is associated with a concrete example.. 
In the doing of right acts, the child is presumed to be 
supported by the example of his teacher and fellows. 
By sharing the moral life exhibited daily in the school 
he gradually becomes a constituent part of it : it is the 
example of those around him that points both the moral 
and the way. This is true of the indirect moral instruc- 
tion of discipline : it is equally necessary that the direct 
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moral infitruction of the school, in bo far as it is con* 
veyed by books or conversation, should be in the earlier 
years as much as possible the instruction which the ex- 
Lple of others givee, H^t is io sayt the instruction of 
biography, fable, and anecdote. The lessons of fair play 
and peaoeableness, for example, almost defy abstract 
preceptive teaching in the case of the very young, but 
enter vividly and graphically into the mind through the 
story of the two boys and the nut, which ends in the 
arbiter eating the kernel and liberally dispensing half a ' 
shell to each of the little disputants. Next to seeing a 
good example before us is imagining that we see it, and 
this we do when we read or hear of it. 

Direct Precept, if less efficacious than Suggestive, 
has yet a useful part to play. It is true that all moral 
precepts are laws of conduct generalised from particular 
acts and their consequences, and therefore that to de- 
mand of a child that he shall strain his intellect to grasp 
fully a moral generalisation is to demand an impossi- 
bility. Even such seemingly simple generalisations as, 
" To steal is wrong," " All must be just in their deal- 
ings," " Generosity is a duty," " Truthfulness must be 
observed," and so forth, although committed to memory 
and produced when required, are understood by the child 
only in so far as they are illustrated by particular acts 
coming within his personal cognisance. If the teacher 
says, " Do not take your neighbour's pencil as I saw 
you do this morning, for that is to steal, and to steal 
is wrong," he is intelligible. A certain number of acta 
thus from time to time become known to the child as 
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stealing, from which he infers the wickedness of other 
acts which have a common characteristic with them, 
and in this way he extends his moral knowledge with 
his moral experience, until at last there flashes upon 
him, in its full force arid meaning, the generalised pre- 
cept, " Thou shalt not steal." This is the process by 
which the understanding of moral principles is reached 
by the growing mind. But, true as this is, the moral 
generalisation is not wholly valueless to the child, al- 
though not fully intelligible at the time of its being- 
imparted. He himself is, by the very instincts of his 
nature aad the necessities of his external condition, 
groping his way to some such general statement of duty 
which will bring harmony into the chaos of his moral 
life by bringing law. To furnish him at the outset of 
his journey in search of duty with the conclusion to 
which the wisdom of the past has come, is like giving 
a young builder a plan of the house we require.him to 
build for himself. It is only a semblance, but it 
assuredly must facilitate and expedite the attainment 
of the reality. 

The theory of education, which, so far from regarding 
direct preceptive teaching as a help, considers it to be 
an overlaying and overburdening of the child's mind, 
and which would lead him on in his moral perceptions 
step by step, and, at a certain moment of his develop* 
ment, and not till then, give the generalised truth which, 
if earlier given, would be in its full scope unintelligible, 
is, we suspect, shallow, sentimental, and impracticable. 
Even if the teacher had full control over the first six'" 
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teen years of his pupil's life, and were carefully to mac- 
adamise and bridge his path in accordance with this 
theory, he might, perhaps, reach the end which he pro- 
posed to himself, but only to find that it had changed 
its character. He would be vanquished in the moment 
of victory. The pupil would probably reach the goal of 
a clear comprehension of principle in its practical signi- 
ficance, exhausted by the very facilities and monotony 
of his too easy route, while his comrade who had reached 
the same point across country, unaided, and after many 
difficulties, obstructions, and stumblings, would come in 
later it might be, but exhilarated by difficidty and 
braced for fresh exertion. The teacher and the parent 
must bear in mind that life from first to last is a 
progress and a struggle, and that the purpose of educa- 
tion is not to give possession of a certain quantity of 
facts of the understanding, or even of principles of 
morality, but of powers ; not to confer attainment, but 
to qualify for pursuit. The only essential equipment 
for every man is the weapons, an object to pursue, and 
vigour of faculty. The School does its work best when 
it makes the mode of acquiring the weapons, whether 
they be moral or intellectual, itself the means of train- 
ing the f acidties of pursuit, -f 

Although, therefore, the early storing of the memory 
with generalised moralities serves an important purpose, 
—and this, by suggesting difficulty, compelling intellec- 
tual efEort, and giving the consciousness of self-effected 
progress when light at last is seen, — such direct precep- 
tive teaching is to be admitted into the initiatory classes 
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of a school only as distinctly subsidiary to particular 
instruction as to the qualities of individual acts by 

means of reading, conversation, and above all, discipline. 
The particular instruction and the disciplinary train- 
ing which it is almost impossible to separate, constitute 
substantially the whole moral education during the 
initiatory stage. All else is only an accessory. It is 
necessary to insist on this, lest teachers should imagine 
that they have acquitted themselves of their duty when 
they have inculcated fine sentiments and right principles. 
This is not teaching, but preaching. It is through the 
doing of a thing only, eis has been already said, that prin- 
ciples of conduct can take living root in a child's mind. 
A schoolmaster discharges his duty, not by enunciating 
or inculcating the right, though this is both necessary 
and desirable, but by watchful noting of the a,cts of his 
pupils towards each other, as well as towards himself, 
by explaining the nature of wrong acts individually, and 
by causing the right act to be done instead of the 
wrong. The forms which stealing, lying, injustice, 
cruelty, malice, and envy take are difficult to number, 
even among adults, but among children they are infinite 
in their petty variety. In the reading lessons, in the 
incidents of the school, and in the events of the parish, 
will be found further material for the exemplification, 
illustration, and personal application of the various 
virtues and vices, both in their patent and their insidious 
forms. Individual acts will be on these occasions re- 
ferred to their proper preceptive head ; and the com- 
mand, whether it be prohibitive, " Do not bear false i 



188 



PBDEAKT mSTBUCnOH. 



witness,'* or hoitatoiy, " Love thy father and thy 
mother/' will be thus apprehended as a vital fact, not as 
a dead phrase. Throughout all, the teacher must con- 
stantly bear in mind that it is only in their petty exhi- 
bitions that the child can know even the greatest vices 
or virtues; and it is with these petty things conse- 
quently, and the precepts which they suggest, not with 
abstract and large utterances, that the teacher has 
mainly to do. The thousand trivialities of daily life 
constitute the moralities of children. They are so 
numerous, it is true, and so ever-changing, as to baffle 
the teacher's attempt to know them, much more to anti- 
cipate them. But, fortunately for him, as well as for 
his pupil, the rule of conduct which covers all other 
minor precepts, and suits all possible cases, is given to us 
in a form at once the most widely general, the most 
closely individual, and the most easy of application. 
" Do unto others as you would that others should do 
unto you," is a command which should be kept constantly 
before children, and persistently introduced as the 
measure of aU their little acts. It will help the teacher 
as well as the child. 

Where the tone and system of the school are good, 
the correction of petty immoralities is quick and easy^ 
A glance, an upraised finger, or a single word, is gene- 
rally sufficient. But even if it should cost time to cor- 
rect them, the time mu^t be given. The very purpose 
of the teacher's professional existence is the formation 
of character ; and of the two elements of character, a 
good habit of the will claims his supreme attention. 
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Nor is any time wasted even for intellectual purposes 
which is devoted to the formation of a habit of will in 
harmony with the sentiments and imperative lam of 
right conduct. 

We have dwelt on the seeming trivialities of moral 
instruction, because we have a strong conviction that 
such iastructiosn can be effectual in the primary school, 
especially in the initiatory classes, only when conveyed 
in a particular and disciplinary, rather than in a 
general and preceptive form, and because it is beyond 
doubt that moral training, in all its comprehensiveness 
and importance, has not so prominent a place in the 
minds of primary schoolmasters* and in the scheme of 
school duty, as it unquestionably ought to have. The 
master has a tendency to think chiefly of certain intel- 
lectual results, and in matters of morality to consider 
himself absolved from all other and loftier aims if he 
merely enjoins a certain number of imperative moral 
laws, inflicts occasional punishment, and keeps outward 
order. 

Juvenile Stage, — ^When the pupil passes out of the 
Initiatory into the Juvenile stage — ^that is to say, when 
he reaches his tenth year — ^his power of realising the 
practical detail which precepts indicate and simi up, 
increases: he begins consciously to adopt them, and 
when he errs, to err less through ignorance or weakness 
than through wilfulness. Even at this stage, however, 
and long after it has begun, the short biography, the 

* And we may safely add, in the minds of Secondary Schoolmasters. 
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fable, and tlie parable, are still the best instructors in 
moral duties. Nevertheless, as precept in its abstract 
form becomes intelligible and capable of easy explana- 
tion and illustration, it may now enter formally and 
with more effect into the daily work. The principles 
which are to regulate his conduct towards his fellows 
and his master are abready pretty well known to the boy 
in their particular forms, and are consequently now 
easily made inteUigible in their general and summarised 
expression. 

Accordingly, as precepts and the grounds of them are 
now comprehensible to the pupil, and therefore really 
operative in the formation of good habits, it is the duty 
of the teacher, while coniBrming the particular moral 
lessons of the initiatory stage, to prepare for himself a 
scheme of preceptive teaching, to some extent adapted 
to the circumstances of his pupils, imd to inculcate the 
form of sound words. As, in regulating, refining, and 
elevating the character of the petty a^ts of the school, the 
master is presumed to have had in view the counteraction 
of the prevalent evils of home influence, so now, in in- 
culcating the precepts which are to guide the boy's 
future, he must have regard to those errors to which the 
class to which the pupils belong is most prone. We have, 
in a previous part of this volume, when speaking of the 
limitations and conditions under which the primary 
teacher works, adverted to the kind of preceptive teaching 
most imperatively demanded at this stage. We showed 
tliore that the preceptive teaching must be reasoned. 
Jt is easy to imagine a lad to have learned 
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the general preceptive duties of justice, honesty, 
trutkf ulness, generosity, and even to be honestly striv- 
ing after the practical realisation of the Golden Eule 
of conduct, and yet utteriy to fail in doing the just 
and right act. And why is this? His intellect has 
not been instructed on the final issue of maay of the 
acts which he considers to be harmless, or, if wrong, 
venial;' especially those numerous acts which he ima- 
gines to terminate in himself alone. In the regula- 
ting of his body, for example, he has not been taught 
that he owes a duty to himself as an intellectual and 
moral being, and to the Creator who endowed him with 
his physical frame. Least of all has he learned to 
follow out into their evil effects on others^ the conse- 
quences of his own infriagement of the physiological 
laws imder which he lives, and to find in wilful self -neg- 
lect, or self-injury, the causes of pain and injustice to his 
f eUow-men. In all these respects there is the inner habit 
of conscience, which suggests that there is a right and 
wrong, but it is an uninstructed conscience which cannot 
see wherein the right or wrong consists. . The intimate 
connection of mental and bodily health, and the moral ob- 
ligation of maintaining the latter, requires, it seems to 
us, to be directly and carefully taught. Above all, the 
illusion imder which young men generally live, that their 
body is their own, with which they may do as they please, 
and that men of irregular habits, are as the saying is, " no 
one's enemy but their own," has to be anxiously dis- 
pelled. That every man owes his body to his family, 
to the State, and to the Grod who made it and placed it 
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here, is a part of the moral law. It is a part, however, 
the abstract preceptive statement of which is utterly 
useless. It requires to be evolved in connection with 
a knowledge of the special laws under which we 
breathe, eat, digest, and labour, if it is to enter into 
the reason and not merely into the memory of the 
pupil. Our purpose in the school should be to make 
such things as familiar as the knowledge that to take 
another's property is theft, and punishable by law. 
The necessity and the duty of ventilation of 
regard to the preparation of food, of attention 
to cleanliness and to exercise, and of temperance, 
are all easy of explanation in connection with 
the groimds on which they rest. They must be 
worked into the mind as part of its ordinary moral 
stock. Without the principles on which they rest, 
such teaching would be manifestly useless. " Be just 
to your body that you may discharge your other duties 
efficiently, and that you may be just to others depen- 
dent on you and derived from you," is an abstract 
generalising of the duty, which is as useless as other 
abstractions which cannot be readily translated into 
the numberless particular acts to which they refer. 
The very object of school teaching of morality is to 
give, not only tlie what but the how and the why of 
duty — ^to instruct and guide the conscience. 

The next most important translation of the rule of 
justice into the duties of common life, is the inculca- 
tion of frugality and providence. The relation of 
Eick societies, annuities, and life insurance, to the self- 
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respect and independence of a man, and to the proper 
discharge of the duties which he owes to his 
family, should be slowly, carefully, and frequently 
explained and illustrated. In the course of doing so, 
the connection of providence with the other virtues— 
the motive which it gives to the control of the lower 
appetites and passions, the sense of moral freedom 
and self-respect which it engenders, forces itself into 
view, and furnishes the means of re-impressing the 
great moral l^ws imder a fresh aspect and in new 
relations. 

Reasoned preceptive teachings, such as these, adapted 
of course to the age of the pupils who receive them, 
are not only an important, but an essential part, of 
any primary-school moral instruction worthy of the 
name. The thing to be regretted is, not that there 
is any serious obstacle in the way of finding a place 
for them in the scheme of school work, but that even 
thoughtful teachers seldom deliberately set before 
themselves the direct systematic teaching of practical 
morality. 

The buying and selling of labour, and the many 
moral and social questions which depend on the right 
understanding of this, belong rather to the Evening 
or Continuation School, where boys of from thirteen 
to seventeen years of age assemble to resume and carry 
forward the instruction of their boyhood. 

Note on Moral Instruction. 
A master should draw out for himself a scheme 
of school moralities, to be taught in their proper 

N 



194 PRIMARY INSTRUCTION. 

order and completeness. The inculcation of truthfulnesSy 
honesty, integrity, justice, love, obedience to authority, in 
the ever-varying forms which they assume, should be 
deliberately set down by every teacher as part of his round 
of work, and should be designedly presented again and 
again to the pupils in the various forms of parable, bio- 
graphy^ and precept National and Biblical proverbs also 
should be brought under contribution. It is probable that 
boys who go through a full parochial school curriculum 
obtain from their Catechism, Bible, and reading-books, in 
an irregular and haphazard way, such a course of instruc- 
tion in morality as we desiderate. But this would cer- 
tainly be more effectively given if, when any moral ques- 
tion incidentally arose in the course of other work, it was 
recognised by the master, and felt by the pupil to stEoid out 
from the other topics preceding and following it, as a 
matter of pre-eminent importance. This can happen only 
where all such incidental teachings form part of a pre- 
arranged scheme of moral instruction. The pupil should, 
of course, be kept in ignorance of any such formal scheme ; 
but the master, by working in accordance with a precon- 
cdved purpose, would be led to give more weight and 
prominence to casual lessons, and thereby to impress 
his pupils more deeply with the vital importance of the 
truths he might from time to time expound or enforce. 
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'VII. MINOR MORALS OF THE 

SCHOOL. 

Ck>Tirtesy between boys and girl»— Inflnenoe of female schools— FoMteiieee- -Order- 

Cleanliness^ &o.— Ferftooal habits of teacbeiu 

There is a close connection, especially in mixed 
schools, between the petty moralities of daily life and 
the growth of proper mutual relations between the 
male and female pupils. It is in these petty morahties 
indeed that, as regards certain vices, tiie teacher's chief 
power and chief duty lie- It belongs to a higher in- 
structor, at a later stage, to elaborate principle out of 
the groimdwork of propriety of sentiment and decency 
of external deportment Thene is no reason to believe 
that the mixing of boys and girls together, under pro^ 
per mipervisioifiy tends to lessen the respect of the one 
and the modesty of the other. Shyness in mutual 
intercourse is certainly quite eradicated by this means ; 
but in the rooting up of this species of tare, the wheat 
af real modesty is not necessarily jmlled up with it. 
We guard iGUXselvea, however, by presuming proper 
mpervision and good school discipline. Where these are 
absent the consequenees are lamentable. Bespeet for girls 
is broken down eiatirely, and the feebler sex i$ 2^garde4 
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by the stronger as merely fair game for wliat is in truth 
insult. And a worse result than this follows : the 
feebler sex itself half accepts as legitimate fun what it 
ought to resent as rudeness and insolence, and the sense 
of shame and vexation ere long gives place to the mock 
modesty of the averted giggle. That teacher or in- 
spector must be blind indeed (probably with the blind- 
ness which familiarity causes) who, even without wish- 
ing to see them, has not had such results of lax discipline 
in mixed schools forced upon his notice. On the other 
hand, the weU-disciplined mixed school affords oppor- 
tunities of regulating the conduct of boys and girls 
towards each other, and so giving a natural and healthy 
direction to sentiments which must in any case spring 
up. The morbid and wondering suspicion of each 
other, which is apt to be the result of entire separaticm 
or jealous vigilance, is in itself a vice — or the anticipa- 
tion of a vice, — ^the immediate forerunner of the very 
evils which it is our object to prevent. Such feelings 
cannot exist where boys and girls are allowed to con- 
sort together and to look each other frankly in the 
face as friends. There ought to be no difficulty, where 
this custom is once established, in insisting on courtesy 
and propriety from the one sex, and gentleness and 
decency from the other, thereby accustoming both to 
the recognition of a difference which is not intended by 
nature to be an antagonism. 

' At the same time, while the actual facts of the oase^ 
80 far as we have observed them, acquit the mixed- 
school system of being the positive cause of one of the 
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prevalent vices of our country, it is, if it may be so 
put, a negative cause. To the improved demeanour, 
and to the cultivation of the more purely womanly 
characteristics of school girls, we must look for the 
amelioration of the relations that now subsist between 
the rustic youth of both sexes. This, we suspect, cannot 
be thoroughly attained without surrounding the girl 
with gentler and softer influences than those to which 
she is subject when sharing with boys an education 
expressly arranged with a view to the special needs of 
the latter. It is necessary that girls should breathe 
the purer and gentler atmosphere of the female, school, 
if the more womanly virtues are to live and grow. It 
is gratifying and encouraging to see the readiness with 
which the tender sensibilities of girls, even of those who 
at first sight are very impromisiiag, respond to the gen- 
tle influence of the female school, where one has been 
instituted. It is impossible to shut our eyes to the un- 
expected moral results of separate female training, or 
resist the conviction that the extension of girls' sehools, 
under properly-trained mistresses, is one of the most 
powerful moral agencies at present within our reach. 
The deficiencies of " mistress's grammar " are far more 
than coimterbalanoed by the prominence given in the 
school to industrial skill, — ^itself both a womanly 
accomplishment, and exercising a feminine influence on 
tiie pupils.* 

* The specially feminine subjects of inatruction stand very mach in need of 
organisation. Mr. Birley, on p. 30 of the Privy Conncil BIue-Book for 1865, 
sketches a good course of industrial instruction. On the Influence of Female 
Schools, see Report by Bev. Canon Norris (Privy Council Blue-Book for 1861-2, p. 
8S-9). 
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This subject is a large and important one, worthy" 
of much fuller treatment than can be given to it here ; 
but before leaving it, we shall quote from Mr. Brook- 
field's Eeport for 1860 a few concise and felieitotis 
words whidi' sum up the argument. After admitting 
the inteilectufli inferiority of schools taught by mis- 
tresses, he says : — ' 

'^But though figures are infiexible, and a remorseless 
average discards the modifying influence of chivalry, it 
must be remembered that, after all, this average itself con- 
fesses that in every hundred girls' schools there are fifteen 
which indicate the ablest, the most suitable, and the most 
Judicious management, and forty which are by no means 
to be complained of, and which, according to the prevailing 
standard, must be considered no less than fairly satis- 
factory ; while of all the hundred (with very rare, surpri- 
singly rare, exceptions) the cleanly appearance, the quiet 
propriety of demeanour j the modesty of speech and manner, 
and, so far as I can learn, the moral rectitade by which 
they are characterised, give evidence of their being placed 
under an habitual influence, incalculably more important 
than any intellectual qualifications, and entitle our school- 
mistresses to be pronounced one of the most praiseworthy 
and valuable dassea of the community." 

A consideration of the feelings and the outward be- 
haviour which should govern the intercourse of boys 
and girls in a mixed school, will reveal the defects of 
the present system of training, or rather of disregard 
of training, in little things, where boy? alone aro 
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concerned. The teacher's business is, while avoiding 
everything that is inquisitorial, and disdaining reports 
brought by others, to exercise such a general super- 
vision as will enable him to know the spirit which per- 
vades his school, and to guide and correct its exhibi- 
tions when necessary. There is a limit to " not tell- 
ing ;" and a master while discouraging all " tale-bear- 
ing " must create such a public sentiment of honour, 
that, on the occurrence of certain acts, the whole school 
will, with one voice of indignation " tell," and if one or 
two only dare to be loyal to the school and to honour, 
they ought to be held up for imitation as having done 
a brave deed. If in such circumstances the school does 
not with common voice respond to the call of the master 
and laud the boys who have saved its character, the sooner 
it is broken up as a moral nuisance the better for society. 

The master must make the school feel unmistakably 
that his weight is thrown on the side of weakness and 
gentleness, and against the rude assumptions of phy- 
sical strength. It is not enough that he take the 
opportunities which will be abimdantly afforded him of 
reproving deceit and falsehood, of correcting injustice, 
and of contemning meanness : he must convince the 
rough boys imder his charge that the yoimger and less 
able of their fellows demand more than ordinary con- 
siderateness from them. The strong man owes more, as 
a mere act of equity, to the weak than he owes to his 
equal in strength. Mutual consideration among school- 
boys becomes the more important the lower the stratum 
of the population from which the children are drawn. 
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Mutual oonsideration involves much: not merely 
substantial justice and truthfulness, but kindliness, pity, 
helpfulness, gentleness, and also civility and politeness. 
By politeness is meant the forms of civility, civility 
again meaning thai/eelinff of respect for others and of 
what is due to them, which exists more or less in every 
mind which has emerged from the unadulterated self- 
assertion of barbarism. To insist upon the/orins of 
this feeling even where the reality does not exist, is 
not to be condemned as we condemn the requiring of 
the outward show of love when it has no root in the 
heart. To require a child to love is to lay the founda- 
tion of a false nature. But, while we admit the radi- 
cal error of exacting love, we must not carry too far the 
principle which leads us to condemn all mere forms of 
feeling. The attitude and the words of prayer, for 
example, should be always demanded whether the 
pious emotion be active or dormant, because, in requi- 
ring these, we only insist on what it is possible to^ give 
at will — ^namely, submission and reverence to our 
Creator and Preserver. As it is perfectly legitimate in 
the region of religious sentiment to order what can be 
responded to by an effort of will, so also in matters of 
mutual courtesy of deeds and words. Further, where 
by skilful treatment the finer sentiments can actually 
be stirred into activity in the yoimg heart, to insist 
on their natural expression is so far from encouraging 
hypocrisy, that it is often welcome to the child. 

Teachers diould also bear in mind that all expres* 
sion of sentiment by means of external forms is like 
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the expression of struggling thought in words. It 
gives it clearness, definiteness, and substance. It re- 
acts on the mental state, and conJGbrms it. Hence 
the utility of mere forms of civility. In requiring 
the form, the teacher either helps the pupil over the 
awkwardness of showing what he feels, or he reminds 
him that the feeling is wanting and ought to be sup- 
plied. In either case he has conferred a moral benefit 
on the pupil. The repetition of those formal acts of 
politeness for which the school affords scope, tends by 
constantly suggesting the corresponding sentiments, to 
establish civility (which is only a kind of refinement of 
justice) as a habit of will. Such and so great is the effect 
of due attention to the petty moralities of the school- 
room and playground. It is scarcely necessary to add 
that, apart.from direct instruction and Ms own example 
the only way in which the teacher can attain the 
results at which we point in matters of propriety and 
courtesy is by detecting the wrong-doer, and causing 
biTp to do over again and rightly the act which in his 
haste or his selfishness he has done wrong. 

• 

Passing from those minor morals of the schoolroom 
which concern the conduct of the pupils towards each 
other or their master, we come to those which immedi- 
ately concern the pupil himself. Lounging in class 
with hands in pockets should be interpreted by the 
master as a maxk of disrespect to himsdlf as well as of 
inattention to the lessons. Personal cleanliness, enteiw 
ing and leaving the schoolroom as a boy of decent 
manners is expected to enter and to leave a private 
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house, quiet formation of classes without jostling, are 
all of importance in creating that habit of mind of 
which good manners is the fruit. Very many of our 
teachers seem to have quite lost all deKcacy of percep- 
tion on such matters, and they consequently submit to 
practices which, to the unhardened visitor of schools, are 
intolerable. It is by no means so uncommon as it ought 
to be to find boys standing in class order, or rather 
disorder, at irregular intervals, with hands in pockets, 
and from time to time spitting on the floor. It is 
always best to find some one notion, the possession of 
which removes from the mind all difficulties in the 
way of applying principles. The notion which facili- 
tates the solution of all difficulties in the matters of 
which we are now speaking, is this, that the school- 
room is the master's house, and that no manners or 
practices can be suffered in the one which would be 
discountenanced in the other. 

The general rule'given above has the further advan- 
tage of throwing light on those minor moralities of the 
school, which depend on the example of the teacher 
himself. The courtesies and the personal habits which 
he inculcates he must practise ; and he will find no 
safer guide whereby to regulate his personal demeanour 
towards all around binn than the reflection that he is in 
the position of the master of a house receiving guests 
— ^guests under somewhat peculiar conditions certainly, 
but stm, in all essential respects, guests. He will 
scarcely venture to discharge the duty of host dirty, 
unshaven, and in slippers ; nor will he dare to take \in- 
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fair advantage of the fact that his pupils are compulsory 
guests, to speak to them in a style which would -empty 
the room were they free tojeave. He cannot in any 
case expect his pupils to behave better than himself. 

Let a teacher cultivate the personal habits and cheap 
chaxacteristios of a gentleman, and carry these into th^ 
schoolroom with him, and, in the matter of the minor 
moralities, nothing more will remaiQ to be done,* in sa 
far as he personally, or his influence, is concerned. 

The last department of petty morals concerns the 
arrangements of the schoolroom itself. They all fall 
imder the heads of cleanliness, order, light, and venti- 
lation. A dirty floor, and dirtier walls and windows, 
untidy arrangement of little things — such as ink-wells, 
copy-books, pens — ^the accumulations on the master's 
desk, the imcleaned black-board, the absent chalk and 
towel, the dusty maps and globes, the slovenly hearth 
and absent fender, — ^what must be the moral effect of 
such wilful renimciation of everything in the furnish- 
ing of daily life that makes civilisation better than 
barbarism? With such surroundings as these it is 
absurd for the teacher to talk of school ideals, or indeed 
of education in* any lofty or refined senBe. To teach 
attention to the laws of health in the midst of dirt and 
in an imventilated room, and to require activity of 
brain in the midst of a tainted atmosphere, are mock- 
eries. The existence of such contravention of the very 

* The bearing of school-gardenB on the minor morals of a school vouLd merit 
consideration here did space permit 
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first conditions of education seems in these days almost 
incredible, and yet how many schools are there in which 
cleanliness and ventilation are systematically and pro- 
perly attended to P 

The sense of the beautiful, even in the lower forms 
of order, propriety, fitness, and decency, is closely allied 
with moral perceptions. Hence the moral suggestive- 
ness of good external arrangements, and their influence 
in promoting the higher objects of the school : they 
extend to the poorer classes the refinements of civilisa- 
tion, and make them sharers to some small extent in the 
higher quality of mind from which those refinements 
spring. Well-lighted, well-ventilated, well-cleaned, 
well-arranged schoolrooms are not only the best external 
aids to the mere doing of the day's work : they are also 
moral agencies. 
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VIII. THE TEACHING OF RELIGION. 

In the inculcation of moral duties, whether this be 
done by the direct instruction of precept and example, 
or by the indirect and more efficacious training of 
discipline, the teacher must employ the sanctions of 
Religion. He must early associate the authority of God 
with the imperativeness of the Moral Law. Divine re- 
velation is not necessary to the discovery, nor the Divine 
sanction to the obligations, of morality, but both are 
means of re-establishing and sanctifying what nature 
and reason teach. Nay, more, such is the frailty of man, 
and such the inherent tendency to wrong, that morality 
requires all the support which it can draw from the 
constant impression on the growing mind that it has its 
first source and ultimate sanction in the Divine reason. 
To teach morality in its infinite ramifications, with all 
the aids which the arguments of personal weUbeing and 
social utility yield, with constant reference to the God 
who created us and in whose hands our destinies are, 
and to the revelations which He has made of Himself 
and His purposes, is the highest duty of the school- 
master, and is that part of his national function which 
gives it dignity, and secures for it the respect of the 
people. 
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But this kind of teacliing presupposes that the ohild 
has first been taught that there is a Qod, and that He 
is " a Spirit, eternal and unchangeable in His being, 
iFisdom, power, holiness, justice, goodness, and truth." 
And it is precisely in this, the first and greatest lesson 
which the ohild can learn, that scholastic methods in- 
tervene and insist on being obeyed. The subject is too 
momentous to be left to the rude handling of those 
who seem to think that the fact itself is all in all, and 
the mode of presenting it nothing. The earliest im- 
pressions are the strongest, and in matters connected 
with our emotional nature this is in a special sense 
true. The teacher must pause, therefore, and consider, 
as he approaches the deepest recesses of the young soul. 
He goes there to give right shape to the confused sense 
of an all-pervading, unknown power, on which foun- 
dation must rest the idea of God. This idea, let us 
remember, formed under the influence of Christian 
doctrine, is to be to the child the basis of his future 
Tcligious life. 

How, then, shall we introduce the child to that which 
must, whether he will or not, be at once the ground- 
plan and the foundation of any religious edifice which 
maybe afterwards reared in his mind P This assuredly 
is a solemn question, and to the teacher full of great 
responaibilities. The paxent and not the schoolmaster, 
it is true, should lay this foundation ; but even wlieie 
the latter finds it laid, his religious teaching must have 
constant jreference to the work which has been already 
begun. 
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In religion, as in everything else, a child can know a 
new thing only as it stands related to things already 
known. It has also to be remembered that things ab- 
stract have to the child or the boy no significance what- 
soever : it is only in a concrete form that anything 
oan enter into his intelligence. Even in very palpable 
moral duties, to speak to a child or a very young boy 
about being just, true, merciful, and honest, is, we have 
foimd, to speak to the winds. It is a comparatively 
useless process, so fax as the pupil is concerned; and at 
the same time it interposes between hiTn and his natural 
guide and instructor a multitude of unmeaning words, 
thus cutting him off, by the intervention of the barrier 
of the unintelligible, from that candid and confiding 
moral relationship which is his greatest (though uncon- 
scious) happiness, and the essential condition of true 
moral influence in the teacher or parent. That he is 
not to do this or thaiparticular act because the person he 
loves or respects disapproves of it, and because it is 
unkind and wrong, he can understand ; but it is long 
before he can generalise these various individual acts 
under their proper terms, and guide his conduct by the 
generalisation. If this be true in morals, how much 
more necessary, in a matter so delicate and difficult as 
early religious teaching, to connect the truth we give 
with concrete forms, and with other things already 
known, by which its meaning may be interpreted ! 

Happily, the Faith which has to be taught in out 
schools furnishes us with the great fundamental truth 
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of the religious life in a form which fulfils all the re- 
quirementB of the most exacting method. That the 
great unseen Power, of which the vague surmisings 
fitfully pass through the hearts of children, is a Father 
•^loving them and wishing to do them good — ^this first 
truth, M faithfully taught, explains the Unknown in the 
spirit of love, and gives from the first a Christian direc- 
tion to those feelings and thoughts regarding the 
Unseen, those premonitions of knowledge and faith, 
which observation and reading from time to time in- 
evitably evoke in the minds of the young. If this^ 
simple and gentle thought of God — ^the thought which 
Jesus Christ revealed to us — ^be honestly and fully 
impressed on the tender mind, we think we can almost 
afford, so far as method is concerned, to let all future 
religious instruction take the direction which the 
teacher's idiosyncrasies may give it ; insisting only on 
one condition, that the abstract statement of systematic 
truth be postponed to the biographical and concrete 
forms in which Divine wisdom has seen fit to embody 
that truth. 

The teacher must be careful in the order of his 
teaching. He must not first instil into the unfolding 
mind the God of law and judgment, rectifying and 
exalting that idea afterwards by the true doctrine of 
Christ. This is to assume that the revelation of Christ 
regarding God, and man's relation to Him, is merely a 
w/ppUment to the notion of a God of law and judgment, 
whereas it is a superseding of that imperfect notion by 
means of a higher — ^the notion of Fatherhood and love. 
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This new idea must be made to lie at the root of the 
idea of G-od in the minds of the yoimg. His character 
of Lawgiver and Judge being shown to arise out of, 
and to harmonise with, the higher conception. When 
afterwards enforcing religious doctrines and duties, the 
teacher must anxiously keep in view this the Fatherly 
character of God. For a child may obey what he 
believes to be the commands of God : he may fear God, 
and have hiTn often in his thoughts ; but to love God is 
in the very nature of things an impossibility, except in 
so fax as he apprehends clearly that God first loved him, 
and that the chief and ruling attribute of the Divine 
Being is love. 

The oral religious instruction which precedes the 
reading of the New Testament is, in the majority of 
schools, so far as we can discover, of the most desultory 
and capriciouB kind. Now, it is the teacher's duty to 
organue and methodise Ais instructions in religion, as 
well as those in morality, and to provide milk for the 
babes as well as stronger meat for the maturer minds 
of the school. So fax from dealing perfunctorily with 
the religious instruction of the youngest pupils, the 
master should exert himself specially for them, labourijig 
to simplify truths and to adapt them to their childlike 
conceptions. The elevating, purifying, and haxmonifiing 
ideas of Christian truth should be early infused into a 
child's mind, that they may grow there with his growth 
and strengthen with his strength, and thereby become, 
unawares, a constituent part of himself. They should 

a 
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possess him, not he them. It is only by thus preoc- 
cupying the infant mind at the most impressible period 
of its life, that religion can be woven into the character, 
and that a religious people can be reared. Hence 
the infinite importance of a more thorough religious 
training of infant classes — a training so thorough as 
perhaps to be possible only through the agency of 
separate infant and initiatory departments in all our 
parishes, under the management of qualified female 
teachers. 

The teacher's next duty is to present Christian doc- 
trine in the richly coloured but simple language of the 
New Testament, interesting the child personally in that 
story of love and sacrifice, which is the foundation of 
the Christian faith, causing him to feel that it is to him 
personally and truly a message of Goodwill. 

It is evident, however, that a method, however ad- 
mirable, may be nullified by the mode of applying it. 
If we convert the life of Christ into a series of school 
lessons, failing to make any pause when we approach 
holy ground, whereby to distinguish the Religious lesson 
from others, we shall certainly do our best to weaken 
the effect of the Gospel teaching. The ancient custom 
of using the Bible as a reading lesson-book originated at 
a time when no other manual was to be had, and is now 
continued merely through the force of habit. We can 
imagine nothing which could bring more genuine satis- 
faction to a teacher who is in earnest about laying sure 
and strong foundations of the spiritual life in his pupils 
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than the permission to dispense with the Bible as a 
task-book, that he might give it a distinct place of its 
own in the schoolroom. Some progress has already been 
made in tiie withdrawal of the Bible from the category 
of lesson-books. It is no longer employed for purposes 
of grammar and spelling. It is to be hoped that the use 
of it as a reading lesson-book will also gradually give 
way before a clearer apprehension of the objects and 
methods of religious teaching. The Bible should be 
approached with solenmity, handled with reverence, 
and daily read by master and pupils together rather as 
a relaxation from ordinary tasks than as itself a task. 
In the one subject of Eeligion, if in no other, it seems to 
us that the teacher might advantageously assume the 
attitude of a fellow-learner with his pupils, and lay aside 
tlie magisterial airs of assumed infallibility and hard 
superiority, which too often accompany the Bible lesson. 
How else can Christianity preserve in the school its dis- 
tinguishing characteristic as an exhibition of Divine 
goodwill stirring the heart to love, or retain those de- 
ments of mystery, infinitude, and awe, which feed reve- 
rence and call forth worship ? 

The third stage of religious teaching is the cateche- 
tical or dogmatic. This kind of teaching is frequently 
begun at a wrong time. It is not a matter of in- 
difference that the G-ospel story be Jirsl received into 
the mind of the child in all the native purity, power, 
and charm of the form in which it has been given to 
man. Even St. Paul gives the difficult food of generaJ- 
ieed and theoretic doctrine only to those who had al- 
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ready heard him deliver, and that in language smted 
to their previous habits of thought, the glad tidings of 
great joy, peace on earth, goodwill towards men. 
Let us follow this example, and as far as possible post- 
pone abstract dogmatic teaching until the concrete dog- 
matic teaching of the Gospels has become a possession. 

The age at which abstract catechetical instruction 
should be begun, however, is a question that cannot, 
imfortunately, be determined solely by the previous 
training and preparation of the pupil. The early 
removal of children from school imposes on the teacher 
the obligation of giving them premature mastery over 
the form of words which embodies their faith. We 
have at least the consolation of thinking that this 
practice is not so irrational and indefensible as some 
educationists assume. The teacher, in the primary, 
secondary, and university schools alike, is constantly 
outrunning his pupils. The conscious or unconscious 
exertion of the mind to grasp what is a little in advance 
of its present powers is itself a discipline. Not only so, 
the form of sound words, whether they summarise in- 
tellectual, moral, or religious truths, is itself a valuable 
acquisition. It provides a kind of mould into which 
the growing experience shapes itself, until at last the 
form is vitally apprehended by the mind as the true and 
fit expression of the inner fact. It does not retard, 
though it may not always hasten, growth and maturi- 
ty. Thus far the unfortunate necessity of premature 
dogmatic instruction may be fairly defended on rational 
grounds. 
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No less important than the substance and order of 
religions teaching is fitness of manner in the teacher 
when conducting the instruction of a class. What is 
desiderated in every subject is truth of manner, and 
this, in handling religious topics above aU others. That 
is to say, the teacher must be seen himself to believe in 
the value of the lesson he gives. If there be this belief, 
the outward expression of it in the eye and the lincon- 
Bcious gestures will be true to the character of the sub- 
ject which is before the class. The hard, dictatorial, 
and undevotional style in which masters are too often 
wont to give religious instruction, and their awkward, 
unjoyous mode of conducting songs and hymns, have 
led us gradually to the conviction that the education 
of very young children should be confided solely to mis- 
tresses. The man, when entering on the religious lesson 
(if lesson it ought to be called), seems to be less capable 
than the woman of feeling the delicacy as well as the 
greatness of the subject, and of adapting himself to 
these conceptions. He too readily forgets that he is 
dealing with the emotions of his pupils — ^and these the 
deepest and purest emotions of which human nature is 
susceptible — and that his own mental attitude should 
be that of calm, solemnity, and reverence. 

A maimer in discord with the gentleness, the love, 
the holiness, the purity and loftiness of the sacred theme, 
degrades and even perverts the teaching. The senti- 
ments of love, awe, devotion, purity, are the bases on 
which must repose the superstructure of divine truth, 
and these wm haxdly be stirred into activity except as 
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the reflex of what is seen by the diild to actuate another* 
The manifestation by the teacher himself of these appro-* 
priate feelings evokes in the pupils a sympathetic re- 
sponse, and secures*a ready ear and heart for the truths 
whidb they herald. This emotional response secured, 
the work of the teacher is more than half done : until 
it be secured, his work is not even begun, however fre- 
quent and elaborate his didactic utterances, or however 
exacting his demands* It is grievous to think how sel« 
dom such a response is even aimed at, when we reflect 
on the readiness with which the infant mind answers 
to everything which touches the imaginations or the 
emotions. The golden opportunities of childhood are 
wasted, and as years advance the heart becomes less 
accessible* 



In the survey of school methods which we have 
now completed, we have unavoidably treated the various 
questions which have arisen from the point of view of 
the teacher rather than of the taught. We have not 
endeavoured the arduous task of following and unfolding 
the operations of the growing mind in the work oiE its 
own education. The teacher will not, on that account, fail 
to see that the methods which it is the teacher's duty to 
employ have their origin in an analysis of the men- 
tal operations of the pupil, and are to be held as valid 
only in so far as they truly harmonise with these. 
The chapter on Greneral Method lays this down as 
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the foundation of educative processes. The trainer of 
the young incites and excites to a progressive movement 
of the understanding and the will, but his object in 
doing so is to meet or anticipate the action of the young 
mind, which conducts the movement for itself if the 
movement is to be really educative. Eight methods are 
simply the right way of co-operatiag with the vital pro- 
cesses of the pupil's own intelligence, with the view of 
setting these in motion, and helping them to the end 
which they are seeking. 
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NOTE ON SCHOOL APPLIANCES. 

No elementary school is adequately supplied with apparatus 
which has not at least — (i.) A large black-board affixed to 
the wall : (a.) A smaller movable black-board specially in- 
tended for the junior classes : (3.) A black-board ruled for 
music : (4.) A pair of globes : (5.) A set of maps, including 
a large physical map of the world : (6.) A numerical ball 
frame : (7.) A supply of objects for object-lessons, &c. : 
(8.) Coloured pictures illustrative of Scripture narratives : 
(9,) Simple materials for exercises in colour and form, size, 
weights, measures, and coins : (10.) Specimens of the birds, 
minerals, and plants of the district. 

School-libraries are, when they are met with — and this is 
much too seldom— composed of works which the children 
do^not care to read. It is obvious that as reading from the 
library is presumed to be a voluntary act, the books in it 
must be attractive if the library is to be of any use. A liberal 
supply of fairy tales, fables, ballads, voyages imaginative and 
real, illustrated books of natural science, history, biography, 
and such religious books as contain in themselves an interest 
apart from the fact ihat they treat of religiion, ought to form 
the staple of the library. Moreover, sets of books suited tp 
the different stages of progress in the school should be 
provided. We were grieved, but not much surprised, to be 
guided one day by a fairly educated Banffshire boy of twelve 
years # age, who had never heard of Jack the Giant-killer, 
the Babes in the Wood, or Robinson Crusoe ! A mind grow- 
ing up with imagination so starved must consolidate into 
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something strangely different from the richly-fed minds of 
the children of the middle and upper clsisses. When there 
exists a school-library really suited to the needs and desires 
of the young, permission to take the books home may be used 
as a reward for lessons thoroughly acquired. The school will 
be a brighter place for little children when, the lesson once 
thoroughly acquired, a story-book or picture-book will be put 
into their hands to amuse, and through amusement to in- 
struct. Why should not the teacher himself occasionally 
take a book from the library-shelf and read a story to his 
school ? It would relieve the monotony of his work, and 
help to maintain friendly and pleasant relations between 
himself and his pupils. 

With respect to the choice of school text books, we would 
urge on the attention of schoolmasters the important con- 
sideration that the reading-books of elementary schools 
constitute the whole literature of the children of the ope- 
rative classes. They should keep this in mind, as well as 
the remarks in the chapter on the object and method of 
teaching Reading, when selecting text-books for their pupils. 
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SECONDARY INSTRUCTION. 



REMARKS ON LINGUISTIC AND SCIENTIFIC 
INSTRUCTION IN SECONDARY SCHOOLS.* 

In considering this question, it is necessary to cleaj: 
away from the field of discussion all illusory imagina- 
tions as to the larger proportion of boys who would 
benefitby a middle-school system, based on solely scientific 
training, as compared with the number which now 
benefit by the discipline afforded through the classical 
tongues. Severe intellectual work, having knowledge or 
other mental purposes exclusively in view, is naturally 
distasteful to the great majority of boys. We must not 
draw too large an inference from the inquisitiveness and 
love of knowledge which characterise childhood. The 
recipient stage of the child's life should be gently and 
wisely dealt with, and this it is the function of the 
primary school to do. But in the middle school, 
'receptivity has given plaice in the boy to force, which 
seeks not to accept impressions, but rather to make 
them. To break in upon the spontaneous and healthy 
career of this fresh boyish energy with Latin verses or 
classifications of birds and beasts, is, even in the most 
favourable circumstances, to traverse the natural and 

* Where the pupils are from 12 to 16 years of age* 
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genial current of life, and to call for a painful and self- 
sacrificing exertion of will. Most boys will be found to 
make this exertion, when they do make it, not from love 
of the work itself, but from the moral considerations of 
respect for authority, of personal attachment, or of a 
sense of duty. Of this we may be sure, that when in- 
born stupidity and rampant boyism have claimed their 
own, the residue of real intellectual workers, where there 
is no external motive to intellectual exertion, will always 
be found numerically disappointing. Nor will the sub- 
stitution of Pneumatics, Physiology, and Chemistry, for 
Latin and Greek, draw out a larger amount of talent than 
these do, or show better on the reckoning-day when stock 
is taken of thequantity and quality of available knowledge 
and discipline really acquired. That by means of better 
books, and of methods based on a knowledge of human 
nature, a larger proportion of boys might be drawn 
within the circle of school- work, is undeniable; but this 
points to the improvement of existing practice, not to 
the subversion of the existing system. 

There are, it seems to us, only two valid objections to 
the prevalent practice of our public schools : — (1.) The 
almost entire exclusion from these schools of elementary 
physics and social economy, which, if properly taught, 
can be made attractive as well as instructive, promo- 
ting rather than retarding the magistral classical studies. 
(2.) The non-provision of a course of study for those 
pupils who do not contemplate a university career, and 
whose intellects, though repelled by linguistic subjects, 
might possibly be reached by those consecutive and 
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methodical accounts of the external world which we 
call Science. If the study of Latin and Gfreek, as the 
leading subjects of middle-school work, renders once 
for all inevitable the total exclusion of all instruction 
regarding external nature and economic science, the 
cause of the classicists is, by the Sidmisgdon of this 
necessity, fatally weakened. As a matter of fact, 
however, there is no difficulty in prosecuting the study 
of the ancient languages concurrently with those sub- 
jects which every educated man may be reasonably 
expected to know in their elementary principles and 
general purport. This amount of (so-called) realistic 
scientific knowledge is easy of attainment in middle 
schools, and as imperative as it is easy. Such subjects 
as Natiiral History are probably best treated as diver- 
sions or recreations. 

It is only after we have assumed a certain amount of 
realistic instruction in natural science to be given in 
public secondary schools to all the pupils, and a separate 
educational provision for those who are by nature dis- 
qualified for linguistic discipline, that we properly 
approach the question of Language versus Science as an 
educative instrument ; and the question then becomes 
this : Is formal science, as such, or the classical 
tongues, when taught with average ability (for it is 
only on a mediocre teaching capacity that we ever can 
safely rely in estimating the value of subjects of in- 
struction), more promotive of the formation of a good 
intellectual habit P 
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To state the question of a classical versus a scientific 
education as a training in the knowledge of the lifeless 
signs of speech and Iheir relations, versus a training in 
a knowledge of living Nature and its manifold opera- 
tions, is to misrepresent the point at issue. In the 
university, and in the upper classes of the middle 
school, the dispute is not between the claims of Formal 
and of Beal studies. Both studies present the realities 
of knowledge to the mind of the student — ^the one the 
realities of Man's nature, the other the realities of 
Physical nature. Again, both Gfreek and Physics exer- 
cise and discipline the formal powers of intellect, and 
both admit the student to an unconscious knowledge of 
the operation and the laws of intelligence. But that 
the purely Formal discipline of language (where we 
happen to have a highly developed language to work 
with) is more delicate and subtle, more deep and 
thorough, than that of Physics, is justly maintained. 

The further superiority claimed for classical training 
over scientific consists in this, that in the former we 
have the generalisations of the wisest men on human 
life and human duty expressed in the most artistic 
forms ; in the latter we have only generalisations on 
the facts and sequences of the visible world. The 
realities of moral experience, embodied in forms 
historical and dramatic, as these are impressed on the 
acquiring mind by the very effort applied in decipher- 
ing a difficult language, are of more value, both in 
themselves and as giving solidity and permanent power 
to the mental fabric, than a knowledge of the pheno- 
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mena of heat and electricity. These moral generalisa- 
tions of the wise are, in truth, an unsystematic philo- 
sophy of human nature, furnishing the learner not 
only with the experience of the past, but with instruc* 
tion in the motives and purposes of life. 

To become acquainted with the thoughts and 
imaginations of the past, through the medium of trans- 
lation or when transfused through modem literatures, 
is to sacrifice the benefits which we derive from the 
study of a thought produced in circumstances not only 
different from, but even in some respects antagonistic 
to, our own. It is to sacrifice also the artistic forms in 
which the thoughts are clothed — forms which are the 
most perfect in literature, and which the structure of 
the ancient languages forces even upon the negligent 
student. The peculiar value of the sesthetics of the 
intellect and of morality, as distinguished from the 
SBsthetics of feeling and emotion, in promoting the dis- 
cipline and cultivation of mind, and, above all, of the 
opening mind of youth, has not been adverted to by 
writers on education, though it must have been ex- 
perienced by all who have had the benefits of a classical 
training. It is not simply an aesthetic, but also an in- 
tellectual and moral cultivation, which flows from close 
contact with ideal and artistic forms of expression. 

Such results in the growth of mind are, it is true, 
neither ponderable nor conunensurable quantities, but 
they assuredly tend to produce a quality of mind rarely 
to be attained in any other way, save by men of native 
genius. Eichter has well said, and probably without 
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much exaggeration — " The present ranks of humanity 
would sink irrecoverably if youth did not take its way 
through the silent temple of the mighty past into the 
busy market-place of after-life." 

Let us look at the contending claims of Language 
and Science closely in their relation to the growth of 
intelligence. 

As an intellectual discipline, Language makes good 
its claim to preference on the following among other 
grounds : — 

(1.) Words stand for things real or notional. Now 
it is only in so far as words denote the objects of ex- 
ternal perception that a training based on science can 
be said to have advantage over linguistic training. Even 
in this case, however, language is defined for the pupil 
only within the narrow limits of the department, or 
fragment of departments, which it is possible within a 
given time to teach, whereas linguistic training, by 
teaching the value of words, as such, to whatever de- 
partment of human knowledge they may belong, edu- 
cates the intellect to precision in the use of them gener- 
ally. So true is this, that men trained only in a special 
department of science, and whose education is limited 
by it, fail to use the language even of their own depart- 
ment with that accuracy and consistency of signification 
which would alone satisfy a mind trained on language 
or philosophy. Li the only sense, then, in which 
physical science, to the extent to which it can be taught 
to boySy can affect to do the work of linguistic training, 
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it does not succeed. Even if it succeeded, how small 
the ground it would cover ! The language of a single 
department of science or fragments of a few sciences, 
which, because of their fragmentary nature, fail to 
yield true discipline, would represent the whole range of 
the vocabulary taught. All those words which are daily 
in our mouths as denoting the realities which are con- 
stantly influencing our lives in our social and moral 
relations, would be left outside the range of the scien- 
tific teaching. It would be superfluous here to dwell 
either on the pre-eminent importance of this aspect of 
man's daily existence, or on the immense value of a 
right understanding of words, and a wise use of them. 
Every successive inquirer into human nature has de- 
scanted on the error, misunderstanding, and consequent 
misery, into which an abuse of words is constantly 
betraying mankind. It seems to me that if a liaguistic 
training had no other result than to teach us that words 
were our servants and not our masters, and that we 
must question, define, weigh, and estimate them, it 
would require little other defence of its claim to the 
traditionary prominence in the secondary school which 
it happily inherits. 

(2.) When we pass from the consideration of the dis- 
cipline of language in teaching us the exact use of 
single terms, to the employment of these in the ex- 
pression of our thoughts under the necessary operation 
of mental laws, we find in language a just, though 
imperfect, reflection of intellectual processes. In this 
view the study of language is the informal study of 

P 
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the laws of thought. "We may assume that few will 
be prepared to require from boyB that reflective grasp 
of intellectual laws, that effort after a conscious realisa- 
tion of abstract processes, which is impUed in any 
study of logic or psychology worthy of the name. At 
the same time, all will recognise the paramount im- 
portance of exercising the formal powers of mind, and, 
by a careful method, giving practice in the art, while 
avoiding the scientific terminology and formulse, of 
logic. Now, it is precisely in this relation that the 
distinctive characteristic of language-training reveals 
itself. For language being the body of thought, the 
student of it is studying concrete mind. While deal- 
ing with objective things — ^with vocables, which are 
audible and visible, and which, therefore, do not evade 
his grasp, — ^he is at the same time unconsciously tra- 
cing the operations of intellect in others, and learning 
the right use of his own faculties ; in other words, he 
is a student of logic, in the widest sense of that term, 
without being aware of it. 

Nor is tlus position a vague affirmation ; it is ca- 
pable of illustration in detail : — 

In the first place, the similarity of inflection in the 
simple sentence leads the pupil to the clear perception 
of the concord and partial identity in thought of sub- 
ject and attribute, whether the attributive appears as 
an adjective, or as a predicative verb. The distinct 
forms by which inflected languages indicate this men- 
tal concord must necessarily give the pupil a clearer 
notion of what a judgment and an affirmation really 
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ara We do not here speak of the use which might be 
made of this part of linguistic discipline by a teacher 
who was himself conscious of the course of logic which 
his instructions in language were scarcely veiling, but 
of the inevitable discipline which the average boy 
receives from the average teacher. And it is not only 
in simple sentences that the pupil is thus exercised in 
the concord of thought as expressed in attribution, but 
he is also led by the help of the same mutual good 
understanding among the inflections to trace a connec- 
tion between clauses, and to detect the fact that com- 
plete assertions, no less than individual words, may be 
attributive of each other. The tracing out and percep- 
tion of this imity of thought between affirmations is a 
valuable intellectual exercise. 

We pass over the clearness which must be given to 
the pupil's perception of time and of' government by 
the resembling, yet di£Eering, terminations of verbs 
and nouns, to point out the training in syllogistic logic 
which he necessarily received when he enters on the 
analysis of an involved complex sentence. The varying 
inflections of the words before him necessarily lead him 
to the discrimination of an assertion from its grounds, 
and an act from its causes, motives, or purposes. The 
forms set apart to denote these qualities of propositions 
compel his attention, detain it, and thus fix the distinc- 
tions in his mind. Again, those qualities of proposi- 
tions which we express by the words hypothesis and 
probability, and even so fine a distinction as that 
qetween probability and possibility, are forced upon 
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the understanding of the learner, however unconscioufi 
the teacher may be of the full meaning and value of 
the instrument he is using, and however ignorant the 
pupil of the generalisations of propositions and the 
names by which these generalisations are known. 
What higher discipline of intellect can be proposed for 
a boy whom we desire to discipline severely, but 
whose self -consciousness we do not yet wish to evoke, 
or to force, into activity, than to lay before him a 
mass of words, apparently dead and disjointed signs, 
and to require that, from a steady consideration of 
these, the Hving organism of speech shaU be bmlt up 
— an organism into which all the formal elements of 
intellect run, and which calls for the discrimination, 
not only of the various relations in thought of the 
propositions before him, but of the precise force of 
many and various vocables, possessing it may be a 
wide and various connotation P 

(3). To the reply that the intellectual discipline of 
which we speak can be equally well obtained from sub- 
jects more immediately useful than Latin and Greek, 
such as Natural Science, we would rejoin : — 

The instruction of boys, in all subjects in which the 
real . as opposed to the formal is, from the nature of 
the case, of primary importance, must be dogmatic. 
Even a statement of principles is received by boys 
as dogma: to suppose anything else is to deceive 
ourselves. Though they may be occasionally startled 
into the conscious perception of rational relations imder 
the influence of a teacher of original mind, they do not 
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and cannot in any adequate and appreciable sense 
realise the reasoning process by which scientific conclu- 
sions are reached. Hence, while in the study of Natural 
Science, or any branch of it, they are doubtless taught 
not only facts, but classifications, laws, and causes in 
relation to their e£Eects, these are not, and in almost 
all cases cannot be, elaborated by the pupil himself. 
The teaching of them, accordingly, degenerates into 
a statement of fact, and the learning of them into an 
act of memory. 

It is to be at once conceded, that were pupils led by 
an intelligent and rarely-endowed master in an inquiry 
into nature, with a view to re-establish, for himself, 
results already known, a training would by this means 
be given unequalled as a discipline ; but such a 
method of instruction is on a large scale quite imprac- 
ticable, and, even if practicable, it would be premature 
in its demands on the pupil's powers. Those educationists 
who are not mere theorists feel the necessity of finding 
an instrument which does not make mannikins of boys, 
and which can work fairly in the hands of no very 
cunning workmen. Where Natural Science is that 
instrument, the method which looks so weU in theory 
must degenerate in actual practice into the most ordinary 
and vulgar cram. Differences, generalisations, laws, 
and causes will not be truly apprehended as such^ but 
wiU be arranged in the pupil's mind by virtue of asso- 
ciation alone, however glibly they may be enunciated 
at caU in their proper places and sequences. It is only 
the select few, even of those who fairly master the 
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subject taught, that are fully oonsoious of the reasoning 
process involved, and do not simply trust to faithful 
memory and association. 

It is no doubt true that, a few yeais later, the boy 
who has been well taught may reflect on the results of 
that teaching, and in this way these results may fructify 
into a kind of retrospective discipline ; the relation of 
cause and effect, differences, likenesses, and the elements 
of generalisations, may be seen, and the intellectual 
ends of education be thereby attained. But even the 
production of this wintOT-fruit assumes particularly good 
teaching, a good memory, and habits of mind which are 
naturally more than usually reflective. In Language, 
on the contrary, the intellectual processes of difterenti* 
ation, generalisation, and reasoning are not only much 
more fully, delicately, and variously represented than in 
Physics, but they have the signal advantage of not 
being offered to the learner as scientific results idiich 
are capable of being tabulated and acquired by the 
memory as so many co-ordinated facts. On the contrary, 
they have in every successive saitenoe to be sought out 
and brought to light aneiff^ and this as the very condition 
of making a single progressive step. The boy's daily 
task is the constructing of a living organism out of a 
seemingly chaotic aggregation of dead symbols, and in 
the construction of this he brings into play all his intel- 
lectual faculties whether he will or not. Tte discipline 
is thus obtained independently of the teacAer, and we 
might almost say independently of the will of the pupil 
also. Of no other instrum^it of discipline can tbiR be 
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said except Geometry, and the kind of cultivation which 
it gives is of too narrow a kind to admit of its ever 
being more than the accessory of other educational instru- 
ments. The precision of the definitions in Geometry, the 
necessity of constantly referring to them, and the purity 
of the exercise in syllogistic reasoning which it affords, 
are of great benefit to the intellect. But alone, and 
unsupported by the higher linguistic training, it would 
be an unsatisfactory discipline in even mere syUogistio 
logic. The subject-matter of the reasoning is confined 
within too narrow limits, and the landmarks of the 
ratiocinative process are too clearly defined, to admit of 
Geometry ever a£Eordingby itself a liberal culture. Both 
the subject and the discipline which it gives, are alike 
too monotonous and inflexible. In the study of language 
the boy either does the work before him or he does 
not: if he does it, he cannot, if he would, avoid ob- 
taining the discipline which the work affords ; whereas, 
in elementary Science, the power of mere memory 
facilitates the acquisition of a semblance of knowledge 
which may pass muster, but which does not yield a 
thorough discipline of any faculties save those of memory 
and association. 

Accordingly, as in the training to a perception of the 
force of vocables, so also in the disciplining of the 
formal and intellectual powers, there seem to be sufficient 
grounds for maintaining that Science, as it can he alone 
taught to hoys hetween twelve aud sixteen years of age^ is 
a feeble educative instrument as compared with 
LanguageT 
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The kind of discipline above claimed as the almost 
exclusive property of Language in the field of secondary 
instruction, cannot be so surely obtained through the 
modem tongues, except in those cases (on which it would 
be vain to calculate) in which ^the rare excellence and 
general philological cultivation of the master supple- 
ment the inherent defects of his instruments. It is the 
contrast of the Latin and Ghreek tongues to our native 
mode of casting thought, no less than their own per- 
fection of structure, that makes them so valuable as a 
discipline. The conspicuous devices, moreover, whereby, 
in these tongues, grammatical, and therefore thought- 
relations are indicated, reveal even to the careless pupil 
of the most ordinary teacher the logical structure of 
Language. The organic character of Thought is thereby 
more completely exhibited, the relations of its elements 
more deKcately indicated, and the whole riveted more 
firmly into a compact living body in the classical 
tongues than in any other * 

If limitation of time should make it necessary to 
choose between Latin and Greek, the former presents 
paramount claims to preference. Being the storehouse 
of a large portion of our own tongue, it yields in quite a 
peculiar degree an exercise in the history and force of 
words. In studying Latin we are studying our native 



* The literary and sBSfhetio arguments in favour of basing secondary 
education on the classical tongues are not here discussed. Our object 
has been to show the nature of the intellectual operations which Lan- 
guage on the one hand, and Science on the other, calls into play in boys between 
12 and 16. 
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if not our mother tongue, and it is hopeless to look for 
a grasp of English if we are ignorant of one of its 
sources. When we add to this the fact that it is the 
basis of the Romance languages, and smooths the 
way to an acquaintance with these, we add the 
consideration of utility to an already adequate ground 
of preference. 



THE END. 
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Schools, with a view to reconcile them to the limited range 
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shows how, by a large and thorough treatment, the most 
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teaching of Reading, Writing, and Arithmetic. Full of a 
minute and practical knowledge of his subject, his Essay is 
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who study it with good-will and intelligence. 
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able, practical, and, as regards elementary education, 
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contribution to our educational literatiure. 
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Mr. Laurie's book appears opportunely. • - . For the 
want of its advice many difficulties will seem insurmountable. 

From the Edinburgh Daily Review, October 14, 1867. 

Mr. Laurie's thoughtful and exhaustive treatise on the 
condition and capabilities of primary instruction could not 
have been better timed. , . , He deserves the thanks 
of us all, — especially inasmuch as he presents his views 
through a medium of stately and transparent English, which 
is not only singularly attractive in itself, but is such as to 
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subject Mr. Laurie's opinions are. 
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(Primary Education) as it regards these schools, to be com- 
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Altogether it is a work which for its thorough examination 
into the whole subject, and for the many valuable hints 
and suggestions to be found in it," ought to be read by 
every one who is at all interested in the question of 
education. 

• From a previous noticb in the save papeiu— We had marked several passa- 
ges for extract which would occur to no one who was not accustomed to acute ob- 
servation of both psychological and paedagogic phenomena, , . It is one of the 
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The whole work is well adapted to sustain a sound and 
rational opinion on the technical questions involved in the 
preparation of the teacher for his duties, on the spirit in 
which he should discharge them, and the nature of the 
attainments and skill which are indispensable to his success. 

From Dr. Montucci, Professor agr^g^ in the Imperial 
Lyceum^ FariSy Imperial Commissioner appointed to 
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you very particularly for tliat excellent volume on the Dick 
Bequest*, which has been invaluable to me in many respects, 
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. . . Mr, Laurie is the author of a work. Philosophy 
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their wants, appreciates their difficulties, and is fully alive to 
their dangers. . . The volume closes with some admir- 
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An excellent discussion of the subjects of classical and 
scientific education closes the volume. Mr. Laurie's works 
on the Philosophy of Ethics and Moral Theories have suffi- 
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* The substance of the book appeared originally in a Beport to the Trustees of the 
Dick Bequest. 



^ l»l«»ll»-»l~l » 



One Volumej Demy Spo. Price 6s. 

ON THE PHILOSOPHY OF ETHICS: 

AN ANALYTICAL ESSAY. 

BY SIMON 8. LAURIE, A.M., P,I\,S.E. 

AVTHOB OF ** DOCTBIVS OF LATIV gTKTAX,** AKD ** FKIMAST IKSTRVCTIGK XK 

KBLATIOK TO EDUCATION.'* 

** Mr. Laurie's volume now before us is in substance 
though not in form, a reply to Mr. Mill's * Utilitarianism.' 
Mr. Laurie has the metaphysical head and the metaphysical 
training of his countrymen, and has brought both to bear 
with great force on the problem proposed." — Saturday 
Review, 

"A notre avis I'auteur s'est acquitt^ en vrai philosophe 
de la t&che difficile et delicate qu'il s'est imposed, et nous 
croyons que son livre fera ^poque dans I'histoire des 
sciences morales." — Revue Pqpulaire (Paris), 

" The discussion is able throughout ; the handling of the 
topics is manly and vigorous ; and fiie style, particularly 
in Chap. VIIL, on the ' Sanction of the Right,' and in 
Chap. X., on the • Immutability of Morality,' rises into true 
philosophical eloquence." — Daily Review, 

** The writer of the excellent little treatise before us holds 
an independent position between the conflicting schools. 
. . . It is simply the primary ground of obligation 
which he sets himself to trace ; and this singleness of aim 
he has pursued with a laudable pertinacity throughout his 
whole treatise, which, considering how often it touches on 
points that might well tempt a writer to stray, is a remark- 
able example of the intellectual self-control which confines 
its author to the path he has marked out." — London 

Review. 

*'Mr. Laurie's essay will do a great deal to pave the 
way for a final and satisfactory settlement of the question 
(of a moral sense)." — Reader, 

" Mr. Laurie's essay is acute, outspoken and honest He 
has not thought hastily or rashly. ... His style is 
plain, direct, and nervous." — Scotsman, 

** These brief and desultory remarks do no justice to ^the 
deep and comprehensive argument of Mr. Laurie's essay."— 
Freeman, 



By the same Author, 

NOTES ON BRITISH THEORIES OF MORALS. 

One Volume, Demy 8vo. Price 6s. 

** His criticisms are candid and highly instructive — e,g,y 

those of the views of Bentham, Mill, and Bain. He mani- 
fests great aptitude in detecting radical defects, in expo- 
sing logical inconsistencies, and in detecting the legitimate 
tendencies of philosophical systems."— ^ri^wA Qiiarterhfy 
April 1868. 

" The book is a model of conscientious and exact think- 
ing on ethical subjects. His controversial analysis of 
Professor Bain seems to us particulariy successful." — 
Scotsman, May, 6, 1868. 

"Mr. Laurie, however, has shown considerable acute- 
ness in dealing with some of the highest questions in ethics, 
and we think that the volume will throw a new light on 
many of the moral theories discussed therein." — Examiner , 
April 18, 1868. 

*• His expositions of the philosophy of Lord Shaftesbury, 
Hutcheson, Butler, and Hume are characterised by much 
steady insight, clear writing, and fairness of judgment" 
London Review, 

** In all his writings he has displayed ripe scholarship ; 
and in his more elaborate works deep thought and analy- 
tical power. . . . The . arguments are succinctly and 
tersely put, and, though scarcely exhaustive, are sufficient 
for the purposes of the student." — Ba/nffshire Journal, 
March 17, 1868. 

" They are a series of thoughtful and discriminating criti- 
cisms on the chief British writers on ethics. . . . The 
examination of the more recent forms of Utilitarianism, as 
taught by Mr. Mill and Professor Bain, is especially able 
and searching." — Freeman, 

**Mr. Laurie's works have the merits of simplicity, 
brevity, comprehensiveness, and subtlety. He compre- 
hends \ht problem to be solved in all its relations. . .' . 
He is not an Intuitionalist ; he is not a Utilitarian ; but he 









-« •/ 



